
 

 

 

 

 

 

 

 

 

 

 

 
 

Gifted Model Review Committee 

 Final Report 

June 2019 

 
 



2 
 

GSCS’ Gifted Model Review Committee 2018-2019 School Year 

The GSCS Gifted Model Review Committee convened and began its work together during October 2018.  

Gifted Model Review Committee Member Stakeholder Role/s Level Associated With 

Aragon, Raye Assistant Principal Middle School 

Barnes, Jhaycee Student High School 

Barnes, Jhondee 

 

Gifted Ed. Teacher; Parent/Guardian Elementary Teacher; High School Parent 

Brooks, Ron 

 

Parent/Guardian Middle School; High School 

Brown, Syntel 
 

School Board Member GSCS 

Crawford, Ashley Director of K-12 Curriculum; Committee Co-Chair Elementary, Middle School, High School 

Fagin, Leslie 
 

Instructional Technology Coach Middle and High Schools 

Guider, Cynthia 
 

Parent/Guardian Elementary; High School 

Hagans, LaSonja 
 

General Ed. Teacher Elementary 

Joiner, John 
 

Parent/Guardian Elementary; Middle School 

Lee Anne Grissom 
 

Exceptional Ed. Teacher High School 

Liles, Lydia 
 

Student High School 

Miller, Millette 
 

General Ed. Teacher Middle School 

Sauce, Norman Executive Director of Elementary Ed.; Committee Co-Chair Elementary 

Steadman, Candace 
 

Assistant Principal High School 

Whedon, Wendy 
 

School Counselor Elementary 

Whitmore, Tim 

 

Parent/Guardian Middle School 

Williams, Tangela Parent/Guardian Elementary 



3 
 

 
Table of Contents  

 

Executive Summary………………………………………………………………………………………………………………………………………………………………………….……..7  

Purpose………………………………………………………………………………………………………………………..…….…………………………………………………………….….21 

Process………………………………………………………………………………………………………………………………..…………………………………………………………….…21 

GSCS Gifted Education in Summary……………………………………………………………………………………………………………………………………………….….....23 

History of the Griffin-Spalding County Gifted Program………………………………………………………………………………………………………………………….24 

State of Georgia – Gifted Education Policies and Procedures……………………………………………………………………………………………………..……….…25 

Griffin-Spalding County School System – Gifted Education Services Delivery Models, Policies, and Procedures……….………………..………....27 

GSCS Gifted Education Self-Assessment Results and Discussion…………………………………………………………………...……………………………………….37 

Stakeholder and Student Perception Surveys Methodology………………………………………………………………………………………………………….……….40 

Total District Demographics Data and Total Gifted Population Data Discussion…………………………………………………………………………………….46 

Total Elementary-Level Referrals for Gifted-Eligibility Review and Students Newly-Determined Gifted Eligible Data 

Discussion…………………………………………………………….……………………………………………………………………………………………………………………………….51 

Elementary-Level Academic Outcomes Data Discussion………………………………………………………………………………………………………………………..56 

Conclusions……………………………………………………………………………………………………………………………………………………………………………………..…...95 



4 
 

Listing of Recommendations……………………………………………………………………………………………………………………………………………………………..….98 

References…………………………………………………………………………………………………….…………………………………………………………………………………….104 

Appendix………………………………………………………………………………………………………………………………………………………………………………………….…107 

 

 

 

 

 

 

 

 

 

 

 

 

 



5 
 

List of Tables  
 

Summary of Recommendations …………………………………………………………………………………………………………………………………………….14 

Georgia Department of Education SBOE Rule 160-4-2 Education Programs for Gifted Students Evaluation and Eligibility Chart 

(7/8/13) …………………………………………………………………………………………………………………………………...……………………………………….....26 

GSCS Gifted Eligibility Criteria (June 2017) ……………………………………………………..………………………………………………………..……………29 

GSCS Gifted Identification Procedures ………………………………………………….……..……………………………………………………….……………….30 

Advanced Content Gifted Courses Currently Offered Within Griffin-Spalding County School System………………………………………31 

2018-2019 AP Core Content Courses – Gifted and Non-Gifted Enrollment ………………………………………………………….…………….…..36 

Gifted Education Program – Stakeholders’ Perception Survey 2019 …………………………………………………………………..………………….44 

GSCS and State of Georgia Total Enrollment K–12…………………………………………….…………………………………………………………….……..48 

GSCS and State of Georgia Total Gifted-Identified Students K-12 ………………………………………………………………………………………..…49 

GSCS Elementary Total Enrollment K-5 …………………………………………………………………………..…………………………………..…………….…..51 

GSCS Elementary Gifted-Identified Students K-5 ………………………………………………………………………………………………………….………..51 

GSCS Elementary (K-5) Referrals for Gifted-Eligibility Review by Ethnicity 2015-2019 ………………………………………….…………………53 

GSCS Elementary (K-5) Referrals Newly-Determined Gifted-Eligible by Ethnicity 2015-2018 ……………………………………….…………54 



6 
 

College & Career Ready “Stretch” Lexile Bands …………………………………………………….……………………………………………………..….…….56 

GSCS 2018 Lexiles Grades 3-12………………………………………………………………………………………….……………………………………………….…..59 

GSCS 2017 Lexiles Grades 3-12 ………………………………………………………………….………………………………………………..…………….…………..61 

GSCS 2016 Lexiles Grades 3-12 ………………………………………………………………………………………………………………………….…………..………63 

GSCS 2015 Lexiles Grades 3-12 ………………………………………………………………………………………………………………………………………………65 

GSCS  3rd – 4th Grades Georgia Milestones ELA and Math Results (2015-2018) …………………………………………………………………….…69 

GSCS 5th – 6th Grades Georgia Milestones ELA and Math Results (2015-2018) ………………………………………………………………….…….70 

GSCS 7th – 8th Grades Georgia Milestones ELA and Math Results (2015-2018) ……………………………………………….………………..……..71 

GSCS 9th-12th Grades Georgia Milestones ELA and Math Results (2015-2018) …........................................................................72 

MAP Reading Results Winter 2019.……………………………….………………...………………………………………………………………………..………….78 

MAP Math Results Winter 2019……………………..…………………………….…….…………………………………………………………………..…….………82 

MAP Reading Results Spring 2018………………………………………………………………………………………………………………………………………….86 

MAP Math Results Spring 2018………………………………………………………………………………………………………………………………………………90 

Master Checklist of Gifted Program Elements for Self-Assessment …………………………………………………………………………..………….107 

Gifted Education Stakeholders’ Perception Survey 2019 ………………………………………………………………………………………………………111 

 



7 
 

 
 
 
 
 

Executive Summary 
 
 

Summary of Purpose: This document is intended as a final report of the recent and current status and outcomes associated with Griffin-Spalding County School 

System’s (GSCS) Gifted Education Program, in order to guide the school district’s decision making into the future regarding the structure, delivery of services, and 

intended outcomes of gifted education within Griffin-Spalding County School System (GSCS). This final report was conducted and completed during the 2018-2019 

school year, by the GSCS Gifted Model Review Committee. The GSCS Strategic Plan (approved by the Board of Education in 2016) calls for a review in 2019 of the 

design of the school district’s gifted model for elementary and middle schools, with the process to include: a) Forming a gifted model review committee; b) 

Developing a plan for the GSCS gifted model; c) Reviewing current models and their pros and cons; d) Reviewing alternative models allowed by the Georgia 

Department of Education; (GADOE) e) Researching best practices for serving gifted students; f) Developing recommendations for serving gifted students; g) 

Providing training if needed on new models; h) Implement new models.  

The purpose of this final report has three particular dimensions:  

a) To provide the district’s stakeholders with a comprehensive update on the recent and current status, outcomes (quantitative and qualitative), and 

perceptions, specifically associated with GSCS’ Gifted Education Program. 

b) To present a broad review of GSCS’ recent and current gifted education delivery models, configurations, and outcomes associated with gifted education 

in all grade bands of the district (elementary, middle school, high school). 

c) To provide the district with intermediate and long term evidence-based recommendations on gifted delivery models, and strategies for implementation, 

into the foreseeable future. 

This report represents a comprehensive summary of the documentary evidence, quantitative and qualitative outcomes and outputs, demographic 

enrollment data, scholarly literature and trade association reports, and published manuals and resources, that the Committee examined and analyzed, as well as 

the system-wide recommendations for improvement, borne of this work. 

Summary of Process: The process in which this final report employed was comprehensive. It involved triangulation of data that was qualitative, quantitative, and 

documentary in nature, and was undertaken in parts, over two school years (2017-2018 and 2018-2019). The review process was led by the Griffin-Spalding County 

School System’s Executive Director of Elementary Education (Executive Director) and Director of K-12 Curriculum (Curriculum Director). During the 2018-2019 

school year, the Executive Director and the Curriculum Director co-convened and co-facilitated GSCS’ Gifted Model Review Committee, with the intent to examine 

all grade-levels of GSCS’ gifted education program’s outcomes, perceptions, and design, with the ultimate intent of presenting recommendations for saliency and 

improvement of the gifted education program, into the foreseeable future. Once the Committee was constituted, not only was the collective input and energy of 

the membership solicited to complete the work, but the assistance of multiple district personnel was tapped in order for the Committee to complete the process.  

Griffin-Spalding County School System 

Gifted Model Review Committee Final Report 
Executive Summary 

June 2019 
 



8 
 
The guiding questions that aligned the research efforts associated with this review are as follows:  
 

1. What are the current and recent historical enrollment demographics and program participation for GSCS’ gifted-identified and non-gifted-identified 
students? 

2. What are the current and recent historical academic achievement outcomes for GSCS’ gifted-identified and non-gifted-identified students, compared to 
students across the State of Georgia? 

3. What are GSCS’ stakeholders’ perceptions about the status, access, and effectiveness of GSCS’ current gifted education program and delivery models? 
(i.e. GSCS teachers, students, administrators, support staff, parents/guardians, community partners- both associated and not associated with gifted 
education programs) 

4. How does GSCS’ current gifted education policies, regulations, and practices align with research-based best-practices for gifted education models and 
program implementation? What are the fidelity and consistency of implementation of GSCS’ current policies, regulations, and practices for gifted 
education? 

5. What (if any) research-based revisions, changes, and/or adjustments should GSCS make to its gifted education model and programs to more effectively 
provide access and serve the needs of all gifted students within GSCS schools?  

 
In order to conduct and complete the review articulated within this final report document, the following methodologies were employed by the Gifted 

Model Review Committee, throughout the 2017-2018 and 2018-2019 school years:  

a. Quantitative Academic Outcomes Data Review 

b. Quantitative Demographic Enrollment and Program Participation Data Review 

c. Qualitative and Quantitative Stakeholder Survey Responses Solicited  

a. Documentary Sources Analysis 

 

Gifted Program Summary:  

Griffin-Spalding County School System currently provides gifted education services to gifted-eligible students within grades Kindergarten through 12th. The 

elementary-level gifted students within the system are provided gifted education services at one central location: Program Challenge. Program Challenge has 

existed within the Griffin-Spalding County School System in its current configuration since approximately 1996, at a different GSCS location. Since approximately 

1999 Program Challenge has been housed at its current location, based on informal and anecdotal recollections and statements from current and former GSCS staff 

members with direct knowledge of the program. Program Challenge Gifted Enrichment Center is designed to meet the needs of GSCS’ elementary school (K-5) 

students who have been identified for gifted services.  Program Challenge is physically housed at the GSCS Enrichment Center, located at 205 Spalding Drive, in 

Griffin, Georgia. Program Challenge serves gifted-eligible students in grades K-5 one day each week (one day per grade level).  Students are grouped by grade level 

with other students from across the school system on the same day per week.  

Middle school gifted services are delivered in the home school through advanced content courses in English Language Arts, Science and Social Studies.  

Students must qualify through a rubric, regardless of being gifted, to participate in the advanced content courses in mathematics.  The content of these courses is 

based on state and system curriculum performance standards but the expectation and intent by the state and district is that course content, pacing, process skill 
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emphasis and expected student outcomes will differ from the course more typical students would take at that grade level.  There is also the expectation and intent 

that students identified as gifted will receive appropriate differentiated curriculum and instruction in their other classes.   

At the high school level, gifted services are delivered through the home school advanced content courses in the academic areas.  Honors, Advanced 

Placement (AP), and Dual Enrollment courses provide advanced learning experiences for the high school gifted student.  It is expected that the content and pacing 

of Honors, AP and Dual Enrollment curriculum be differentiated to the extent that the activities are clearly not appropriate for more typical students at that grade 

level.  

Summary of Findings:  
 
Summary of Documentary Analysis Findings: 

a. a. Griffin-Spalding County School System has policies and procedures in place that adhere to applicable state laws associated with gifted education- 
including assessing and identifying gifted-eligible students, delivering state-approved gifted education services to gifted-eligible students, providing 
gifted students with some gifted-endorsed teachers, and reporting on gifted students to appropriate state education agencies. 

b. Griffin-Spalding County School System’s Program Challenge meets the state’s definition and requirements for a Resource Class gifted delivery model for 
its elementary-level gifted students. 

c. Griffin-Spalding County School System’s honors and advanced placement courses provided to middle school and high school-level gifted students in the 

core academic content areas meets the state’s definition and requirements for Advanced Content gifted delivery model for its secondary-level gifted 

students. 

d. Griffin-Spalding County Schools currently administers an appropriate norm-reference screening assessment to all K-10 students, every year, for one of 
the four gifted-eligibility criterion (achievement).  

a. As a part of this finding, GSCS currently has appropriate staffing resources allocated and designated to review those norm-referenced screening 
results for potential referral of gifted-eligible students for all K-5 students within the district, at least twice per school year.  

e. Griffin-Spalding County School System currently employs systems to appropriately and comprehensively review all K-5 norm-referenced screening 
assessment results (achievement) for possible gifted-eligible referrals for further gifted education eligibility, at least twice per year.   

f. Griffin-Spalding County School System’s Program Challenge is configured and provides gifted education services to GSCS’ elementary-level gifted 
students in a manner that does not conflict with the current knowledge in the field of gifted education.  

g. Griffin-Spalding County School System’s advanced content delivery model provides gifted education services to GSCS’ secondary-level gifted students in 
a manner that does not conflict with the current knowledge in the field of gifted education. 

h. Resource is the predominant model of service delivery for elementary-level gifted education students in school systems across the State of Georgia.  

i. Cluster is an occasional model of service delivery for elementary-level gifted education students in school systems across the State of Georgia. 

j. Advanced Content is the abundant and predominant model of service delivery for secondary-level gifted education students in school systems across 

the State of Georgia.  

k. Griffin-Spalding County School System’s Gifted Education Program and service delivery models at the elementary and secondary levels are configured 
and implemented in a manner in which some elements of the field’s current knowledge of effective gifted education programming are in place, some 
elements of effective gifted education programming are emerging, and some of elements of effective gifted elementary education programming are 
not currently in place, and to be developed. 
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l. Identification for gifted education regulations within the State of Georgia, and within Griffin-Spalding County School System’s corresponding 
procedures, contain objective and some potential subjective elements within the referral process, and contain objective elements within the 
assessment process.  

m. Identification for gifted education regulations within the State of Georgia, and within Griffin-Spalding County School System’s corresponding 

procedures, are based on students’ objectively assessed giftedness, solely within the domains of: achievement, mental abilities, motivation, and 

creativity.  

Summary of Stakeholder Perception Survey Findings: 
a. A majority of students (66%) who participated in the survey, currently enrolled within a GSCS secondary school, expressed overall positive perceptions of 

GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective schooling. 
b. A majority of parents/guardians (62%) who participated in the survey expressed overall positive perceptions of the GSCS’ gifted education program’s 

practices and effectiveness within multiple realms of effective schooling. 

c. A majority of teachers (61%) who participated in the survey, currently employed within a GSCS school, expressed overall positive perceptions of GSCS’ 

gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

d. A majority of community members (61%) who participated in the survey, currently living or working within Spalding County, with some indirect association 

with GSCS, expressed overall positive perceptions of GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective 

schooling. 

e. A slight majority of support staff members (55%) who participated in the survey, currently employed with a GSCS school, expressed overall positive 

perceptions of GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

f. Less than a majority of administrators (46%) who participated in the survey, currently employed within a GSCS school, expressed overall positive 

perceptions of GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

g. More than a quarter (27%) of the total survey responses from current students, parents/guardians, administrators, teachers, support staff members, and 

community members, expressed that they did not have enough knowledge of GSCS’ gifted education program to respond to questions about its practices 

and effectiveness. 

h. Nearly a quarter (22%) of total survey responses from current GSCS school administrators, who participated in the survey, expressed negative perceptions 

of GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

i. A small percentage of total survey responses (10%) from all stakeholder groups combined, expressed negative perceptions of GSCS’ gifted education 

program’s practices and effectiveness. 

j. A consistent theme of misconception about the gifted-eligibility referral process emerged from open-ended perception survey responses, that inaccurately 

indicated that some GSCS stakeholders’ perceive teachers’ perceptions about individual students to be the determinant of their eligibility for gifted 

education services  

k. A consistent theme about the perceived quality of the gifted education program emerged from open-ended perception survey responses, that many 

stakeholders support the school district’s current approach towards supporting its elementary-level gifted-identified students (resource model through 

Program Challenge),  
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l. A consistent theme about the perceived quality of the gifted education program emerged from open-ended perception survey responses, that some 

stakeholders indicated that the district should revise its current approach and delivery model for gifted education services at the secondary level (Advanced 

Content model in middle schools and high schools). 

m. A multitude of open ended survey responses indicated a need to increase collaboration between the school district’s gifted course and non-gifted course 

teachers at the elementary and secondary levels, in order to more effectively serve gifted students’ educational needs and interests. 

 
Summary of Enrollment, Demographic, and Program Data Findings: 

a. Black students are the student ethnic subgroup that have consistently had the largest percentage share of the total district enrollment within GSCS, across 
all grade bands, for multiple school years. 

b. White students are the student ethnic subgroup that have consistently had the second largest percentage share of the total district enrollment within GSCS, 

across all grade bands, for multiple school years. 

c. White students are the student ethnic subgroup that have consistently had the highest percentage share of gifted-identified students within GSCS, across all 

grade bands, for multiple school years. 

d. Black student subgroup has increased its percentage share of gifted-identified students within GSCS by more than 11% across the elementary-grade band, 

and by more than 6% across all grade-bands, over the last five years.  

e. Black student subgroup has increased its percentage share of students referred for gifted-eligibility review by nearly 10% over the last four school years, 

within GSCS. 

f. Black student subgroup’s percentage share of gifted-identified students across Georgia has remained nearly identical over the last five years.  

g. Black student subgroup’s percentage share of gifted-identified students within GSCS is currently more than 6% higher than the State of Georgia.  

h. Asian student subgroup’s percentage share of gifted-identified students within Georgia has slightly increased over the last five years.  

i. Disproportionality: For multiple consecutive school years, there is marginal statistical overrepresentation of Asian students in Georgia’s gifted-identified 

population compared to Asian students’ percentage share of the state’s total enrollment. 

j. White student subgroup has decreased its percentage share of gifted-identified students within GSCS by nearly 10% across the elementary-grade band, and 

by nearly 8% across all grade-bands, over the last five years.  

k. White student subgroup’s percentage share of gifted-identified students across Georgia has decreased by more than 4% over the last five years.  

l. Disproportionality: For multiple consecutive school years, there is statistical underrepresentation of Black students in GSCS’s gifted-identified population 

compared to Black students’ percentage share of the district’s total enrollment, at all grade bands. 

m. Disproportionality: For multiple consecutive school years, there is statistical underrepresentation of Black students across Georgia’s gifted-identified 

population, compared to Black students’ percentage share of the state’s total enrollment. 

n. Over the last five school years within GSCS, Black student subgroup’s rate of disproportionality in the gifted-identified population has decreased by nearly 

4%. 

o. Disproportionality: For multiple consecutive school years, there is statistical overrepresentation of White students in GSCS’s gifted-identified population 

compared to White students’ percentage share of the district’s total enrollment, at all grade bands. 

p. Disproportionality: For multiple consecutive school years, there is statistical overrepresentation of White students across Georgia’s gifted-identified 

population compared to White students’ percentage share of the state’s total enrollment. 

q. Over the last five school years within GSCS, White student subgroup’s rate of disproportionality in the gifted-identified population has decreased by 2%. 
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r. Within GSCS, the statistical disproportionality in gifted-identified students between the Black and White student subgroups has decreased slightly over the 

last five school years.  

s. Statistically minimal disproportionality is present for GSCS’ four other ethnic subgroups’ percentage shares of the total district enrollment and their total 

gifted-identified populations, in all grade bands (Multiracial, Hispanic, Asian, and American Indian).  

t. Disproportionality:  For multiple consecutive school years, there is statistical underrepresentation of Black students in GSCS’ number of referrals for gifted-

eligibility review compared to Black students’ percentage share of the district’s total enrollment, at the elementary level. The same underrepresentation 

persists in corresponding school years for the percentage share of Black students newly-determined for gifted eligibility upon referral review.  

u. Disproportionality: For multiple consecutive school years, there is statistical overrepresentation of White students in GSCS’ number of referrals for gifted-

eligibility review compared to White students’ percentage share of the district’s total enrollment, at the elementary level. The same overrepresentation 

persists in corresponding school years for the percentage share of White students newly-determined for gifted eligibility upon referral review. 

v. Statistically minimal disproportionality is present for GSCS’ four other ethnic subgroups’ percentage shares of the number of referrals for gifted-eligibility 

review, number of students newly-determined as gifted eligible (upon referral review), and these four ethnic subgroups’ percentage shares of the district’s 

total elementary enrollment (Multiracial, Hispanic, Asian, and American Indian). 

 
Summary of Academic Outcomes Data Findings: 

a. The district’s gifted-identified students have achieved significantly higher reading lexiles than their non-gifted-identified counterparts in 3rd-12th grades for 

multiple consecutive school years.  

b. A significantly high percentage of the district’s gifted-identified students have achieved reading lexiles in the mid-to-high range as 3rd-12th graders for 

multiple consecutive school years (ranging from 81%-100%). 

c. A wide performance gap has persisted for multiple consecutive school years in reading lexile performance at the mid-to-high range between the district’s 

gifted-identified students and non-gifted students.  

d. The persistent performance gap in reading lexile performance at the mid-to-high range between the district’s gifted-identified students and non-gifted 

students typically widens between 3rd grade and 12th grade. 

e. For multiple consecutive school years, the district’s gifted-identified students scored “proficient” or “distinguished” on the Georgia Milestones assessments, 

in all subject areas, at significantly higher rates than the district’s non-gifted students, in 3rd-12th grades.  

f. For multiple consecutive school years, approximately 27% of the district’s gifted-identified elementary students have scored “distinguished” on the Georgia 

Milestones English Language Arts and Math assessments, in 3rd-5th grades.  

g. For multiple consecutive school years, approximately 28% of the district’s gifted-identified middle school students have scored “distinguished” on the 

Georgia Milestones English Language Arts and Math assessments, in 6th-8th grades.  

h. For multiple consecutive school years, approximately 22% of the district’s gifted-identified high school students have scored “distinguished” on the Georgia 

Milestones English Language Arts-related and Math-related assessments, in 9th-11th grades. 

i. The district’s gifted-identified students significantly outperformed all other GSCS students in Kindergarten through 10th grade on the last two school years’ 

MAP Reading assessments (spring 2018, winter 2019). 

j. Gifted-identified students’ demonstrated slightly more average growth between Fall 2017 and Winter 2018 MAP Reading assessments than all other 1st-5th 

grade students in the district. 
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k. The district’s gifted-identified Kindergarten through 10th grade students’ MAP Reading assessment performance national percentile rankings ranged from 

the 92nd to 99th in comparative Reading performance, over the last two school years. 

l. The district’s gifted-identified students significantly outperformed all other GSCS students in Kindergarten-10th grades on the last two school years’ MAP 

Math assessments (spring 2018, winter 2019). 

m. Gifted-identified students’ demonstrated more comparative growth on the spring 2018 and winter 2019 MAP Reading and Math assessments than all other 

Kindergarten-10th grade students in the district (with only one exception – 1st grade math, winter 2019). 

n. The district’s gifted-identified Kindergarten-10th grade students’ MAP Math assessment performance national percentile rankings ranged from the 84th to 

99th in comparative Math performance. 
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Summary of Recommendations: 

 Recommendations are presented within four different domains that emerged as areas of recommended improvement and enhancement for Griffin-
Spalding County School System’s Gifted Education program: a) Program Infrastructure; b) Staff Capacity; c) Student Learning Experiences; d) Stakeholder 
Communications. With each recommendation that is presented, the corresponding rationale the recommendation is based in, which emerged from the review 
process this report encapsulates, are also presented.  
 

Summary of Recommendations for Gifted Program: Supporting Rationale Found In: 

      Program Infrastructure Recommendations Recommendations Based In: 

a)   Identify a sole full time Gifted Education Program Administrator. 

All of the recommendations that follow are presented under the 

pretense that capacity to implement them are greatly enhanced 

with the identification of a competent gifted educator to lead and 

monitor the gifted program on a full time, daily basis. 

  

Committee’s analysis; Documentary Analysis Findings; 

Enrollment, Demographic, and Program Data 

Findings; Stakeholder Perception Survey Findings; 

Academic Outcomes Data Findings; Gifted Education 

Programing Standards; Other school district’s gifted 

education resources review; Published literature 

review. 

b)     Adopt a system of officially identifying a staff member as the gifted 

education liaison within each GSCS school (with a stipend), to 

assist and coordinate the school-level and district-level gifted 

education program features within their schoolhouse. 

Committee’s analysis; Documentary Analysis Findings; 

Enrollment, Demographic, and Program Data 

Findings; Stakeholder Perception Survey Findings; 

Academic Outcomes Data Findings; Gifted Education 

Programing Standards; Other school district’s gifted 

education resources review; Published literature 

review. 

c)      Develop annual and long term goals and objectives for the Gifted 

Program, and adopt methodologies to evaluate progress towards 

those goals and objectives. 

Committee’s analysis; Documentary Analysis Findings; 

Academic Outcomes Data Findings; Gifted Education 

Programing Standards; Published literature review 
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d)     Adopt a universal screener for gifted eligibility criteria for mental 

abilities, at designated grade levels- all GSCS students in 2nd, 4th, 

and 8th grades. 

  

  

Enrollment, Demographic, and Program Data Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Published literature review; 

Georgia Department of Education gifted resources 

review. 

e)     Continue to utilize the revised Characteristics Instrument for 

Screening Students for gifted eligibility review and adopt a 

characteristics evaluative rating index for objective review of new 

gifted referrals. 

  

Documentary Analysis Findings; Enrollment, 

Demographic, and Program Data Findings; 

Stakeholder Perception Survey Findings; Gifted 

Education Programing Standards; Published 

literature review. 

f)       Continue the practice of tracking gifted eligibility referral data by 

students’ and schools’ demographic characteristics. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Enrollment, Demographic, and Program Data Findings; 

Gifted Education Programing Standards; Published 

literature review; Georgia Department of Education 

gifted resources review. 
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Staff Capacity Recommendations  Recommendations Based In: 

g)      Support gifted-endorsed teachers to experience professional 

learning that enhances their ability to improve learning outcomes 

for gifted learners, and to differentiate their instruction based on 

their students’ giftedness 

Committee’s analysis; Documentary Analysis Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Published literature review. 

h)     Develop new training and monitoring methods for the gifted 

referral process and In-School Gifted Review Team process, for all 

general education teachers, counselors, and administrators at all 

grade bands. 

  

Enrollment, Demographic, and Program Data Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Published literature review. 

i)       Include components of cultural proficiency and its potential impact 

on the gifted referral process, in future staff trainings on gifted 

eligibility and referral procedures. 

  

Enrollment, Demographic, and Program Data Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Published literature review. 

j)       Explore logistics and fiscal impact for offering teachers a partial 

and/or full subsidy for pursuing and achieving gifted endorsement- 

with some stipulations of service in exchange for this subsidy. 

  

Committee’s analysis; Documentary Analysis Findings; 

Georgia Department of Education gifted resources 

review. 

k)   Develop opportunities for gifted teachers and general education 

teachers to collaborate around gifted students’ academic and 

social-emotional progress, outcomes, instructional and 

assessment practices, and integration of gifted and non-gifted 

students’ educational experiences. 

  

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Other school district’s gifted 

education resources review; Published literature 

review. 
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Student Learning Experiences Recommendations  Recommendations Based In: 

l)       Develop methodologies to support gifted-identified students to 

determine and monitor their own individual academic and social-

emotional goals associated with their academic and social-

emotional outcomes (i.e. Individualized Gifted Plan). 

Committee’s analysis; Stakeholder Perception Survey 

Findings; Academic Outcomes Data Findings; Gifted 

Education Programing Standards; Other school 

district’s gifted education resources review. 

m)    Differentiate gifted learners’ educational experiences to address 

gifted students’ specific giftedness. Develop specific goals and 

timelines to measure progress towards goals of differentiated 

instruction for gifted students. 

Committee’s analysis; Documentary Analysis Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Published literature review. 

n)     Expose gifted students to college and career exploration 

experiences in a manner that broadens their understanding of 

college and career readiness, and addresses their specific 

giftedness. 

  

Committee’s analysis; Stakeholder Perception Survey 

Findings; Academic Outcomes Data Findings; Gifted 

Education Programing Standards; Georgia 

Department of Education gifted resources review. 

o)     Consistent gifted education curriculum frameworks should be 

developed at the elementary, middle school, and high school 

levels, to enhance gifted students’ access to rigorous curriculum. 

Gifted-endorsed teachers should develop these gifted curriculum 

frameworks, in conjunction with Instructional Services. 

Committee’s analysis; Documentary Analysis Findings; 

Enrollment, Demographic, and Program Data 

Findings; Stakeholder Perception Survey Findings; 

Academic Outcomes Data Findings; Gifted Education 

Programing Standards. 

p)     Gifted-endorsed teachers should receive professional learning 
experiences and on-going support to implement the eventual 
gifted curriculum frameworks. (see Recommendation “o”). 

  

Committee’s analysis; Documentary Analysis Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Published literature review. 
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q)     Only gifted-endorsed teachers should teach gifted-identified 

classes, regardless of the gifted service delivery model the class 

represents. 

  

 

Committee’s analysis; Documentary Analysis Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Other school district’s gifted 

education resources review; Published literature 

review; Georgia Department of Education gifted 

resources review. 

  

r)      Gifted teachers for gifted classes should specifically utilize the 

eventual gifted curriculum frameworks to plan for and implement 

the academic content and learning experiences for their gifted 

students (see Recommendation “o”). 

Committee’s analysis; Documentary Analysis Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Georgia Department of 

Education gifted resources review. 

  

s)   Program Challenge should continue intact and provided each week 

to elementary gifted students, as it has been for 25+ years within 

GSCS (resource gifted model). 

  

Committee’s analysis; Documentary Analysis Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Georgia Department of 

Education gifted resources review. 

t)   Elementary schools should integrate the cluster model into their 

master scheduling for daily gifted services for gifted students 

within their homerooms (cluster gifted model- in addition to 

resource model of Program Challenge). Elementary gifted 

clustered classes should be taught by gifted-endorsed teachers, 

and gifted curriculum frameworks should be utilized for how to 

differentiate the learning experiences for gifted students (see 

Recommendation “o”). 

  

Committee’s analysis; Documentary Analysis Findings; 

Enrollment, Demographic, and Program Data 

Findings; Stakeholder Perception Survey Findings; 

Academic Outcomes Data Findings; Other school 

district’s gifted education resources review; Georgia 

Department of Education gifted resources review. 
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u)     Advanced content service model should continue to be provided 
for each secondary-level gifted student, as a means for direct 
access to honors-level and advanced placement-level courses 
(Math, English Language Arts, Science, Social Studies). 

  

Committee’s analysis; Documentary Analysis Findings; 

Enrollment, Demographic, and Program Data 

Findings; Stakeholder Perception Survey Findings; 

Academic Outcomes Data Findings; Other school 

district’s gifted education resources review; Georgia 

Department of Education gifted resources review. 

v)      Gifted “connections” (or equivalent) course should become 

offered to middle school gifted students, taught by gifted-

endorsed teachers, as an option for the daily course schedules of 

gifted students (resource gifted model). Course content may be 

differentiated to reflect learning needs of the gifted students in 

the course, and aligns to the gifted course curriculum frameworks 

developed (see Recommendation “o”). 

Committee’s analysis; Documentary Analysis Findings; 

Enrollment, Demographic, and Program Data 

Findings; Stakeholder Perception Survey Findings; 

Academic Outcomes Data Findings; Other school 

district’s gifted education resources review; Georgia 

Department of Education gifted resources review. 

w)    Gifted electives course should be offered for elective transcript 

credit, to high school gifted students, taught by gifted-endorsed 

teachers, as an option for the daily course schedules of gifted 

students (resource gifted model). Course content may be 

differentiated to reflect learning needs of the gifted students in 

the course, and aligns to the gifted course curriculum frameworks 

developed (see Recommendation “o”). 

Committee’s analysis; Documentary Analysis Findings; 

Enrollment, Demographic, and Program Data 

Findings; Stakeholder Perception Survey Findings; 

Academic Outcomes Data Findings; Other school 

district’s gifted education resources review; Georgia 

Department of Education gifted resources review. 

x)      Develop and implement an Internship Service model for individual 

high school gifted students, in a manner that integrates access to 

the local business community, and aligns to the internship gifted 

services model (internship gifted model). 

 

 

 

Committee’s analysis; Documentary Analysis Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Georgia Department of 

Education gifted resources review. 
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Stakeholder Communications Recommendations  Recommendations Based In: 

y)      Expand communication practices to broaden the audience and the 

reach of messaging around the Gifted Program’s practices, 

effectiveness, and information to support gifted students. 

  

  

Committee’s analysis; Enrollment, Demographic, and 

Program Data Findings; Stakeholder Perception 

Survey Findings; Academic Outcomes Data Findings; 

Gifted Education Programing Standards; Published 

literature review; Georgia Department of Education 

gifted resources review. 

z)      Make the Gifted Program’s annual system-wide data available to 

stakeholders related to academic and behavioral outcomes, gifted 

participation, gifted referrals, and newly-determined gifted eligible 

students (including demographics of gifted participation). 

  

  

Enrollment, Demographic, and Program Data Findings; 

Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education 

Programing Standards; Published literature review; 

Georgia Department of Education gifted resources 

review. 

aa)   Provide assistance to schools’ staffs to educate parents/guardians 

more frequently on the features of gifted education and the gifted 

referral/eligibility procedures- Consider the gifted liaison within 

each school to assist (see Recommendation “b”). 

Committee’s analysis; Enrollment, Demographic, and 

Program Data Findings; Stakeholder Perception 

Survey Findings; Gifted Education Programing 

Standards; Other school district’s gifted education 

resources review; Published literature review; 

Georgia Department of Education gifted resources 

review. 

bb) Develop an appeals process, and associated procedures, for 

parents/guardians to pursue for gifted referrals deemed not 

eligible by initial review. 

  

Documentary Analysis Findings; Enrollment, 

Demographic, and Program Data Findings; 

Stakeholder Perception Survey Findings; Gifted 

Education Programing Standards; Published 

literature review. 

 
 



21 
 
Purpose 

This document is intended as a final report of the recent and current status and outcomes associated with Griffin-Spalding County School System’s (GSCS) 

Gifted Education Program, in order to guide the school district’s decision making into the future regarding the structure, delivery of services, and intended 

outcomes of gifted education within Griffin-Spalding County School System (GSCS). This final report was conducted and completed during the 2018-2019 school 

year, by the GSCS Gifted Model Review Committee. During the 2015-2016 school year, the Griffin-Spalding County Board of Education convened a collection of 

stakeholders from across the district community, in order to recommend, and ultimately approve GSCS’ Strategic Plan. The Strategic Plan articulates intended 

outcomes, priorities, and pathways to achieve them, for GSCS for the subsequent five years and beyond. The plan was approved by the Griffin-Spalding County 

Board of Education in 2016 During the 2018-2019 school year, the Strategic Plan calls for a review of the design of the district’s gifted model for elementary and 

middle schools, with the process to include: a) Forming a gifted model review committee; b) Developing a plan for the GSCS gifted model; c) Reviewing current 

models and their pros and cons; d) Reviewing alternative models allowed by the Georgia Department of Education; (GADOE) e) Researching best practices for 

serving gifted students; f) Developing recommendations for serving gifted students; g) Providing training if needed on new models; h) Implement new models.  

The purpose of this final report has three particular dimensions:  

a) To provide the district’s stakeholders with a comprehensive update on the recent and current status, outcomes (quantitative and qualitative), and 

perceptions, specifically associated with GSCS’ Gifted Education Program. 

b) To present a broad review of GSCS’ recent and current gifted education delivery models, configurations, and outcomes associated with gifted education 

in all grade bands of the district (elementary, middle school, high school). 

c) To provide the district with intermediate and long term evidence-based recommendations on gifted delivery models, and strategies for implementation, 

into the foreseeable future. 

Process 

 The process in which this final report employed was comprehensive. It involved triangulation of data that was qualitative, quantitative, and documentary in 

nature, and was undertaken in parts, over two school years (2017-2018 and 2018-2019). The review process was led by the Griffin-Spalding County School System’s 

Director of K-12 Curriculum (Curriculum Director) and Executive Director of Elementary Education (Executive Director). The Executive Director initiated the 

preliminary stages of the review process during the 2017-2018 school year, by conducting a comprehensive review of Program Challenge, in collaboration with the 

district’s Program Challenge staff. Program Challenge is the given-name of GSCS’ elementary-aged gifted education center. The initial review of Program Challenge 

took place during the 2017-2018 school year, and examined GSCS’ elementary-level gifted education outcomes, perceptions, and program design. The review 

process continued into the 2018-2019 school year, in which time the Executive Director and the Curriculum Director co-convened and co-facilitated GSCS’ Gifted 

Model Review Committee, with the intent to examine all grade-levels of GSCS’ gifted education program’s outcomes, perceptions, and design, with the ultimate 

intent of presenting recommendations for saliency and improvement of the district-wide gifted program, into the foreseeable future.  

The Curriculum Director and the Executive Director first collaborated to design the selection process for all district stakeholders to declare their interest in 

participating in the review process as a member of the Gifted Model Review Committee (Committee). Once the Committee was constituted, not only was the 

collective input and energy of the membership solicited to complete the work, but the assistance of multiple district personnel was tapped in order for the 
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Committee to complete the process. These included direction, input, and counsel throughout from the school district’s Superintendent and Deputy Superintendent. 

Also the Committee received direct assistance to conduct the review process articulated within this report from key contributors throughout the 2019-2020 school 

year. These individuals who provided direct support are the school district’s Director of Administrative Technology, Executive Director’s Professional Assistant, the 

four full-time Program Challenge teachers, and the full-time Program Challenge Professional Assistant. Indirectly, the Committee received support from the school 

system’s 18 school principals in the way of recommendations, input, and historical perspective, as well as assistance to distribute and respond to stakeholder 

perception surveys associated with this final report. The Committee also received indirect support from the 640 school district stakeholders who voluntarily 

participated in the anonymous Gifted Education Program Stakeholders Perception Survey, as a critical aspect of this review.  

The guiding questions that aligned the research efforts associated with this review are as follows:  
 

1. What are the current and recent historical enrollment demographics and program participation for GSCS’ gifted-identified and non-gifted-identified 
students? 

2. What are the current and recent historical academic achievement outcomes for GSCS’ gifted-identified and non-gifted-identified students, compared to 
students across the State of Georgia? 

3. What are GSCS’ stakeholders’ perceptions about the status, access, and effectiveness of GSCS’ current gifted education program and delivery models? (i.e. 
GSCS teachers, students, administrators, support staff, parents/guardians, community partners- both associated and not associated with gifted education 
programs) 

4. How does GSCS’ current gifted education policies, regulations, and practices align with research-based best-practices for gifted education models and 
program implementation? What are the fidelity and consistency of implementation of GSCS’ current policies, regulations, and practices for gifted 
education? 

5. What (if any) research-based revisions, changes, and/or adjustments should GSCS make to its gifted education model and programs to more effectively 
provide access and serve the needs of all gifted students within GSCS schools?  

 
In order to conduct and complete the review articulated within this final report document, the following methodologies were employed throughout the 

2017-2018 and 2018-2019 school years:  

a. Quantitative Academic Outcomes Data Review: student achievement outcomes data were reviewed and analyzed, including GSCS Georgia Milestones 

results, Reading Lexiles results, Measures of Academic Progress (MAP) results. These data were analyzed and disaggregated for multiple years, for multiple 

grade levels, multiple subject areas, and multiple student subgroups. 

b. Quantitative Demographic Enrollment and Program Participation Data: demographic data were reviewed and analyzed associated with GSCS overall 

enrollment data, gifted program participation data, gifted referral data, gifted eligibility data, and advanced placement course enrollment data. These data 

were analyzed and disaggregated for multiple years, multiple grade bands, multiple schools, and multiple student stakeholder groups. 

c. Qualitative and Quantitative Stakeholder Survey Responses: district stakeholders associated and not-associated with GSCS’ Gifted Education Program were 

asked to voluntarily participate in an anonymous perceptions survey about the Gifted Education Program. The survey instrument asked them to respond to 

Likert-style and open-ended response questions, about their perceptions, understandings, and experiences with GSCS’ Gifted Education Program. Teachers, 

parents/guardians, support-staff members, administrators, students, and community partners associated with the Griffin-Spalding County School System 

participated in the survey.  
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d. Documentary Analysis: Multiple types of documentary sources were reviewed and analyzed to support the completion of this review report. These included 

recent research literature associated with gifted education, current publications and resources provided by regional and national gifted education support 

agencies, Georgia state laws associated with gifted education, Georgia State Board of Education rules and regulations associated with gifted education, 

Griffin-Spalding County School System board policies and administrative regulations associated with gifted education, Griffin Spalding County Schools Gifted 

Resource Manual (2018), Program Challenge Handbook (2018), gifted eligibility assessment instruments, other Georgia school districts’ gifted education 

resources, policies and published manuals.  

 

GSCS Gifted Education in Summary 

Griffin-Spalding County School System currently provides gifted education services to gifted-eligible students within grades Kindergarten through 12th. The 

elementary-level gifted students within the system are provided gifted education services at one central location: Program Challenge.  Program Challenge has 

existed within the Griffin-Spalding County School System in its current configuration since approximately 1996, at a different GSCS location. Since approximately 

1999 Program Challenge has been housed at its current location, based on informal and anecdotal recollections and statements from current and former GSCS staff 

members with direct knowledge of the program. 

Program Challenge Gifted Enrichment Center is designed to meet the needs of GSCS’ elementary school (K-5) students who have been identified for gifted 

services.  Program Challenge is physically housed at the GSCS Enrichment Center, located at 205 Spalding Drive, in Griffin, Georgia. Program Challenge serves gifted-

eligible students in grades K-5 one day each week (one day per grade level).  Students are grouped by grade level with other students from across the school system 

on the same day per week. 

  As of April 2019, All 11 GSCS elementary schools currently have some students identified for gifted education services, and who attend Program Challenge 

one day per week. While at the Program Challenge Center, teachers work with the students on standards-based learning, problem solving and research skills while 

fostering emotional growth, creativity, leadership and independence.  The motto of the GSCS gifted program, “Spark the future, Challenge the Mind,” along with 

the school system’s motto of “Grow, Sustain, Collaborate, Succeed” are the basis of all instruction and activities at the Program Challenge Gifted Enrichment Center. 

 The instructional curriculum activities at the Program Challenge Center are based on Georgia Standards of Excellence, the Engineering Design Process, and 
the Scientific Method, using the enrichment model. Each course of study offered emphasizes the state standards, research skills, opportunities in problem solving, 
plus development of creativity, leadership and independence. Elementary students identified for gifted services are provided transportation by GSCS Transportation 
Services, from their home school, to Program Challenge for gifted education services, one day per week. Program Challenge staff creates a schedule each school 
year in which one day per week is designated for gifted instruction for each grade level (K-5). Students are transported to Program Challenge, from their 
homeschool, for approximate 8:15 am arrival, on the designated day of the week for their grade level to attend. Students are provided gifted instruction, recess, 
and lunch, at Program Challenge. 
 

 Students are transported back to their home school on the designated day at approximately 2:15pm, for normal dismissal procedures at their home school. 
Currently, Program Challenge has four full time gifted-endorsed teachers, one full time professional assistant, and one full time custodian. Program Challenge 
shares the building facility (GSCS Enrichment Center) with members of the GSCS Curriculum Department who have offices and conference room within the same 
facility. Program Challenge is under the administrative supervision of GSCS Executive Director of Elementary Education, whose office location is not on site at the 
Enrichment Center (Program Challenge’s location), but at GSCS Central Offices, about 2 miles away. The Executive Director interfaces with Program Challenge staff, 
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visits classes, and provides other logistical supports to the program, several times per month (on average). Program Challenge teachers provide support and 
information to all GSCS elementary schools’ staffs and administrators about gifted education referral and eligibility procedures, timelines, instruments, and results 
multiple times per school year. Program Challenge teachers also provide some training and direct assistance with the gifted referral and eligibility process to 
elementary staff members at other GSCS elementary schools’ multiple times per school year. Program Challenge teachers participate in district-wide professional 
learning experiences intended for all district elementary teachers’ multiple times during the school year, on designated professional development days. 

 
History of the Griffin-Spalding County Gifted Program 

Elementary 
 
The gifted program in the Griffin-Spalding County School system was started in 1972.  A grant was written and the schools were divided in half to be served.  Gifted 
endorsed teachers visited the elementary schools once a week to serve the students. In the 1970’s the program was moved to Anne Street Elementary School. In 
the 1980’s gifted classes were moved out to their respective schools, with gifted students being bused once a week to the nearest school with a gifted teacher.  
  
In the mid to late 1990’s the Program Challenge Center be opened.  Four district gifted endorsed teachers visited two gifted centers in Georgia and developed their 
model based on what they learned from those visits.  The goals for the gifted program were to have students develop skills to be independent learners and critical 
thinkers.  Each course of study was developed with these goals in mind.   
 
The Board of Education approved the district gifted teachers’ proposal and the Program Challenge Center was opened at Third Ward in 1999-2000.  Students were 
bused there one day a week. In 2001-2002, the program was moved to its present location at 205 Spalding Drive still serving kindergarten through fifth grade gifted 
students.  
 
Middle and High School  

Middle school gifted services are delivered in the home school through advanced content courses in English Language Arts, Science and Social Studies.  

Students must qualify through a rubric, regardless of being gifted, to participate in the advanced content courses in mathematics.  The content of these courses is 

based on state and system curriculum performance standards but the expectation and intent by the state and district is that course content, pacing, process skill 

emphasis and expected student outcomes will differ from the course more typical students would take at that grade level.  There is also the expectation and intent 

that students identified as gifted will receive appropriate differentiated curriculum and instruction in their other classes.   

At the high school level, gifted services are delivered through the homeschool advanced content courses in the academic areas.  Honors, Advanced 

Placement (AP), and Dual Enrollment courses provide advanced learning experiences for the high school gifted student.  It is expected that the content and pacing 

of Honors, AP and Dual Enrollment curriculum be differentiated to the extent that the activities are clearly not appropriate for more typical students at that grade 

level.  

 
State of Georgia- Gifted Education Policies and Procedures 

 Within the State of Georgia, there are three documents that provide the authority and the specific requirements for gifted Education in the state.  

They are found in state law, State Board of Education (SBOE) Rule, and corresponding SBOE-approved Regulations: 
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State Law: OCGA 120-2-152 SPECIAL EDUCATION SERVICES: All children and youth who are eligible for general and career education program under Code 
Section 20-2-151 and who have special educational needs shall also be eligible for special education services…Special education shall include children who 
are classified as intellectually gifted…The State Board of Education shall adopt classification criteria for each area of special education to be served on a 
state-wide basis. The criteria adopted by the state board to determine the eligibility of students for state funded special education programs for the 
intellectually gifted, Category VI pursuant to paragraph (6) of subsection (d) of this Code section, shall authorize local boards of education to use: (1) The 
criteria used on July 1, 1993, as amended by state board or state department regulation from time to time; and (2) Multiple eligibility criteria which include: 
(A) Evidence of student work product or performance; (B) Data from teacher, parent, or peer observation; and (C) Evidence of student performance on 
nationally normed standardized tests of mental ability, achievement, and creativity.  
 
SBOE Rule 160-4-2-.38 EDUCATION PROGRAM FOR GIFTED STUDENTS: Gifted Student is a student who meets the eligibility criteria as identified in this rule 
and as defined in the GaDOE Resource Manual for Gifted Education Services. Gifted Student - a student who meets the eligibility criteria as identified in this 
rule and as defined in the GaDOE Resource Manual for Gifted Education Services…The LEA shall notify parents and guardians of identified gifted students 
being considered to receive gifted education services in writing of information related to the gifted education program including, but not limited to: referral 
procedures and eligibility requirements, notification of initial consideration for gifted education services, evaluation guidelines, type(s) of gifted services to 
be provided, academic standards to be met, the teaching, methods employed, and the manner in which students will be evaluated annually, performance 
standards gifted students are to meet to maintain their eligibility and continued services in the program, description of the probationary period applied to 
students in jeopardy of losing their eligibility for services, and termination of services when students on probation have failed to meet criteria for 
continuation of services. 
 
SBOE Regulations Related to Program Delivery Models (See SBOE Rule 160-4-2-.38): Students identified as gifted and whose participation has received 
parental consent shall receive at least five segments per week (or the yearly equivalent) of gifted education services, using one of the following Georgia 
Department of Education (GaDOE) approved models. Local Education Agencies (LEA) shall make available to the public and the GaDOE a description of the 
differentiated curricula and delivery models used for instruction of gifted students…Federal law prohibits discrimination on the basis of race, religion, 
national origin, sex, disabilities, and economic background…In the delivery models described,…the instruction must be based on the Georgia curriculum 
standards…The Georgia Professional Standards Commission (GaPSC) requires that gifted education teachers have a gifted education endorsement attached 
to their Georgia Teaching Certificate. Unless noted otherwise, the total class size specified by the Georgia State Board of Education (GaBOE) Rule 160-5-1-
.08 for gifted education classes is 17 at the elementary level and 21 at the middle and high school levels. Direct Services: Resource Class (K-12), Advanced 
Content (K-12), Cluster Grouping (K-12). Indirect Services: Collaborative Teaching (K-12) 
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Data shall be used for eligibility in the four areas according to the following (see Evaluation and Eligibility Chart below): 
 

Georgia Department of Education    SBOE Rule 160-4-2-.38    Education Programs for Gifted Students: Evaluation and Eligibility Chart (7/8/13) 
 

● In option A and B, information shall be gathered in each of the four categories. 
● At least one of the criteria must be met by a score on a GADOE approved nationally normed reference test. 
● Any data used to establish eligibility in one category shall not be used to establish eligibility in another category.  
● If a rating scale is used to evaluate creativity, a rating scale shall not be used to evaluate motivation. 
●  If a rating scale is used to evaluate motivation, a rating scale shall not be used to evaluate creativity.  
● Any piece of information used to establish eligibility shall be current within two years.  
● Local school systems must establish policies in regards to the use of data gathered and analyzed by private entities. 

 

 

Category Option A Option B 
 Student must have a qualifying score in the 

mental ability AND achievement categories. 
Student must have a qualifying score in the mental ability AND 
achievement categories. 

Mental Ability  ● Grades K-2: 99th% percentile composite score on 
a nationally age normed mental ability test 

● Grades 3-12:  ≥96th percentile composite score 
on a nationally age normed mental ability test  

● Grades K- 12:  ≥96th percentile composite on a nationally normed mental 
ability tests OR 96th percentile on a component score on a nationally age 
normed mental ability tests  

Achievement  ● Grades K-12: ≥90th percentile Total Reading, 
Total Math, or Complete Battery on a nationally 
normed achievement test  

● Grades K-12: ≥90th percentile Total Reading, Total Math, or Complete 
Battery on a nationally normed achievement test 

●  Grades K-12: Superior product/performance with a score ≥90 on a scale 
of 1-100, as evaluated by a panel of three or more qualified evaluators   

Creativity  ● Evaluation data required  ● Grades K-12: ≥90th percentile on composite score on a nationally normed 
creativity test 

● Grades K-12: Rating scales used to qualify student creativity must equate 
to the 90th percentile 

● Grades K-12: Superior product/performance with a score ≥90 on a scale 
of 1-100, as evaluated by a panel of three or more qualified evaluators  

Motivation  ● Evaluation data required  ● Grades 6-12: Two-year average of a 3.5 GPA on a 4.0 scale in regular core 
subject of mathematics, English/language arts, social studies, science, and 
full year of world languages 

● Grades K-12: Rating scales used to qualify student motivation must 
equate to the 90th percentile 

●  Grades K-12: Superior product/performance with a score     ≥90 on a 
scale of 1-100, as evaluated by a panel of three or more qualified 
evaluators  
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Griffin-Spalding County School System- Gifted Education Services Delivery Models, Policies, and Procedures 

GSCS Board Policy: IDDD- Education Program for Gifted Students                                                    

The Griffin-Spalding County Board of Education recognizes the need to provide gifted education services to students who have the potential for exceptional 
academic achievement in grades K-12.   
The Superintendent or his/her designee shall develop and maintain regulations and procedures for the operation and guidelines for the development of the 
descriptions and continuation policies for the gifted program as described in the Georgia Department of Education Regulations and Procedures and as 
prescribed by state law and SBOE rule 160-4-2-.38. 
ADOPTED: July 2006 
REVISED: August 2012 

 
GSCS Administrative Regulation: IDDD-R(1)- Gifted Program Eligibility 
Students in the Griffin-Spalding County School System become eligible for gifted education services based upon the criteria provided in the State Board of Education 
Rule 160-4-2-.38.  A multiple criteria assessment process is used to evaluate student eligibility for gifted services.  
Last Issued Date: 8/30/2012 
Original Issued Date: 8/30/2012 
 
GSCS Administrative Regulation: IDDD-R(2)- Gifted Program Continuation Plan 
Student performance in the gifted program will be evaluated annually and the conclusion of each grading period by the local school’s gifted education program 
teacher(s).  This evaluation will be based on the student’s performance in the gifted program classroom.  
Last Issued Date: 1/3/2018  
Original Issued Date: 8/30/2012 
 
GSCS Administrative Regulation: IDDD-R(3)- Acceleration Consideration Procedures and Guidance 
Last Issued Date: 1/3/2018 
Original Issued Date: 8/30/2012 
Last Reviewed Date: 1/3/2018 
 
GSCS Gifted Program Description  

The Griffin-Spalding County School System recognizes the need to provide gifted education services to K-12 students who demonstrate the potential for 
exceptional achievement. The academic instructional program for identified gifted students enhances and extends the state and local curriculum. Students may 
access the gifted referral procedures without discrimination with regard to race, religion, national origin, gender, disabilities, or economic background. Students 
must qualify within state guidelines for gifted program eligibility and placement using assessment tools that meet Georgia Department of Education standards of 
reliability and validity. The procedures described here establish the framework for the Griffin-Spalding County School System to provide gifted services under 
Georgia Code IDDD and Department of Education rule 160-4-2-.38. (GSCS Gifted Resource Manual, June 2017). 
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GSCS Gifted Program Instructional Philosophy  

The intent of the gifted services is to provide educational opportunities and experiences to help students extend their learning, develop individual potential, 

enhance their self-concept, and become independent learners. The Griffin-Spalding County School System will make efforts to match students’ learning needs and 

interests to programming options available in our district (GSCS Gifted Resource Manual, June 2017). 

GSCS Gifted Program Identification and Referral Procedures  
Formal identification of the student begins as early as kindergarten and continues through grade 12. In order to identify all students in need of            
instructional modification and/or special services, a comprehensive talent search is conducted annually and includes the following components:  
Automatic Referrals K-12 – When a system-wide norm referenced test is administered, students who score at or above the 95th percentile on the total 
battery or total math or total reading will be referred for additional testing.  
Structured Observation – under the direction of an In-School Review Team, the following observation is conducted system-wide:  
Characteristics Instrument for Screening Students, in grades K-5, classroom teachers formally observe their students during a designated time period each 
fall and note those students demonstrating specific behaviors associated with gifted children. Surveys are returned to the gifted program teacher. Names of 
students needing instructional modification or additional services are listed along with available data and submitted to the In-School Review Team for 
consideration of need such as further assessment to determine eligibility for gifted education services or instructional modification in the regular classroom. 
Teachers retain a copy of their original surveys and may add names throughout the year, based on informal observations, for future consideration.  
Reported Referrals - Any person who has knowledge of a student’s intellectual functioning, such as teachers, counselors, administrators, parents, 
guardians, peers, self, and others may make a referral. However, such referral does not mandate an evaluation of a student. The referring party should 
complete the Characteristics Instrument for Screening Students by circling the characteristics observed and give it to the school counselor. All available data 
such as norm referenced test scores, grades, etc. are entered on an Eligibility Report, attached to a completed survey, and submitted to the In-School 
Review Team for consideration of need.  
Parents will be notified in writing of the initial consideration for gifted education services. Written notifications will be provided in the home language of the 
student to the extent feasible.  
 

Gifted Eligibility Criteria  
Students in the Griffin-Spalding County School System become eligible for gifted education services based upon the criteria provided in the State Board of 

Education Rule 160-4-2-.38. A multiple criteria assessment process is used to evaluate student eligibility for gifted services. The referral and evaluation of students 
for the gifted program requires collecting data in the areas of: 

● Mental Abilities – Measures of cognitive ability: how a student processes information, solves problems, reasons, conceptualizes  
● Achievement – Measures of academic performance  
● Motivation – Measures of goal directed behaviors  
● Creativity – Measures of creative thinking including fluency, innovation, uniqueness, etc.  

 

Students in the Griffin-Spalding County School System become eligible for gifted education services based upon the criteria provided in the State Board of Education 

Rule 160-4-2-.38. A multiple criteria assessment process is used to evaluate student eligibility for gifted services. 

A student can qualify with one of the two following sets of criteria: 
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Griffin-Spalding County School System Gifted Eligibility Criteria (June 2017) 
 

Mental Ability Achievement 

Grades K-2: 99th percentile  
Grades 3-12: 96th percentile or higher on a composite of a 
standardized mental ability test  

90th percentile or higher on Total Battery (Composite) OR Total Reading OR Total 
Mathematics on a standardized achievement test  

A student must meet both of the areas above. . . 

 

OR 

Mental Ability Achievement Creativity Motivation 

Grades K-12: 96th percentile or higher 
on a composite or qualifying 
allowable component of a 
standardized mental ability test  

90th percentile or higher on 
Total Battery OR Total 
Reading OR Total 
Mathematics of a 
standardized achievement 
test  

90th percentile or higher on a 
standardized creativity test  
OR 90%tile or higher on a 
standardized creativity rating 
scale  

A two-year average of a 3.5 GPA on a 4.0 scale in 
regular core subjects of math, English/Language Arts, 
Social Studies, Science in grades 3-12 OR 90th percentile 
or higher on a standardized motivational characteristics 
rating scale  

A student must meet three of the 
four areas listed above. The rating 

scale may be used for either 
creativity or motivation, but not for 

both. 

 

A student must meet the eligibility criteria in order to receive gifted services. If a student does not meet qualifications, they may be tested again after 

2 years. 

GSCS Gifted-eligibility Assessments used in the Griffin-Spalding County School System: 
 

Achievement- Measures of Academic Progress (MAP), Iowa Test of Basic Skills (ITBS), Kaufman Test of Educational Achievement (KTEA) 
Mental Abilities- Naglieri Nonverbal Ability Test (NNAT), Otis-Lennon School Ability Test (OLSAT) Kaufman Brief Intelligence Test (KBIT) 
Creativity- Gifted Rating Scale (GRS), Torrance Test of Creative Thinking (TTCT) 
Motivation- Gifted Rating Scale (GRS), Hawthorne 
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Griffin-Spalding County Schools Gifted Identification Procedures 
 
 

Phase One: 

Talent Identification 

Automatic Referrals: Review of available Measures of Academic Progress (MAP) results data  

Structured Observations: Characteristics Instruments for Screening Students K-5;  

Referrals by Individuals: Anyone with knowledge of students’ abilities. 
 

 

Phase Two: 
School Level Screening 

In-School Review teams meet to consider available data on all names submitted for consideration to determine those students in need of 
instructional modifications, further evaluation, and/or additional services. 

 

 

     

 

 

 

 

 

 

 

               

 
 

Phase Five: Service Delivery Determination: Parent consent for participation in gifted services received. Services scheduled. 
 

 

No Additional Services Needed 
Instructional modifications suggested if 
indicated  

Referral Process Ends 
If parent referral – parent is notified 

Phase Three: 
Evaluation for Services 

Referral process continues. Gifted evaluation teams notify 
parents, obtain consent to evaluate, collect and record data. 

Phase Four: 
Eligibility Determination 

Gifted Eligibility Team meets to review data and determine eligibility for 
services and document status. 

Not Eligible 
Parents notified and, if needed, 
instructional modifications 
suggested to classroom teacher 

Referred for Special Case Review.  
Special circumstances, etc. 

Eligible 
Parent notified 
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Griffin-Spalding County School System Gifted Services Delivery Models 

Delivery Models by Grade Band 
 
Elementary School (K-5) 
Program Challenge 
At the elementary level, identified gifted students are served through the Program Challenge Enrichment Program. Students attend gifted resource classes one day 
a week. These classes are taught at the Elementary Enrichment Center. Students experience curriculum with an academic content foundation based on the state 
and system curriculum performance standards. The focus of the elementary gifted curriculum is interdisciplinary enrichment activities. Units are revised as needed 
to ensure that our gifted students are achieving at a high level. The content and pacing of the curriculum is differentiated to the extent that activities are clearly not 
appropriate for more typical students at that grade level. In addition, students identified as gifted may be served with collaborative teaching or cluster grouping. 
Gifted students will receive appropriate differentiated curriculum and instruction in their regular school classrooms on days they are not attending Program 
Challenge. At a minimum, eligible students are served the equivalent of five segments of gifted instruction per week.  
 
Middle School (6-8) 
Middle school gifted services are delivered through advanced content courses in English/Language Arts, Mathematics, Science and Social Studies. The content of 
these courses is based on state and system curriculum performance standards, but the course content, pacing, process skill emphasis and expected student 
outcomes differ from the course more typical students at that grade level would take. In addition, students identified as gifted will receive appropriate 
differentiated curriculum and instruction in their other classes. Units are revised as needed to ensure that our gifted students are achieving at a high level. At a 
minimum, eligible students are served the equivalent of five segments of gifted instruction per week. Middle school gifted students are eligible to take the following 
core academic content courses during their middle school year 

 
Middle School Advanced Content Gifted Courses Currently Offered within Griffin-Spalding County School System 

 

English Language Arts Mathematics Science Social Studies 

  Language Arts Gr 6 

 Advanced Content 

Mathematic /Grade 6  

Accelerated 6 / 7A 

Science / Grade 6  

Advanced Content 

Social Studies / Gr 6 

 Advanced Content 

Language Arts Gr 7  

Advanced Content 

Mathematics Grade 7 

Accelerated 7B / 8 

Science / Grade 7  

Advanced Content 

Social Studies / /Gr 7  

Advanced Content 

Language Arts Gr 8  

Advanced Content 

GSE Algebra I Honors   
Gifted  (Middle School) 

Science Grade 8 Honors/Physical 

Science for HS Credit 

Social Studies / Gr 8 

Advanced Content 
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High School (9-12) 
At the high school, gifted services are delivered through advanced content courses in the core academic areas. Honors, Advanced Placement (AP), and Dual 
Enrollment courses provide advanced learning experiences for the high school gifted student. The content and pacing of the curriculum is differentiated to the 
extent that activities are clearly not appropriate for more typical students at that grade level. In addition, students identified as gifted will receive appropriate 
differentiated curriculum and instruction in their other classes. Units are revised as needed to ensure that our gifted students are achieving at a high level. At a 
minimum, eligible students are served the equivalent of five segments of gifted instruction per week. High school gifted students are eligible to take the following 
core academic content courses during their high school years: 
 

High School Advanced Content Gifted Courses Currently Offered within Griffin-Spalding County School System 
 

English Language Arts Mathematics  Science Social Studies 

 American Lit/Comp Honors 

Gifted 
AP Calculus AB  

Gifted 
     Biology I (Grades 9-12) Honors 

Gifted 
Comparative Religions Honors 

Gifted 

British Lit./Comp Honors  

Gifted 
    AP Calculus AB Honors  

Gifted 
   Biology II (Grades 9-12) Honors 

Gifted 
AP Psychology  

Gifted 

 AP Eng. Lang/Comp/Am. Lit 

Gifted 
AP Calculus BC  

Gifted 
  AP Biology  

Gifted (Grades 9-12) 
AP Government/Politics US  

Gifted 

Ninth Grade Lit./Comp Hon 

Gifted 
    AP Calculus BC Honors Gifted   AP Environmental Science Gifted AP Comparative Government 

Gifted 

Tenth Grade Lit./Comp Hon 

Gifted 
AP Statistics Gifted      Human Anatomy/Physiology 

Honors Gifted 
   Am. Government/Civics Honor 

Gifted 

    AP English Literature/Compos 

Gifted 
Calculus Honors Gifted    Physical Science Honors Gifted    Economics/Business/Free Hon 

Gifted 

      GSE Pre-Calculus Honors 

Gifted 
Chemistry Honors Gifted AP Macroeconomics Gifted 
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 GSE Algebra I Honors Gifted    Chemistry II Honors Gifted AP Microeconomics Gifted 

   GSE Geometry Honors Gifted    AP Chemistry Gifted   Comparative Political/Eco 

Honors Gifted 

 Honors Algebra II G    Physics Honors G AP Human Geography G 

   United States History Honor G 

   AP World History G 

   AP United States History G 

   World History Honors G 

   AP European History G 
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Advanced Placement Courses - Recent Enrollment Totals for Griffin-Spalding County School System 
 

The Gifted Model Review Committee examined GSCS’ recent enrollment data for gifted-identified students and non-gifted identified students within Advanced 
Placement courses at the high school level, as a component of this review. As such, we reviewed enrollment data for Advanced Placement courses categorized 
within the four core academic content areas: English Language Arts, Mathematics, Science, and Social Studies. We examined this data for the two most recent 
school years: 2017-2018 and 2018-2019. The core content Advanced Placement courses whose gifted and non-gifted enrollment data we examined are those 
offered within Griffin-Spalding County School System’s two comprehensive high schools during the last two school years. There are examples of Advanced 
Placement courses in which both comprehensive high schools offered the course, and there are examples of courses in which only one of the two high schools 
offered the course. The critical metric the Committee examined for this review was, in the district aggregate, how does the total enrollment within those courses 
compare for gifted-identified high school students and non-gifted identified school students during the last two school years. The rationale for the Committee’s 
review to examine solely the core academic content Advanced Content courses is that the advanced content gifted service model encompasses the core academic 
contents areas, and is therefore germane to this review (whereas other subject matters are not germane to this review). In summary, there are two English 
Language Arts Advanced Placement courses whose enrollment data the Committee reviewed; there are five Mathematics Advanced Placement courses whose 
enrollment data the Committee reviewed; there are three Science Advanced Placement courses whose enrollment data the Committee reviewed; there are nine 
Social Studies Advanced Placement courses whose enrollment data the Committee reviewed. 
 

 It is relevant to note that GSCS high school course enrollment and registration procedures permit the concurrent and heterogeneous course section 
configuration within Advanced Placement courses of gifted-identified and non-gifted identified students completing the same courses together with a gifted-
endorsed teacher instructing the course. This practice is in adherence to the Georgia Department of Education’s regulations on advanced content gifted services 
delivery model at the secondary level.  

 
In reviewing high school courses’ Advancement Placement enrollment figures within GSCS (English Language Arts, Mathematics, Science, Social Studies) 

over the last two school years (2017-2018, 2018-2019), (see chart below), there are trends that emerge. For example, within the two English Language Arts courses, 
the enrollment percentage share for gifted-identified students has reversed over between 2017-2018 and 2018-2019. During the 2018 school year, gifted-identified 
students had the larger enrollment percentage share for AP English Language Course, and the smaller enrollment percentage share for AP English Literature Course. 
The reverse is true for 2019 school year for the AP English Literature course. Also in 2019 there is now an even 50/50 enrollment percentage share split for the AP 
English Language course. The two-year average (2017-2018 and 2018-2019) enrollment percentage shares for gifted-identified and non-gifted identified students 
for the two English Language Arts Advanced placement courses offered within GSCS during the same period is: 41% gifted-identified and 59% non-gifted identified. 

 
The Mathematics figures for Advanced Placement course enrollment demonstrate that AP Calculus AB, AP Calculus AP Honors, AP Statistics are the three 

advancement placement math courses that have seen the most enrollment over the last two school years. This school year (2018-2019), 75% of the students 
enrolled in AP Calculus AB are identified for gifted services (however the course enrolls just 4 students). Furthermore, AP Calculus AB Honors is not offered this 
school year. During the 2017-2018 school year, there were 17 total students who enrolled in AP Calculus AB Honors, in which 53% of these students were non-
gifted identified and 47% were gifted identified. AP Statistics was by far the most enrolled Advanced Placement mathematics course during the 2017-2018 school 
year, with a total of 40 students. The total enrollment for this course declined significantly in 2018-2019, with a total of 5 students. During the 2017-2018 school 
year, the percentage share between gifted-identified and non-gifted identified students enrolled in this course was 40% and 60%, respectively. The two-year 
average (2017-2018 and 2018-2019) enrollment percentage shares for gifted-identified and non-gifted identified students for the three Mathematics Advanced 
placement courses offered within GSCS during the same period is: 45.5% gifted-identified and 54.5% non-gifted identified. 
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The Science figures for Advanced Placement course enrollment in GSCS demonstrate that AP Environmental Science and AP Biology are the most enrolled 
Science AP courses over the last two years. However, AP Biology is currently not being offered within GSCS during the current school year (2018-2019), and AP 
Chemistry is being offered this school year, but was not offered last school year (2017-2018). For both the AP Biology and AP Chemistry courses, the total 
enrollment figures were 16 and 9, respectively, during the corresponding school years that each course was offered.  The total enrollment for AP Environmental 
Science in 2017-2018 was 42, and is 27 during the 2018-2019 school year. During 2017-2018, percentage share between gifted-identified and non-gifted identified 
students enrolled in this course was 35% and 65%, respectively. In 2018-2019, these same percentage shares for the AP Environmental Science course are 8% 
(gifted-identified) and 92% (non-gifted identified), respectively, with a total enrollment of 27 students. The two-year average (2017-2018 and 2018-2019) 
enrollment percentage shares for gifted-identified and non-gifted identified students for the three Science Advanced placement courses offered within GSCS during 
the same period is: 41.5% gifted-identified and 59.5% non-gifted identified. 

 
GSCS has offered nine different Social Studies AP courses during the last two school years. Advanced Placement courses have been offered in Social Studies 

more than in any other core academic subject area, as English Language Arts, Mathematics, and Science subject areas have not exceeded three different Advanced 
Placement course offered at any point since 2017. One particular Advanced Placement course, AP European History, was offered in 2018-2019 but not in 2017-
2018. AP Government was not offered during 2017-2018 but was offered in 2018-2019. Seven different Social Studies Advanced Placement courses have been 
offered both in 2017-2018 and in 2018-2019: a) AP Comparative Government; b) AP Human Geography; c) AP Macroeconomics; d) AP Microeconomics; e) AP 
Psychology; f) AP United States History; g) AP World History. The course enrollment data in GSCS demonstrate that AP World History, AP United States History, and 
AP Human Geography are the most enrolled Social Studies Advanced Placement courses over the last two years. For all three of these courses, the total enrollment 
figures over the last two years were: 90, 74, and 73 students, respectively.  During 2017-2018, the average percentage shares between gifted-identified and non-
gifted identified students enrolled in these three courses combined were: 33.33% gifted-identified students and 67.33% non-gifted identified students.  Those same 
average percentage shares between gifted-identified and non-gifted identified enrollment in the three most populous Social Studies Advanced Placement course 
fluctuated within GSCS during 2018-2019, at 44.33% (gifted-identified) and 56% (non-gifted identified), respectively. The two-year average (2017-2018 and 2018-
2019) enrollment percentage shares for gifted-identified and non-gifted identified students for the nine different Social Studies Advanced placement courses 
offered within GSCS during the same period is: 38% gifted-identified and 62% non-gifted identified. 

 
In conclusion, Griffin-Spalding County School System’s Advanced Placement courses offered in the core academic content areas (English Language Arts, 

Math, Science, Social Studies) have enrolled high percentages of gifted-identified students, although not the majority of the aggregate course enrollments. Gifted-
identified students have maintained an aggregate percentage share of between 38% and 45.5% of the total enrollments of the Advanced Placement courses offered 
within GSCS in the core academic content areas since 2017. These data reflect that gifted-identified students within GSCS have represented approximately 38%-45% 
of the enrollment within Advanced Placement courses (core content areas), yet approximately 7% of the school district's total enrollment over the same period 
(2017-2019). These results suggest statistical disproportionality of gifted-identified students’ overrepresentation of enrollment in Advanced Placement courses. This 
is compared to the statistical underrepresentation non-gifted identified students’ Advanced Placement course enrollment. They comprised approximately 93% of 
the district’s total enrollment, and between 54% and 62% of the enrollment in GSCS’ core academic content Advanced Placement courses, between 2017 and 2019.  
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2018- 2019 AP Core Content Courses - Gifted and Non Gifted Enrollment 
Content Area Course Name      2018      2019 

                                                                                            Enrollment Non Gifted Gifted Enrollment Non Gifted Gifted 
ELA AP English Lang/Comp/American 

Lit  

13 77% 23% 24 50% 50% 

 AP English Literature/Compos 26 47% 54% 11 64% 37% 

 ELA TOTALS 39   35   

        

MATH AP Calculus AB  0 0 0 4 25% 75% 

 AP Calculus AB Honors  17 53% 47% 0 0 0 
 AP Calculus BC  0 0 0 2 0 100% 
 AP Calculus BC Honors  1 0 100% 0 0 0 
 AP Statistics  40 60% 40% 5 80% 20% 

 MATH TOTALS 58   11   

        

SCIENCE AP Biology  (Grades 9-12) 16 57% 44% 0 0 0 

 AP Chemistry  0 0 0 9 23% 78% 
 AP Environmental Science  42 65% 36% 27 93% 8% 
 SCIENCE TOTALS 58   36   

        

SOCIAL 
STUDIES 

AP Comparative Government  18 39% 62% 26 23% 77% 

 AP European History 0 0 0 36 48% 53% 
 AP Government/Politics 19 85% 16% 0 0 0 
 AP Human Geography 31 68% 33% 42 62% 38% 
 AP Macroeconomics  35 66% 35% 37 63% 38% 
 AP Microeconomics 16 88% 13% 30 64% 37% 
 AP Psychology 49 70% 31% 19 74% 27% 
 AP United States History  52 83% 18% 22 46% 55% 
 AP World History 55 51% 49% 35 60% 40% 
 SOCIAL STUDIES TOTALS 275   247   

        

 GRAND TOTALS 430   329   
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GSCS Gifted Education Program Self-Assessment Results and Discussion 

 In 2007, The National Association for Gifted Children (NAGC) convened the Professional Standards Committee to revise previous iterations of gifted 

education standards from previous eras in education to address new educational expectations and needs of gifted learners. The NAGC committee’s work was 

guided by the principles that: a) Giftedness is constantly developing and must be treated in education as stable traits within gifted students; b) Giftedness is found 

among students from a variety of backgrounds; therefore, a deliberate effort should be made to ensure that diversity is included. Diversity is defined as ethnicity, 

race, socioeconomic status, gender, exceptionalities, language, religion, sexual orientation, and geographical area; c) Gifted program standards should focus on 

student outcomes rather than practices; d) All educators are responsible for the education of students with gifts and talents; e) Students with gifts and talents 

should receive services throughout the day and in all environments based on their abilities, needs, and interests. Included within the NAGC’s final published guiding 

document as a result of this committee’s work, are evidence-based practices that support corresponding student outcomes, falling into three categories: (a) 

research-based, (b) practice-based, and (c) literature-based rationale for the standards themselves and the descriptors and indicators associated with each standard 

(NAGC, 2010). 

In 2010 the NAGC published the guiding document for PreK-12 educators: NAGC Pre-K-Grade 12 Gifted Programming Standards: A Blueprint for Quality 

Gifted Education Programs. Included within this guiding document are six different gifted education programming standard, intended to assist and support schools 

and school districts who provide gifted students with gifted education services and programs to assess, evaluate, and improve their local gifted programming, to 

plan gifted education curriculum, to plan for and provide professional development experiences to gifted education teachers, to evaluate and improve state 

standards around gifted education, and assist gifted education programs to monitor and comply with all applicable gifted education state regulations (NAGC, 2010). 

Finally, the six gifted programming standards published by the NAGC are:  

Standard 1. Learning and Development 
Standard 2. Assessment 
Standard 3. Curriculum Planning and Instruction 
Standard 4. Learning Environments 
Standard 5. Programming 
Standard 6. Professional Development 

 
Since the guiding document for gifted programming standards was originally published by the NAGC in 2010, the organization has developed a number of 

resources, tools, and instruments to support schools and districts to analyze, enhance, and improve their programming to support gifted students’ educational 
needs in ways that are consistent with the six gifted programming standards. One such resource the NAGC has developed and published over time is a self-
assessment document for schools and school districts to self-evaluate the components of their current gifted programming in order to improve the student 
outcomes by gifted students. The NAGC adapted the self-assessment resource document, entitled: Master Checklist of Gifted Program Elements for Self-
Assessment. The self-assessment instrument is used by the NAGC and originally published in Gifted Program Evaluation: A Handbook for Administrators & 
Coordinators (Neumeister & Burney, 2012). The self-assessment contains 41 different question items, with each question item repressing a specific gifted program 
design item. The self-assessment instrument includes options for the staff completing it to indicate whether the program design item contained within each 
question is either: “in place,” has “some evidence” of the item being in place, or “no evidence” to support that the program design item is in place. There are also 
sections for comments contained within the instrument for each program design item question. The self-assessment instrument is aligned to the six standards of 
gifted programming, as published by the NAGC (2010). 
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In the Griffin-Spalding County School System (GSCS), during the months of January 2019 through March 2019, our Gifted Model Review Committee 
reviewed the materials published by the NAGC around gifted programming standards. This included the six standards of gifted programming, the corresponding 
descriptors and indicators, guiding questions, blueprint document, self-assessment instrument, and other NAGC published resources associated with gifted 
programming. During this time period, the Gifted Model Review Committee collectively completed the gifted programming self-assessment instrument (Neumeister 
& Burney, 2012) as a means to assess and evaluate our current practices, configuration, and services provided to our gifted students within GSCS, through our 
elementary and secondary delivery models. The summarized results of the self-assessment exercise that our Committee completed are as follows (41 total 
questions about the gifted education program design items associated with GSCS’ Gifted Education Program):  
  

a. Program Design Items that are “in place”- 32% (13/41 question responses) 
b. Program Design Items with “some evidence”- 53% (22/41 question responses) 
c. Program Design Items with “no evidence”- 15% (6/41 question responses) 

 
Therefore, the Committee self-identified on 85% of the questions (35/41) that the program design items associated with those questions were either “in 

place” already, or there was “some evidence” identified that demonstrated the program item was in place in some incremental manner as a current component of 
GSCS Gifted Education Program. The Committee identified and listed the evidence they had, or had direct knowledge of, to substantiate the responses provided. 
This exercise provided the Committee with a research-based widely used national framework (NAGC gifted programming standards), and associated self-
assessment instrument (Neumeister & Burney, 2012), to evaluate our current GSCS gifted programming, practices, and services provided to GSCS’ elementary and 
secondary students who participated in gifted education, as a critical component of this review, and basis for further recommendations for improvement.  
 

Other Georgia School Districts Gifted Education Materials Reviewed 
 

As a critical component of this review, the Committee sought to compare and contrast the Griffin-Spalding County School System’s current policies and 
practices related to its gifted education program with those in public school systems throughout the State of Georgia. Therefore, in an effort to cross-reference 
GSCS’ current gifted education policies and practices, members of the Committee reviewed gifted education program materials provided and published by no less 
than 17 other Georgia public school districts around the state. These materials included gifted education general information and documents which contained 
school districts’ policies, procedures, and practices contained within their published and unpublished resources, brochures, pamphlets, FAQs, and manuals related 
to their gifted education programs. Some of the materials reviewed from other school districts were published through their district websites, and some were 
provided to the Executive Director through direct requests via email communications with central office personnel associated with those school districts. The other 
school districts whose gifted education materials were reviewed by members of the Committee represented urban, suburban, rural, and semi-rural settings, in a 
wide geographic range, throughout the State of Georgia. Other Georgia school districts whose gifted education materials where reviewed by the Committee 
include, but are not necessarily limited to:  

a. Atlanta Public Schools 
b. Cobb County School District 
c. Coweta County School District 
d. City Schools of Decatur 
e. Douglas County School District 
f. Fayette County School District 
g. Fulton County School District  
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h. Gwinnett County Public Schools 
i. Henry County School District 
j. Houston County School District 
k. Lamar County School District 
l. Muscogee County School District 
m. Paulding County School District 
n. Rome City School District 
o. Upson County School District  
p. Valdosta City School District 
q. Walton County School District  

 
Summary of Documentary Analysis Findings: 

a. Griffin-Spalding County School System has policies and procedures in place that adhere to applicable state laws associated with gifted education- including 
assessing and identifying gifted-eligible students, delivering state-approved gifted education services to gifted-eligible students, providing gifted students 
with some gifted-endorsed teachers, and reporting on gifted students to appropriate state education agencies. 

b. Griffin-Spalding County School System’s Program Challenge meets the state’s definition and requirements for a Resource Class gifted delivery model for its 
elementary-level gifted students. 

c. Griffin-Spalding County School System’s honors and advanced placement courses provided to middle school and high school-level gifted students in the 
core academic content areas meets the state’s definition and requirements for Advanced Content gifted delivery model for its secondary-level gifted 
students. 

d. Griffin-Spalding County Schools currently administers an appropriate norm-reference screening assessment to all K-10 students, every year, for one of the 
four gifted-eligibility criterion (achievement). As a part of this finding, GSCS currently has appropriate staffing resources allocated and designated to review 
those norm-referenced screening results for potential referral of gifted-eligible students for all K-5 students within the district, at least twice per school 
year.  

e. Griffin-Spalding County School System currently employs systems to appropriately and comprehensively review all K-5 norm-referenced screening 
assessment results (achievement) for possible gifted-eligible referrals for further gifted education eligibility, at least twice per year.   

f. Griffin-Spalding County School System’s Program Challenge is configured and provides gifted education services to GSCS’ elementary-level gifted students in 
a manner that does not conflict with the current knowledge in the field of gifted education.  

g. Griffin-Spalding County School System’s advanced content delivery model provides gifted education services to GSCS’ secondary-level gifted students in a 
manner that does not conflict with the current knowledge in the field of gifted education. 

h. Resource is the predominant model of service delivery for elementary-level gifted education students in school systems across the State of Georgia.  

i. Cluster is an occasional model of service delivery for elementary-level gifted education students in school systems across the State of Georgia. 

j. Advanced Content is the abundant and predominant model of service delivery for secondary-level gifted education students in school systems across the 

State of Georgia.  

k. Griffin-Spalding County School System’s Gifted Education Program and service delivery models at the elementary and secondary levels are configured and 
implemented in a manner in which some elements of the field’s current knowledge of effective gifted education programming are in place, some elements 
of effective gifted education programming are emerging, and some of elements of effective gifted elementary education programming are not currently in 
place, and to be developed. 
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l. Identification for gifted education regulations within the State of Georgia, and within Griffin-Spalding County School System’s corresponding procedures, 
contain objective and some potential subjective elements within the referral process, and contain objective elements within the assessment process.  

m. Identification for gifted education regulations within the State of Georgia, and within Griffin-Spalding County School System’s corresponding procedures, 

are based on students’ objectively assessed giftedness, solely within the domains of: achievement, mental abilities, motivation, and creativity.  

 

Stakeholder and Student Perception Surveys Methodology  

 In conducting a comprehensive review of GSCS Gifted Education Program, Gifted Model Review Committee deemed it essential to survey school district 

stakeholders’ perceptions of the gifted program’s approach and effectiveness in several domains. School district stakeholders who are directly and indirectly 

associated with gifted education in GSCS, as well as those with no current association GSCS gifted program were invited to anonymously patriciate. Therefore, 

school district stakeholders such as teachers, administrators, support staff members, parents/guardians, students, and community members of Griffin-Spalding 

County were invited to voluntarily participate in the anonymous survey that was adapted for the Committee’s work. For purposes of this review, survey participants 

are defined by the following stakeholder groups:  

a. Parents/guardians- school district stakeholders who currently have children that currently attend a school/s within the Griffin-Spalding County School 

System. 

b. Teachers- school district stakeholders who are currently employed as a general education or special education teacher at a school/s within the Griffin-

Spalding County School System. 

c. Administrators- school district stakeholders who are currently employed as a school-level, or central office-level, administrator within the Griffin-Spalding 

County School System.  

d. Support Staff Members- school district stakeholders who are currently employed within the Griffin-Spalding County School System in a position that is not 

defined as a teacher or administrator.  

e. Students- school district stakeholders who currently attend a school within the Griffin-Spalding County School System.  

f. Community Member- school district stakeholders who currently live or work within Spalding County, and whose primary association with the Griffin-

Spalding County School System is not as a current employee, nor as currents student. 

The selection of all of these stakeholder groups reflects two specific sampling strategies: Intensity Sampling and Typical Case Sampling. Intensity Sampling 

refers to information-rich cases that manifest the phenomenon or unit of analysis intensely (Patton, 2002). For Intensity Sampling we gathered perception data in 

the way of voluntary surveys from teachers, administrators, support staff members, parents, and students who were directly associated with Griffin-Spalding 

County School System, both in gifted education and in general education settings, during the time of the survey administration (January 2019). Typical Case 

Sampling is defined as sampling stakeholders who illustrate what is typical, normal, or average within the unit of analysis (Patton, 2002). For purposes of this 

review, stakeholders whose perceptions were voluntarily surveyed that reflect Typical Case Sampling are those teachers, support staff members, administrators, 

students, parents, and community members who may or may not be currently directly associated with GSCS gifted education program. They reflect the typical or 

normal school and community circumstances within the Griffin-Spalding County School System, and serve students and families both who do and who do not 

participate in GSCS’ gifted education program. Hence these stakeholders are appropriate selections for this review via Typical Case Sampling (Patton, 2002).  
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 The survey instrument intended to gage participants’ perceptions of GSCS’ gifted education program’s current practices and effectiveness. The survey 

instrument was adapted from the stakeholder survey instrument utilized by the AdvancED organization as a component of the school district accreditation review 

process. The particular survey instrument utilized by AdvancED during accreditation reviews measures participants’ perceptions of individual school’s practices and 

effectiveness within the realms of: a) Purpose and Direction; b) Governance and Leadership; c) Teaching and Assessing for Learning; d) Resources and Support 

Systems; e) Using Results for Continuous Improvement (AdvancED, 2011). The question items contained within this survey instrument are designed in a manner 

where each question is presented as a positive affirmative sentence, and participants are asked to assess their level of agreement with the positive statement (i.e. 

“strongly agree,” “agree,” “neutral,” “disagree,” “strongly disagree”). With all question items, the higher the level of agreement the participant responds (i.e. 

“strongly agree”), the more positive the perception that the participant has about what the question is asking (AdvancED, 2011). For purposes of this review, we 

utilized the AdvancED stakeholder survey instrument as a template. We adapted questions from this instrument to fit our local context related to GSCS’ Gifted 

Education Program. For our review, voluntary survey participants were asked to assess their level of agreement about positive statements the survey questions 

presented (i.e. “strongly agree,” “agree,” “disagree,” “strongly disagree,” “no ability to observe”). 

 Surveys were administered in several different formats during the month of January 2019. The stakeholders’ perception survey instrument contained 41 

total questions. The survey instruments were created electronically via Google Forms. During January 2019, all Griffin-Spalding County Schools principals 

(elementary and secondary) were emailed a stakeholder letter explaining the request and the electronic survey link, by the Executive Director. Principals were 

requested by the Executive Director to email out the stakeholder letter and electronic survey link to all of their respective teachers, support staff members, and 

parents/guardians within each of their schools, and to request them to complete the anonymous electronic survey. All administrators were also requested to 

complete the anonymous electronic survey. All secondary principals were also asked by the Executive Director to consider opportunities to share and distribute the 

anonymous electronic survey link to their students, and consider opportunities to encourage their students to participate in the survey. This request was rooted in 

the Committee’s desire for students to have opportunity to provide their perceptions on gifted education within the Griffin-Spalding County School System, if they 

voluntarily chose to participate. 

Also during January 2019, the Executive Director requested the Griffin-Spalding County School System’s Communication Department to post on the school 

district website the stakeholder letter explaining the request, and the anonymous electronic survey link for district stakeholders to freely view and access if they 

chose to. All school district stakeholders were given the option to voluntarily complete the electronic survey if they chose to participate, and to do so anonymously. 

The total number of survey responses we received, by stakeholder group, are listed below. 

 The survey participants for this review are listed with the following number of participants, by stakeholder group (survey participants were permitted to select 

multiple stakeholder group affiliations, if more than one group affiliation applied):  

a. Parents/guardians: 171 survey participants (23% of total survey participants) 

b. Teachers: 94 survey participants (12% of total survey participants)  

c. Administrators: 25 survey participants (3% of total survey participants) 

d. Support Staff Members: 41 survey participants (5% of total survey participants) 

e. Community Members: 39 survey participants (12% of total survey participants) 

f. Students: 376 survey participants (50% of total survey participants) 

g. Preferred not to answer: 14 survey participants (2% of total survey participants)  
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Total survey participants, all stakeholder groups combined: 640 total survey participants  

The survey participants for this review ae listed with the following grade band associations (survey participants were permitted to select multiple grade band 

associations, if more than one group association applied): 

a. Elementary schools: 370 survey participants (39% of total survey participants)  

b. Middle schools: 466 survey participants (49% of total survey participants) 

c. High schools: 107 survey participants (11% of total survey participants)  

Stakeholder Survey Results Discussion: 

 Overall, stakeholder survey responses presented consistent themes across all stakeholder groups. When all stakeholder groups’ (teachers, support staff, 

administrators, students, parents, community members) responses were combined, in total 63% of survey responses expressed agreement with GSCS current 

effectiveness, practices, and approach related to gifted education, within the domains of: a) Purpose and Direction; b) Governance and Leadership; c) Teaching and 

Assessing for Learning; d) Resources and Support Systems; e) Using Results for Continuous Improvement. The range of total survey responses expressed that were 

in agreement with GSCS’ current gifted education practices was between 66% (students) and 46% (administrators), with four of the six stakeholder groups 

indicating total responses in agreement with current practices at a rate above 60% (parents, teachers, community members, students). The support staff member 

stakeholder group indicated total responses that were in agreement with current effectiveness, practices, and approach towards gifted education at a rate of 55%. 

Only the administrators’ stakeholder group indicated total responses in agreement with current effectiveness, practices, and approach at a rate that fell below 50% 

(46%). 

The amalgam of these results demonstrate discernible support for the current practices and approach towards gifted education that GSCS employs, by 

multiple stakeholder groups associated with the school district. The students’ and parents’ stakeholder groups total responses were 66% and 62% agreement, 

respectively, with GSCS’s current effectiveness, practices, and approach. These two stakeholder groups had rates of agreement on survey question items that were 

slightly higher when compared to the other stakeholder groups; though two other stakeholder groups also had rates of agreement on survey question items that 

were above 60% (teachers and community members). Contrastingly, administrators’ total survey responses demonstrated a below 50% rate of agreement with 

GSCS’ current effectiveness, practices, and approach towards gifted education, at 46%. Also, 22% of administrators’ total responses demonstrated disagreement 

with GSCS’ current effectiveness, practices, and approach towards gifted education. Administrators’ total response rate of disagreement (22%) with GSCS’ current 

practices was the single highest rate of disagreement amongst all stakeholder groups. In considering the outlier results that the administrators provided, this is 

especially noteworthy to the current review, due to the reasonable presumption that administrators are the most informed insiders as survey participants, per 

intensity sampling methodology (Patton, 2002).  

 As a critical follow up, no individual stakeholder group’s total responses in disagreement with GSCS’ current effectiveness, practices, and approach towards 

gifted education rose to a level of disagreement higher than 22% (administrators). In combining survey item responses from all stakeholder groups, 10% was the 

total percentage of responses that expressed disagreement with GSCS’ current effectiveness, practices, and approach towards gifted education. One such 

explanation for this low rate of disagreement responses is that a total of 27% of survey item responses indicated no ability to observe various aspects of GSCS’ 

gifted education program. This means that more than 1/4 of survey item responses from stakeholders associated with the Griffin-Spalding County School System, 

indicated they have no ability to observe or not enough information to respond to questions about the gifted education program’s functionality and success. These 
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quantitative results were supported via multiple open-ended qualitative survey responses that many participants provided as a component of the survey 

instrument. Multiple open-ended survey responses stated that a multitude of district stakeholders do not feel aware or informed enough on GSCS’ gifted education 

program practices, processes, purpose or results. Although, there was also a significant amount of open-ended qualitative survey responses that did seem to 

indicate participants had informed perspectives on the gifted education program (both in agreement and disagreement with current practices).  

Additionally, a significant amount of stakeholder participants expressed via open ended qualitative responses a desire to maintain the school district’s 

approach towards supporting its elementary-level gifted-identified students (resource model through Program Challenge), and to revise the district’s approach 

towards supporting its secondary-level gifted-identified students (advanced content model via middle and high school courses). A multitude of open ended survey 

responses indicated a need to increase the collaboration and participation between the school district’s gifted course and non-gifted course teachers in order to 

better comprehend and more effectively serve students’ educational needs and interests. Finally, a consistent theme of misconception emerged with stakeholders’ 

open ended qualitative responses. That consistent theme of misconception was that the gifted referral and eligibility process was inaccurately presumed to be 

based on teachers’ like or dislike for certain students. The theme also emerged with the open-ended qualitative responses that many stakeholders expressed a lack 

of knowledge or understanding about the gifted referral and eligibility process, even if their responses did not presume it was based on teachers’ perceptions about 

individual students. This theme is consistent with individual stakeholder groups’ total quantitative responses of “no ability to observe,” which varied between 42% 

and 26%. The fact that a total percentage of 27% of all stakeholders’ responses were that they did not know enough about GSCS’ gifted education program gives 

credence to the notion that the program has room to improve in its methodology and frequency of communication with different stakeholder groups around the 

school district about its approach, procedures, and successes.  

 The two stakeholder groups whose total responses significantly affirmed the approach and effectiveness of GSCS’ gifted education program were students 

and parents. These two groups had total response rates in agreement with the gifted education program’s approach and effectiveness that were 66% and 62%, 

respectively. However, students’ and parents’ total response rates that indicated they had “no ability to observe” or “no response” were 26% and 30%, respectively. 

These results are in close alignment with the total percentage of survey item responses that indicated “no ability to observe” (27%). In reviewing the totality of the 

survey item responses, we can conclude that a majority of student participants (66%), parent participants (62%), teacher participants (61%), community member 

participants (61%), and support staff member participants (55%), directly and indirectly associated with GSCS’ gifted education program, expressed agreement with 

relatively high frequency towards the district’s approach and effectiveness within the domains that the survey instrument assessed. Additionally, survey responses 

suggest that the majority of participants from each stakeholder group indicated having enough information to respond to the survey question items, and to having 

developed perceptions about the program, over time. These results suggest that a majority of Griffin-Spalding County School District stakeholders perceive various 

aspects of the gifted education program as worth maintaining, while acknowledging room for improved design, implementation, and communication. 

 

 

 

 

 



44 
 

The chart that follows presents the summarized survey response results, by level of agreement with GSCS’ Gifted Education Program approach and 

effectiveness, by stakeholder participant group:  

Gifted Education Program - Stakeholders’ Perception Survey 2019  
(640 Total Participants) 

 

GCS Survey Participants - Stakeholder Roles (Multiple Selections Permitted) 

Parent 
 

Teacher Administrator Support Staff Member Community 
Member 

Student Prefer Not To Answer 

171 94 25 41 39 376 14 

23% 12% 3% 5% 5% 50% 2% 

 

GSCS Survey Participants - Stakeholder School Level Association (Multiple Selections Permitted) 

Elementary School Middle School High School Prefer Not to Answer 

370 466 107 17 

39% 49% 11% 2% 

 

     GSCS Stakeholders Survey Item Responses 
   (25,540 Total Survey Item Responses) 

Stakeholders Total Number 
Of Survey  

Item 
Responses 

 Responses 
that Agree 

with 
current 

practices  

Responses that 
Strongly 

Agree with 
current 

practices 

Total Responses 
in Agreement 
with current 

practices 

Responses 
that Disagree 
with current 

practices  

Responses that 
Strongly 

Disagree with 
current practices  

Total Responses 
in Disagreement 

with current 
practices  

 No Response/ 
No Ability to 

Observe current 
practices  

Parent 6,328  32% 30% 62% 7% 3% 10%  30% 

Teacher 3,258  44% 17% 61% 12% 3% 15%  27% 

Administrator 642  29% 17% 46% 20% 2% 22%  33% 

Support Staff Member 858  37% 18% 55% 5% 0 5%  42% 

Community Member 228  30% 31% 61% 13% 2% 15%  26% 

Student 13,792  43% 23% 66% 7% 3% 10%  26% 

Prefer Not to Answer 434  0 48% 48% 5% 3% 8%  45% 
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Summary of Stakeholder Perception Survey Findings: 

a. A majority of students (66%) who participated in the survey, currently enrolled within a GSCS secondary school, expressed overall positive perceptions of 
GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

b. A majority of parents/guardians (62%) who participated in the survey expressed overall positive perceptions of the GSCS’ gifted education program’s 

practices and effectiveness within multiple realms of effective schooling. 

c. A majority of teachers (61%) who participated in the survey, currently employed within a GSCS school, expressed overall positive perceptions of GSCS’ 

gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

d. A majority of community members (61%) who participated in the survey, currently living or working within Spalding County, with some indirect association 

with GSCS, expressed overall positive perceptions of GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective 

schooling. 

e. A slight majority of support staff members (55%) who participated in the survey, currently employed with a GSCS school, expressed overall positive 

perceptions of GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

f. Less than a majority of administrators (46%) who participated in the survey, currently employed within a GSCS school, expressed overall positive 

perceptions of GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

g. More than a quarter (27%) of the total survey responses from current students, parents/guardians, administrators, teachers, support staff members, and 

community members, expressed that they did not have enough knowledge of GSCS’ gifted education program to respond to questions about its practices 

and effectiveness. 

h. Nearly a quarter (22%) of total survey responses from current GSCS school administrators, who participated in the survey, expressed negative perceptions 

of GSCS’ gifted education program’s practices and effectiveness within multiple realms of effective schooling. 

i. A small percentage of total survey responses (10%) from all stakeholder groups combined, expressed negative perceptions of GSCS’ gifted education 

program’s practices and effectiveness. 

j. A consistent theme of misconception about the gifted-eligibility referral process emerged from open-ended perception survey responses, that inaccurately 

indicated that some GSCS stakeholders’ perceive teachers’ perceptions about individual students to be the determinant of their eligibility for gifted 

education services  

k. A consistent theme about the perceived quality of the gifted education program emerged from open-ended perception survey responses, that many 

stakeholders support the school district’s current approach towards supporting its elementary-level gifted-identified students (resource model through 

Program Challenge),  

l. A consistent theme about the perceived quality of the gifted education program emerged from open-ended perception survey responses, that some 

stakeholders indicated that the district should revise its current approach and delivery model for gifted education services at the secondary level (Advanced 

Content model in middle schools and high schools). 

m. A multitude of open ended survey responses indicated a need to increase collaboration between the school district’s gifted course and non-gifted course 

teachers at the elementary and secondary levels, in order to more effectively serve gifted students’ educational needs and interests. 
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Total District Demographics Data and Total Gifted Population Data Discussion  

 As part of this process of review, we examined demographic enrollment data for Griffin-Spalding County Schools, and the State of Georgia, over the last five 

school years (2015-2019). In doing so, we disaggregated enrollment data by race/ethnicity, within the general enrollment population (K-12), within the elementary 

general enrollment population (K-5), within the total gifted-identified student population (K-12), and the elementary-specific gifted-identified student population 

(K-5). The reason we also examined our elementary-level overall enrollment and gifted participation data is that the overwhelming majority of the referrals for 

gifted-eligibility review and newly identified gifted students that our school district experiences come from our elementary-level grade band. We have a statistically 

insignificant number of newly identified gifted eligible students at the secondary level each year. This condition speaks to our school system’s current process 

shortcomings, that this report seeks to assist our school district to remedy, and not to any student-level shortcomings. Therefore, we sought to examine 

elementary-level enrollment and gifted participation demographics separately, to analyze our recent gifted eligibility referrals and newly identified gifted students 

over the last five school years. This was to allow us to compare that datum to our overall school district demographics during the same period. In order to examine 

these datum (gifted eligibility referrals and newly identified gifted students), our school district’s current systemic conditions warranted reviewing elementary-level 

datum.  

In examining these data sets, there were several trends which emerged. Firstly, the total enrollment for Griffin-Spalding County Schools has remained 

consistent over the last five school years. The difference in total enrollment between 2015 and 2019 is 10 students, across the entire school district. The racial and 

ethnic distribution of the school district’s total enrollment has fluctuated by particular ethnic subgroup between +0.03% (American Indian subgroup) and      -5.7% 

(White subgroup). The ethnic subgroup whose percentage share of the district’s total enrolment that has experienced the most decline between 2015 and 2019 is 

the district’s White subgroup, with a five-year change of -5.7% (43.39% in 2015 to 37.69% in 2019). The ethnic subgroup whose percentage share of the district’s 

total enrollment that experienced the most growth between 2015 and 2019 is the district’s Black subgroup. There was growth of +3.1% in Black students’ 

percentage share of the district’s total enrollment over the last five years (44.56% in 2015 to 47.66% in 2019).  

 With the school district’s total gifted student participation in all grades (K-12), discernible differences are evident between particular ethnic subgroups’ 

percentage share of the total gifted student participation across the district. For example, in spring 2019 (the current school year), White students comprise 62.89% 

of the district’s total gifted students’ population (K-12), yet 37.69% of the district’s total enrollment (K-12). This difference is 25.2% disproportionality (over-

represented in total gifted population). Also for spring 2019, Black students comprise 24.49% of the district’s total gifted students’ population (K-12), yet 47.66% of 

the district’s total enrollment (K-12). This difference is 23.17% disproportionality (under-represented in total gifted population). Therefore, as of spring 2019, the 

disproportionality figures for the school district’s White student subgroup and Black student subgroup is nearly identical (25.2% and 23.17% disproportionality, 

respectively).  The disproportionality for both subgroups slightly decreased between the 2015 and 2019 school years. For example, during the 2015 school year, the 

disproportionality between the school district’s total enrollment (K-12) and total gifted students’ population (K-12) for the White students’ subgroup was 27.35%, 

and for the Black students’ subgroup in 2015 the disproportionality was 26.47%. These two subgroups (White students and Black students) demonstrate the widest 

margins of disproportionality between the district’s total enrollment and gifted students’ population. Therefore, the average disproportionality for both subgroups 

combined decreased by 2.72% between 2015 and 2019.  

 In examining the enrollment data for other ethnic subgroups served within the district, there is significantly smaller disproportionality in percentage share 

between total enrollment and total gifted students’ population than is the case for the district’s White and Black students’ subgroups. For example, Hispanic and 

Multiracial student subgroups are the third and fourth largest (respectively) student subgroups that Griffin-Spalding County School System serves. As of spring 2019, 
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the school district’s total enrollment percentage share (K-12) for Hispanic students is 8.69%, and Hispanic students’ total percentage share for total gifted 

population (K-12) is 6.37%. The school district’s total enrollment percentage share for multiracial students is 4.58% (K-12) and Multi-racial students’ total 

percentage share for gifted population (K-12) is 4.34% as of spring 2019. These figures represent disproportionality of 2.32% for Hispanic students and .24% for 

multiracial students.  

 There is one other ethnic subgroup served by the school district whose total gifted population’s percentage share is higher than the subgroup’s total 

enrollment percentage share (K-12) as of Spring 2019. While less than 1% of the school district’s total enrollment are Asian students (.78%), Asian students 

comprise 1.44% of the school district’s total gifted population (0.66% disproportionality). The American Indian student subgroup has consistently comprised less 

than one half of one percent of total student enrollment and total gifted student population over the last four school years. 

 In comparing Griffin-Spalding County School System’s total enrollment, and gifted-identified student demographics, over the last five school years (2015-

2019) with the same figures for the State of Georgia, there are clear consistencies, and some moderate differences that emerge. For example, in regards to total 

enrollment demographics, during Spring 2019, GSCS’ total percentage share of the white student subgroup is 37.69%, compared to 38.94% across the state        (-

1.25% for GSCS). For the Black student subgroup within GSCS during spring 2019, the total enrollment percentage share is 47.66%, compared to 36.59% for the 

state (+11.07% for GSCS). During the same period, the Hispanic student subgroup total percentage share within GSCS is 8.69% compared to 16.10% in Georgia    (-

7.41% for GSCS). The Asian student subgroup percentage share also presents discernible differences between GSCS and the State of Georgia in spring 2019, at .78% 

and 4.27%, respectively (-3.49% for GSCS). Finally, these percentage shares for each of the aforementioned student subgroups have remained relatively constant 

across the State of Georgia between the 2015 and 2019 school years, with no one subgroup experiencing a percentage share change larger than 2.78% between 

those five years (White student subgroup).  

 When examining Griffin-Spalding County School System’s gifted-identified student demographics and the State of Georgia’s between the 2015 and 2019 

school years, there are slightly bigger differences that emerge than was the case for total student enrollment demographics. For example, during spring 2019, GSCS’ 

total percentage share for the White student subgroup participating in gifted education is 62.89%, and for the state that percentage share is 58.45% (+4.44% for 

GSCS). For the Black student subgroup participating in gifted education within GSCS during spring 2019, the percentage share is 24.49%, compared to 18% for 

Georgia (+6.49% for GSCS). Within GSCS, the Hispanic student subgroup’s and Asian student subgroup’s percentage share participating in gifted education are 

6.37% and 1.44%, respectively, during spring 2019. Those same student subgroups’ percentage shares in gifted education for Georgia are 8.44% (-2.07% for GSCS) 

and 10.49% (-9.05% for GSCS), respectively, during spring 2019. Therefore, as of spring 2019, the Asian student subgroup participating in gifted education is where 

the biggest disparities exist between the total percentage shares within GSCS (1.44%) and the State of Georgia (10.49%).  

 When examining these same demographics datum (total enrollment and gifted participation) for the State of Georgia through the lens of seeking to identify 

disproportionality, similar trends are clear for Georgia as for the Griffin-Spalding County School System. For example, during spring 2019, within Georgia, the White 

student subgroup comprises 38.94% of the total enrolled students, and yet 58.45% of the total students participating in gifted education (+19.51% over-

represented in total gifted population).  Within GSCS, during the same time period, this student subgroup is 25.2% disproportionate. For the Black student subgroup 

within Georgia, this subgroup represents 36.59% of the total enrolled students, and 18% of the total percentage of students participating in gifted education during 

spring 2019 (-18.59% under-represented in total gifted population). Within GSCS, during the same time period, this same student subgroup is 23.17% 

disproportionate.  
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For the Hispanic and Asian student subgroups within Georgia, these subgroups represent 16.1% and 4.27% of the total enrolled students, respectively, in 

spring 2019. These same student subgroups’ total percentage of the gifted-participating students within Georgia are 8.44% (Hispanic) and 10.49% (Asian) during 

spring 2019. These figures reflect disproportionality at a rate of 7.66% (Hispanic students under-represented in total gifted population) and 6.22% (Asian students 

over-represented in total gifted population), respectively, during spring 2019. Within GSCS, during the same time period, these same student subgroups are 2.32% 

(Hispanic) and 0.66% (Asian) disproportionate. Therefore, the rate of disproportionality for two student subgroups is larger within GSCS (White subgroup and Black 

subgroup) than Georgia; and the rate of disproportionality for two student subgroups is smaller within GSCS (Hispanic subgroup and Asian subgroup) than Georgia 

in 2019. 

GSCS - Total Enrollment: K-12 

GSCS Grades K-12 
 

Enrollment Totals 

School Year 2015 
 

11,953 Students* 

School Year 2016 
 

11,721 Students* 

School Year 2017 
 

11,719 Students* 

School Year 2018 
 

10,383 Students*  

School Year 2019 
 

10,353 Students* 

Race/Ethnicity 2015 2016 2017 2018 2019 

White 
 (Non-Hispanic Origin) 

43.39% 41.88% 40.48% 38.80% 37.69% 

Black  
(Non-Hispanic Origin) 

44.56% 45.48% 46.49% 47.18% 47.66% 

Asian 0.72% 0.83% 0.81% 0.85% .78% 

Multiracial 4.23% 4.22% 4.53% 4.58% 4.85% 

Hispanic 6.86% 7.34% 7.42% 8.27% 8.69% 

American Indian 0.23% 0.23% 0.27% 0.32% .26% 

*Total enrollment figures presented for 2015, 2016, 2017 reflect the aggregate total number of students who attended GSCS at any point in time during those school years. Total enrollment figures 

presented for 2018 reflect the total number of students enrolled in GSCS during May 2018 and May 2019, not the aggregate total of students who attended GSCS during those school years. 

State of Georgia - Total Enrollment: K-12 

State of Georgia Grades K-12 
 

Enrollment Totals 

School Year 2015 
 

1,687,215 Students 

School Year 2016 
 

1,699,523 Students 

School Year 2017 
 

1,707,049 Students 

School Year 2018 
 

1,710,445 Students 

School Year 2019 
 

1,717,863 Students 

Race/Ethnicity 2015 2016 2017 2018 2019 

White 
(Non-Hispanic Origin) 

41.72% 40.89% 40.10% 38.40% 38.94% 

Black 
(Non-Hispanic Origin) 

38.12% 36.89% 36.78% 36.71% 36.59% 

Asian 3.72% 3.88% 4.03% 4.17% 4.27% 

Multiracial 3.37% 3.36% 3.50% 3.65% 3.79% 

Hispanic 14.06% 14.66% 15.27% 15.72% 16.10% 

American Indian 0.19% .19% .19% .19% .19% 
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GSCS - Total Gifted-identified Students: K-12  

GSCS K-12 Gifted-identified 
 

Enrollment Totals 

School Year 2015 
 

761 Gifted Students 

School Year 2016 
 

804 Gifted Students 

School Year 2017 
 

835 Gifted Students 

School Year 2018 
 

736 Gifted Students   

School Year 2019 
 

690 Gifted Students 

Race/Ethnicity 2015 2016 2017 2018 2019 

White 
 (Non-Hispanic Origin) 

70.74% 68.25% 66.13% 63.45% 62.89% 

Black 
(Non-Hispanic Origin) 

18.09% 20.35% 21.07% 22.87% 24.49% 

Asian 1.42% 1.4% 2.11% 2.25% 1.44% 

Multiracial 3.55% 3.16% 4.86% 4.35% 4.34% 

Hispanic 6.03% 6.49% 5.35% 6.6% 6.37% 

American Indian 0.18% 0.35% 0.49% 0.48% .43% 

 

 

 

State of Georgia - Total Gifted-identified Students: K-12 

State of Georgia Grades K-12 
 

Enrollment Totals 

School Year 2015 
 

177,877 Gifted Students 

School Year 2016 
 

179,828 Gifted Students 

School Year 2017 
 

181,899 Gifted Students 

School Year 2018 
 

181,053 Gifted Students 

School Year 2019 
 

181,842 Gifted Students 

Race/Ethnicity 2015 2016 2017 2018 2019 

White 
(Non-Hispanic Origin) 

62.63% 61.40% 60.79% 59.82% 58.45% 

Black 
(Non-Hispanic Origin) 

17.94% 18.01% 17.90% 17.70% 18.00% 

Asian 8.70% 9.21% 9.54% 10.04% 10.49% 

Multiracial * * * * * 

Hispanic 6.87% 6.22% 7.61% 8.01% 8.44% 

American Indian * * * * * 

*Data not available at time of report conclusion 
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Total Elementary-Level District Demographics Data and Total Elementary-Level Gifted Population Data Discussion:  

In examining data for Griffin-Spalding County School System for elementary-specific (K-5) total enrollment and total gifted population enrollment, similar 

trends appear over the last five school years as was discussed for the district’s overall K-12 enrollment. For example, the school district’s White student subgroup 

total elementary (K-5) percentage share has decreased from 42.99% to 37.06% (5.93% decrease) between 2015 and 2019. The same student subgroup’s total 

elementary (K-5) gifted population percentage share has also decreased between 2015 (67.09%) and 2019 (57.77%). While both metrics have decreased for the 

school district’s White student population, as of Spring 2019 there is still discernible disproportionality of for the White student subgroup. As of Spring 2019 the 

disproportionality for the White student subgroup was 20.71%, as White students’ parentage share of the total elementary (K-5) enrollment was 37.06%, yet the 

same student subgroup represents 57.77% of the school district’s gifted elementary (K-5) student population. White student subgroup’s disproportionality between 

total elementary enrollment and gifted elementary population has declined from 24.91% in 2015, to 20.71 in 2019.  

The school district’s Black student subgroup total elementary (K-5) percentage share has increased from 43.81% to 46.98.06% (3.17% increase) between 

2015 and 2019. The same student subgroup’s total elementary (K-5) gifted population percentage share has also increased between 2015 (18.52%) and 2019 

(29.67%). This is an increase of 11.15% in percentage share of total elementary gifted population for the Black student subgroup over the last five years. The school 

district’s Black students’ subgroup percentage shares also demonstrate disproportionality in comparing this subgroup’s total elementary (K-5) enrollment and gifted 

elementary (K-5) population. As mentioned, in Spring 2019 the Black students’ subgroup’s percentage share of the total elementary (K-5) enrollment is 46.98%; the 

same subgroup’s percentage share of the gifted elementary (K-5) population is 29.67%. The discrepancy between these two percentage shares is 17.31% 

disproportionality for the school district’s Black student subgroup’s elementary enrollment. Therefore, in Spring 2019, there is similar disproportionality in 

comparing the percentage shares of the school district’s White and Black student subgroups’ gifted elementary populations: White student subgroup= 20.71% 

disproportionality (over-represented in elementary gifted population); Black student subgroup= 17.31% disproportionality (under-represented in elementary gifted 

population). It is noteworthy that since the 2015 school year, there has been a decrease in the rate of disproportionality for both the elementary-level White and 

Black student subgroups within GSCS. During the 2015 school year the rate of disproportionality for the White student subgroup was 24.91% (over represented in 

elementary gifted population) and was 25.29% for the Black student subgroup (under-represented in elementary gifted population).  

For the school district’s total elementary (K-5) enrollments for Hispanic students’ and Multiracial students’ subgroups, there are disproportionality figures as 

was evident in analyzing the overall (K-12) enrollments in Spring 2019 for the same subgroups. In Spring 2019, the elementary enrollment for the Hispanic students’ 

subgroup demonstrates 3.78% disproportionality (under-represented in elementary gifted population). Multiracial students’ subgroup demonstrates 0.2% 

disproportionality (under-represented in gifted elementary population) during the same period. These disproportionality figures are slight compared to those of the 

White and Black student subgroups over the same periods. Since 2015, Hispanic students’ subgroup disproportionality figure has fluctuated within 4% 

disproportionality of under-representation and over-representation in the elementary gifted population. Multiracial students’ subgroup disproportionality figure 

has fluctuated within 2% disproportionality of under-representation and over-representation in the elementary gifted population.  

The school district’s smallest student subgroup served (Asian students) has consistently demonstrated slight disproportionality of over-representation in the 

elementary gifted population (compared to percentage share of total elementary enrollment) over the last four school years. Since 2015, Asian students’ subgroup 

has fluctuated between .57% (in 2015) and 1.04% (in 2018) disproportionality of over-representation in the elementary gifted population compared to the same 

subgroup’s percentage share of the total elementary enrollment (K-5). These disproportionality figures are slight compared to those of the White and Black student 

subgroups over the same periods.  
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                  GSCS Elementary Total Enrollment: K-5                                                                                            GSCS Elementary Gifted-identified Students: K-5 

GSCS 
Grades K-5 
 
Enrollment 
Totals 

School 
Year 
2015 
 
4,109 
Students  

School 
Year 
2016 
 
3,968 
Students  

School 
Year 
2017 
 
4,015 
Students  

School 
Year 
2018  
 
3,902 
Students  

School 
Year 
2019 
 
4,759 
Students  

 GSCS 
Program Challenge 
 
(Gifted-identified) 
Enrollment Totals 

School 
Year 
2015 
 
313  
Gifted 
Students 

School 
Year 
2016 
 
329  
Gifted 
Students 

School 
Year 
2017 
 
354  
Gifted 
Students 

School 
Year 
2018  
 
341  
Gifted 
Students 

School 
Year 
2019 
 
335 
Gifted 
Students 

 Race/Ethnicity 2015 2016 2017 2018 2019  Race/Ethnicity 2015 2016 2017 2018 2019 

White  
(Non-Hispanic 
Origin) 

42.99% 40.82% 38.95% 36.86% 37.06%  White  
(Non-Hispanic Origin) 

67.90%  67.11%  61.80% 57.58% 57.77% 

Black  
(Non-Hispanic 
Origin) 

43.81% 45.36% 46.38% 47.96% 46.98%  Black  
(Non-Hispanic Origin) 

18.52% 22.22%  23.97%  26.89% 29.67% 

Asian 0.66% 0.68% 0.80% 0.85% .61%  Asian 1.23%  0.44%  1.50% 1.89% 0.40% 

Multiracial 5.09% 4.67% 5.43% 5.13% 5.48%  Multiracial 3.29%  3.11%  6.37%  5.68% 5.28% 

Hispanic 7.21% 8.22% 8.22% 8.90% 9.47%  Hispanic 8.64%  6.22%  5.62%  7.20%  5.69% 

American Indian  0.24% 0.25% 0.22% 0.31% 0.33%  
 

American Indian  0.41% 0.89% 0.75% 0.76% 1.21% 

 

Total Elementary-Level Referrals for Gifted-Eligibility Review and Students Newly-Determined Gifted Eligible Data Discussion 

 In reviewing Griffin-Spalding County School System’s available data for elementary (K-5) students’ referrals for gifted-eligibility review and students newly-

determined eligible for gifted services from 2015-2019, there are several trends that emerge that are similar to the school system’s elementary-level gifted-

identified population data, discussed in the previous section of this report. Firstly, there is discernible discrepancy in the percentage of referrals that represent 

White students and those that represent Black students, over the last four school years. More specifically, since 2015, White students represent an average of 

47.75% of the total elementary (K-5) referrals for gifted-eligibility review. During the same time period, on average, White students represent 39.36% of the school 

system’s total elementary enrollment. Over the last four school years, Black students represent an average of 36.75% of the total elementary (K-5) referrals for 

gifted-eligibility review, and on average 46.09% of the school system’s total elementary enrollment. In comparing the school system’s total elementary gifted 

student referrals to those elementary students determined eligible for gifted services, the gap fluctuates but widens between White and Black students between 

2015 and 2017. For example, in Fall 2015, of the 48 elementary students determined newly eligible for gifted services, 27 students (56%) were White students, and 

16 students (33%) were Black students. In Fall 2018 (latest data available), of the 42 elementary students determined newly eligible for gifted services, 22 students 

(52%) were White students, and 15 students (36%) were Black students. From Fall 2015 to Fall 2018, the percentage of elementary students determined newly 

eligible for gifted services that were White students ranged from 45% to 68%. The percentage of elementary students determined newly eligible for gifted services 
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that were Black students ranged from 29% to 40% from Fall 2015 to Fall 2018. These subgroup differences with the school district’s elementary student (K-5) gifted 

referrals and newly determined students for gifted eligibly mimic the district’s subgroup differences between total elementary enrollment and gifted student 

population (discussed in the previous section of this report) during the same periods of time.  

 Where there is closer alignment between the school district’s elementary-level (K-5) percentages of referrals for gifted-eligibility review, students 

determined newly eligible for gifted services, and the total elementary enrollment, is with the Hispanic, Multiracial, and Asian student subgroups. For the 

elementary-level (K-5) Hispanic student subgroup, between Fall 2017 and Spring 2018, on average 7.66% of the elementary-level referrals for gifted-eligibility 

review represented Hispanic students. From Fall 2015 to Fall 2018 (latest data available), on average 5.71% of the elementary students newly determined to be 

gifted-eligible were Hispanic students. During the same period, Hispanic students’ average enrollment share for the school district’s total elementary enrollment 

was 8.40%. For the school district’s elementary-level multiracial student subgroup, there are similar trends in comparing the same figures during the same time 

periods. Between Fall 2015 and Spring 2018, on average 5.16% of the elementary-level referrals for gifted-eligibility review represented multiracial students. From 

Fall 2015 to Fall 2018 (latest data available), on average 4.6% of the elementary students newly determined to be gifted-eligible were Multiracial students. During 

the same period, multiracial students’ average enrollment share for the school district’s total elementary enrollment was 5.16%. Finally, for the school district’s 

elementary-level Asian student subgroup, between Fall 2015 and Spring 2018, on average 1.41% of the elementary-level referrals for gifted-eligibility review 

represented Asian students. From Fall 2015 to Fall 2018 (latest data available), on average 1.07% of the elementary students newly determined to be gifted-eligible 

were Asian students. During the same period, Asian students’ average enrollment share for the school district’s total elementary enrollment was .72%. Therefore, 

with the school district’s elementary-level Asian student subgroup, there was slight overrepresentation in the percentage of referrals for gifted-eligibility review and 

percentage of students newly determined as gifted-eligible, compared to Asian students’ percentage share of the total elementary enrollment between 2015 and 

2018. American Indian students have consistently represented less than 1% of the percentage share for the school district’s overall elementary enrollment and total 

elementary gifted student population since 2015. In only one semester since 2015 (Spring 2016) did American Indian students’ percentage share of the elementary-

level referrals for gifted-eligibility review and students newly determined as gifted-eligible rise above 1%. 

  These data demonstrate consistent results in the percentage share differences between student subgroups with the school district’s elementary-level 

demographic and gifted population data between 2015 and 2019. Therefore In comparing the district’s elementary-level demographic data and gifted population 

data between 2015-2019, the White student subgroup had the highest average percentage share of the district’s elementary-level gifted population (62.43%), the 

highest average percentage share of students newly-determined eligible for gifted services (52%), the highest average percentage share of referrals for gifted-

eligibility review (47.75%), but the second highest average percentage share of total elementary enrollment (39.33%). Between 2015-2019, the Black student 

subgroup had the second highest average percentage share of the district’s elementary-level gifted population (24.25%), the second highest average percentage 

share of students newly-determined eligible for gifted services (31.85%), the second highest average percentage share of referrals for gifted-eligibility review 

(36.75%), but the highest average percentage share of total elementary enrollment (46.09%). In examining these metrics for the district’s White student subgroup 

and Black student subgroup collectively, there is discernible disproportionality in the two student subgroups’ average percentage shares of total elementary-level 

enrollment and elementary-level gifted populations, referrals for gifted-eligibility review, and students newly-determined eligible for gifted services. 

When examining these same percentages share data between 2015 and 2019 for the school district’s four other ethnic subgroups (Hispanic, Multiracial, 

Asian, American Indian), there is no discernible disproportionality. For example, between 2015-2019, the district’s Hispanic student subgroup had the third highest 

average percentage share of the elementary-level gifted population (6.67%), the third highest average percentage share of students newly-determined eligible for 

gifted services (5.71%), the third highest average percentage share of referrals for gifted-eligibility review (7.87%), and the third highest average percentage share 
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of total elementary enrollment (8.40%%). Between 2015-2019, the district’s Multiracial student subgroup had the fourth highest average percentage share of the 

elementary-level gifted population (4.74%), the fourth highest average percentage share of students newly-determined eligible for gifted services (4.64%), the 

fourth highest average percentage share of referrals for gifted-eligibility review (5.37%), and the fourth highest average percentage share of total elementary 

enrollment (5.16%). The same data for the district’s Asian and American Indian subgroups between 2015-2019 demonstrate that Asian students had the district’s 

fifth highest average percentage shares and American Indian students had the district’s sixth highest average percentage shares, respectively, for all of these 

metrics. For both student subgroups, their percentage shares were below 3% in all metrics between 2015 and 2019. Therefore, as discussed in the previous 

paragraph, it is only the district’s White and Black student subgroups that disproportionality is significantly discernible in examining all six of the district’s ethnic 

subgroups’ percentage shares for all of these metrics, between 2015 and 2019.  

 

GSCS Elementary (K-5) - Referrals for Gifted-eligibility Review by Ethnicity: 2015-2019 

GSCS 
Grades K-5 
 
Referrals for Gifted-eligibility Review 

Fall   
2015 

 
 

Spring  
2016 

 
 

Fall 
2016 

 
 

Spring 
 2017 

Fall  
2017 

Spring  
2018 

Fall  
2018 

Spring  
2019  

Number of Students 
 Referred for Gifted-eligibility Review 

189 171 181 235 129 171 133 167 

Race/Ethnicity         
White  
(Non-Hispanic Origin) 

52% 52% 45% 51% 48% 50% 44% 40% 

Black  
(Non-Hispanic Origin) 

33% 29% 39% 34% 40% 35% 42% 42% 

Asian 1% 1% 3% .5% 1% 2% 1% 1% 
Multiracial 4% 4% 6% 5% 6% 6% 5% 7% 
Hispanic 9% 11% 6% 9% 5% 6% 8% 9% 
American Indian  0 2% 0 .5% 0 1% 0 1% 
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GSCS Elementary (K-5) - Referrals Newly-Determined Gifted-eligible- by Ethnicity: 2015-2018 

GSCS 
Grades K-5 
 
Referrals Determined Gifted-eligible 

Fall 
2015 

Spring 
2016 

 

Fall 
2016 

 

Spring 
2017 

 

Fall 
2017 

 

Spring 
2018 

Fall  
2018 

Number of Students 
 Determined Gifted-eligible  

48 66 70 65 40 57 42 

Race/Ethnicity        

White  
(Non-Hispanic Origin) 

56% 61% 54% 45% 68% 58% 52% 

Black  
(Non-Hispanic Origin) 

34% 24% 31% 40% 28% 30% 36% 

Asian 0 1.5% 3% 1% 0 2% 0 

Multiracial 4% 1.5% 7% 6% 2% 7% 5% 

Hispanic 6% 9% 7% 8% 2% 3% 5% 

American Indian  0 3% 0 0 0 0% 2% 

 
Summary of Enrollment, Demographic, and Program Data Findings: 

a. Black students are the student ethnic subgroup that have consistently had the largest percentage share of the total district enrollment within GSCS, across 
all grade bands, for multiple school years. 

b. White students are the student ethnic subgroup that have consistently had the second largest percentage share of the total district enrollment within GSCS, 

across all grade bands, for multiple school years. 

c. White students are the student ethnic subgroup that have consistently had the highest percentage share of gifted-identified students within GSCS, across all 

grade bands, for multiple school years. 

d. Black student subgroup has increased its percentage share of gifted-identified students within GSCS by more than 11% across the elementary-grade band, 

and by more than 6% across all grade-bands, over the last five years.  

e. Black student subgroup has increased its percentage share of students referred for gifted-eligibility review by nearly 10% over the last four school years, 

within GSCS. 

f. Black student subgroup’s percentage share of gifted-identified students across Georgia has remained nearly identical over the last five years.  

g. Black student subgroup’s percentage share of gifted-identified students within GSCS is currently more than 6% higher than the State of Georgia.  

h. Asian student subgroup’s percentage share of gifted-identified students within Georgia has slightly increased over the last five years.  

i. Disproportionality: For multiple consecutive school years, there is marginal statistical overrepresentation of Asian students in Georgia’s gifted-identified 

population compared to Asian students’ percentage share of the state’s total enrollment. 

       f.  White student subgroup has decreased its percentage share of gifted-identified students within GSCS by nearly 10% across the elementary-grade band,  

               and by nearly 8% across all grade-bands, over the last five years.  

        g.     White student subgroup’s percentage share of gifted-identified students across Georgia has decreased by more than 4% over the last five years.  
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        h.    Disproportionality: For multiple consecutive school years, there is statistical underrepresentation of Black students in GSCS’s gifted-identified population  

               compared to Black students’ percentage share of the district’s total enrollment, at all grade bands. 

        i.     Disproportionality: For multiple consecutive school years, there is statistical underrepresentation of Black students across Georgia’s gifted-identified 

               population, compared to Black students’ percentage share of the state’s total enrollment. 

w. Over the last five school years within GSCS, Black student subgroup’s rate of disproportionality in the gifted-identified population has decreased by nearly 

4%. 

x. Disproportionality: For multiple consecutive school years, there is statistical overrepresentation of White students in GSCS’s gifted-identified population 

compared to White students’ percentage share of the district’s total enrollment, at all grade bands. 

y. Disproportionality: For multiple consecutive school years, there is statistical overrepresentation of White students across Georgia’s gifted-identified 

population compared to White students’ percentage share of the state’s total enrollment. 

z. Over the last five school years within GSCS, White student subgroup’s rate of disproportionality in the gifted-identified population has decreased by 2%. 

aa. Within GSCS, the statistical disproportionality in gifted-identified students between the Black and White student subgroups has decreased slightly over the 

last five school years.  

bb. Statistically minimal disproportionality is present for GSCS’ four other ethnic subgroups’ percentage shares of the total district enrollment and their total 

gifted-identified populations, in all grade bands (Multiracial, Hispanic, Asian, and American Indian).  

cc. Disproportionality:  For multiple consecutive school years, there is statistical underrepresentation of Black students in GSCS’ number of referrals for gifted-

eligibility review compared to Black students’ percentage share of the district’s total enrollment, at the elementary level. The same underrepresentation 

persists in corresponding school years for the percentage share of Black students newly-determined for gifted eligibility upon referral review.  

dd. Disproportionality: For multiple consecutive school years, there is statistical overrepresentation of White students in GSCS’ number of referrals for gifted-

eligibility review compared to White students’ percentage share of the district’s total enrollment, at the elementary level. The same overrepresentation 

persists in corresponding school years for the percentage share of White students newly-determined for gifted eligibility upon referral review. 

ee. Statistically minimal disproportionality is present for GSCS’ four other ethnic subgroups’ percentage shares of the number of referrals for gifted-eligibility 

review, number of students newly-determined as gifted eligible (upon referral review), and these four ethnic subgroups’ percentage shares of the district’s 

total elementary enrollment (Multiracial, Hispanic, Asian, and American Indian). 
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Elementary-Level Academic Outcomes Data Discussion 

Grades 3-5 Lexiles Data Discussion- 2015-2017: 

The Lexile® Framework for Reading is an educational tool that links text complexity and readers’ ability on a common metric known as the Lexile scale. A student 

receives a Lexile measure as a score from a reading test; the Lexile measure describes the student’s reading ability…The Georgia Department of Education has 

worked with MetaMetrics®, the developers of The Lexile® Framework for Reading, to establish the relationship of the Georgia Milestones English Language Arts 

(ELA) assessments and the Lexile scale.  In Georgia, students receive a Lexile measure when they receive a scale score on a Georgia Milestones End of Grade or End of 

Course ELA assessment… The Lexile® Framework helps to describe the text complexity necessary for students to meet the demands of colleges and careers. 

This…displays college and career ready “stretch” Lexile bands.  

(http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/Lexile-Framework.aspx)  

Grade 
College & Career Ready 

“Stretch” Lexile Bands 

1 190L to 530L 

2 420L to 650L 

3 520L to 820L 

4 740L to 940L 

5 830L to 1010L 

6 925L to 1070L 

7 970L to 1120L 

8 1010L to 1185L 

9 1050L to 1260L 

10 1080L to 1335L 

11 and 12 1185L to 1385L 

 

GSCS Grades 3-12 Lexiles Results for Non-Gifted and Gifted Students (2015-2018) Discussion: 

 In examining Griffin-Spalding County School System’s gifted and non-gifted students’ lexiles results for grades 3-5 between 2015 and 2018 (most recent 

data available), clear and discernible differences in performance emerge. Between 2015-2018, the average percentage of non-gifted students’ (grades 3-12) lexile 

performance within the mid-to-high average range was significantly below that of gifted students within GSCS during the same four-year period (see chart above). 

Likewise, the average percentage of non-gifted students’ (grades 3-12) lexile performance above the grade level lexile stretch band was 19.32%, between 2015-

2018 (see chart above). The average percentage of gifted students’ (grades 3-12) lexile performance above the grade-level lexile stretch band (see chart above) 

during the same four-year period was 78.66% performing above the lexile “stretch” band. This represents an average performance difference of 59.34% over four 

years in ten different grade levels (grades 3-12) comparing above grade-level lexile performance between the district’s non-gifted and gifted students in elementary 

through high school. A closer examination of the same students’ mid-to-high lexile performance between 2015-2018 reveals that non-gifted students’ (grades 3-12) 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/Lexile-Framework.aspx
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scored in the mid-to-high lexile range at an average of 35.97%, and gifted students (grades 3-12) at an average of 92.7%. Therefore, the average disparity in lexile 

performance between the district’s non-gifted and gifted students (grades 3-12) is 56.73% when examining the mid-to-high lexile performance range for each grade 

level between 2015-2018. The individual grade level with least disparity in mid-to-high lexile performance between non-gifted and gifted students over the last four 

years is 9th grade, with an average performance disparity of 50.5%. It is 12th grade that is the individual grade level with the highest average performance disparity 

between non-gifted and gifted students’ mid-to-high lexile performance, at 72%- meaning the reading performance gap between gifted and non-gifted students 

typically widens during the high school years, within GSCS. 

 In examining mid-to-high grade-level lexile reading performance data for the district (2015-2018) by specific grade levels (grades 3-12), the following results 

are evident:  

a. GSCS 3rd grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 29.75%  

b. Gifted students’ mid-to-high average lexile performance= 84% 

 

b. GSCS 4th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 27.25%  

b. Gifted students’ mid-to-high average lexile performance= 81% 

 

c. GSCS 5th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 37.5% 

b. Gifted students’ mid-to-high average lexile performance= 92.75%;  

 

d. GSCS 6th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 30% 

b. Gifted students’ mid-to-high average lexile performance= 89.5% 

 

e. GSCS 7th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 39.25% 

b. Gifted students’ mid-to-high average lexile performance= 92% 

 

f. GSCS 8th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 44.25% 

b. Gifted students’ mid-to-high average lexile performance= 98.75% 
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g. GSCS 9th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 43.75%  

b. Gifted students’ mid-to-high average lexile performance= 94.25% 

 

h. GSCS 10th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 38.75% 

b. Gifted students’ mid-to-high average lexile performance= 100% 

 

i. GSCS 11th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 41% 

b. Gifted students’ mid-to-high average lexile performance= 94.75% 

 

j. GSCS 12th grade (2015-2018): 

a. Non-gifted students’ mid-to-high average lexile performance= 28.25% 

b. Gifted students’ mid-to-high average lexile performance= 100% 

The grade-level specific lexile performance data between 2015 and 2018 (discussed above) shows a consistent performance gap between non-gifted and 

gifted students in grades 3-12, within GSCS. The performance gap is most pronounced when comparing non-gifted and gifted students’ mid-to-high average lexile 

performance. For examples: a) third grade students’ average mid-to-high lexile performance gap between 2015-2017 is 53.33%; b) Fourth grade students’ average 

mid-to-high lexile performance gap between 2015-2017 is 53.67%; b) Fifth grade students’ average mid-to-high lexile performance gap between 2015-2017 is 66%. 

There is also a wide performance gap in comparing non-gifted and gifted students’ (grades 3-12) lexile “stretch” band performance between 2015 and 2018. The 

average performance gap for lexile “stretch” bands is 39.67% for 3rd grade, 49.33% for 4th grade, and 37.33% for 5th grade. These data sets demonstrate that the 

gifted-identified students in Griffin-Spalding County School System have significantly outperformed their non-gifted identified counterparts in the district, in all 

grade bands, in reading lexile performance, across the lexile scoring spectrum, over the four previous school years.  
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GSCS Grades 3-12 Georgia Milestones Results for Non-Gifted and Gifted Students (2015-2018) Discussion: 

The Georgia Milestones Assessment System (Georgia Milestones) is a comprehensive summative assessment program spanning grades 3 through high 
school. Georgia Milestones measures how well students have learned the knowledge and skills outlined in the state-adopted content standards in English Language 
Arts, mathematics, science, and social studies. Students in grades 3 through 8 take an end-of-grade assessment in English Language Arts and mathematics while 
students in grades 5 and 8 are also assessed in science and social studies. High school students take an end-of-course assessment for each of the ten courses 
designated by the State Board of Education. Features the Georgia Milestone Assessment System include: open-ended (constructed-response) items in English 
Language Arts and mathematics (all grades and courses); a writing component (in response to passages read by students) at every grade level and course within the 
English Language Arts assessment; norm-referenced items in all content areas and courses, to complement the criterion-referenced information and to provide a 
national comparison (http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/Georgia-Milestones-Assessment-System.aspx). (Beginning 
with the 2016-17 school year, the Georgia Department of Education ceased to administer the Georgia Milestones Assessment in the subjects of Science and Social 
Studies to 3rd and 4th grade students).  

In examining Griffin-Spalding County School System’s gifted and non-gifted students’ Georgia Milestones Assessment results for grades 3-12 between 2015-

2018 (most recent data available), again there are clear and discernible differences in performance that emerge. Between 2015-2018, the average percentage of 

non-gifted elementary students (grades 3-5) scoring “proficient” or “distinguished” in English Language Arts was 18.12%; for gifted elementary students (grades 3-5) 

over the same period, the average percentage scoring as “proficient” or “distinguished” in English Language Arts was 77.99%. These results reflect an average 

performance gap in English Language Arts (as measured by Georgia Milestones Assessment) of 59.87% in 3rd-5th grade English Language Arts, between the district’s 

non-gifted and gifted students. The average percentage of non-gifted middle school students (grades 6-8) scoring “proficient” or “distinguished” in English Language 

Arts was 18.30%; for gifted middle school students (grades 6-8) over the same period, the average percentage scoring as “proficient” or “distinguished” in English 

Language Arts was 87.23%. These results reflect an average performance gap in English Language Arts (as measured by Georgia Milestones Assessment) of 68.93% 

in 6th-8th grade English Language Arts, between the district’s non-gifted and gifted students. The average percentage of non-gifted high school students (grades 9 

and 11) scoring “proficient” or “distinguished” in English Language Arts was 21.42%; for gifted high school students (grades 9 and 11) over the same period, the 

average percentage scoring as “proficient” or “distinguished” in English Language Arts was 87.90%. These results reflect an average performance gap in English 

Language Arts (as measured by Georgia Milestones Assessment) of 66.48% in 9th and 11th grade English Language Arts, between the district’s non-gifted and gifted 

students. These grade level band (elementary, middle school, high school) performance gaps on the English Language Arts Milestones Assessments are all similar in 

scope to the 56.73% average performance gap between the district’s non-gifted and gifted 3rd-12th grade students’ mid-to-high reading lexile performance 

(discussed in the previous section of this review). Although not the same metric or assessment, there appears to be some consistent validity in the average 

performance gap results between the district’s 3rd-12th grade students’ (non-gifted and gifted) reading lexile and Georgia Milestones English Language Arts results. 

Furthermore, the performance gap in English Language Arts between the district’s gifted and non-gifted students widened between elementary and high school 

over the previous four school years (2015-2018).  

 Between 2015 and 2018, the average percentage of non-gifted elementary students (grades 3-5) scoring “proficient” or “distinguished” in Math was 

22.73%; for gifted elementary students (grades 3-5) over the same period, the average percentage scoring as “proficient” or “distinguished” in Math was 84.94%. 

These results reflect an average performance gap in Math (as measured by Georgia Milestones Assessment) of 63.21% for 3rd-5th grade Math between the district’s 

non-gifted and gifted students. During that same period, the average percentage of non-gifted middle school students (grades 6-8) scoring “proficient” or 

“distinguished” in Math was 33.79%; for gifted middle school students (grades 6-8) over the same period, the average percentage scoring as “proficient” or 

“distinguished” in Math was 82.39%. These results reflect an average performance gap in Math (as measured by Georgia Milestones Assessment) of 48.60% for 6th-

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/Georgia-Milestones-Assessment-System.aspx
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8th grade Math between the district’s non-gifted and gifted students. Also between 2015-2018, the average percentage of non-gifted high school students scoring 

“proficient” or “distinguished” on a Math-related Georgia Milestones Assessment (Analytic Geometry, Coordinate Algebra, Algebra I, and Geometry) was 8.19%; for 

gifted high school students over the same period, the average percentage scoring as “proficient” or “distinguished” on a Math-related Georgia Milestones 

Assessment (Analytic Geometry, Coordinate Algebra, Algebra I, and Geometry) was 76.81%. These results reflect an average high school performance gap on Math-

related Georgia Milestones Assessments of 68.62% between the district’s non-gifted and gifted students. The math performance gap figures (elementary, middle 

school, high school) discussed in this section are similar in scope to the English Language Arts Milestones Assessments performance gaps discussed in the previous 

section. For English Language Arts Georgia Milestones Assessments, the elementary to high school average performance gaps between the district’s non-gifted and 

gifted students range from a 59.87% to 68.93%, from 2015 and 2018. During the same four-year period, for math-related Georgia Milestones Assessments, the 

elementary to high school average performance gaps between the district’s non-gifted and gifted students range from a 48.60% to 68.62%. It was middle school 

math Georgia Milestones Assessments where the average performance gap was the least (48.60%), and middle school English Language Arts where the average 

performance gap was the greatest (68.93%). However, in both subject areas and across all grade bands the average performance gaps between non-gifted and 

gifted students persisted and remained consistent, underscoring that within GSCS, our gifted student population accesses the intended curriculum with greater 

salience and frequency.  

 In examining the district’s 3rd-12th grade results for the Georgia Milestones Assessments results in the subject-areas of Science and Social Studies, there are 

also discernible performance gaps between non-gifted and gifted students’ performance from 2015-2018. A consistent performance gaps are evident between the 

percentage of non-gifted and gifted identified students scoring as “proficient” or “distinguished” on the Georgia Milestones Assessments, in all four core subject 

areas (English Language Arts, Math, Science, Social Studies), across all grade bands, between 2015-2018. Of the four core subject areas, the average performance 

gap between non-gifted and gifted identified students fluctuated slightly, and did not discernibly decrease between elementary and high school. Again, these 

Milestones performance gaps are consistent with the reading lexile performance gaps discussed in the previous section of this report. The totality of these Georgia 

Milestones Assessments results demonstrate that between 2015-2018, Griffin-Spalding County School System’s gifted-identified students significantly 

outperformed their non-gifted identified counterparts in the district, across all four core subject areas, over the four previous school years. 
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Measures of Academic Progress (MAP) Assessments- 2017-2018 and 2018-2019 School Years- Formative Academic Results: 

 Measures of Academic Progress® (MAP®) assessments- measure students’ growth during the year, inform how educators can differentiate instruction 

within the classroom, and project proficiency on high-stakes tests (created by Northwest Evaluation Association- NWEA). They measure specific academic skills and 

concepts for each grade level that the student has already learned, and which ones they are yet to learn (NWEA, 2016). They assess grade-level specific content in 

Math, Reading, and Science. Millions of students take the MAP assessments across America each year. School districts voluntarily elect to utilize and administer the 

MAP assessments (or an equivalent assessment), or not. MAP assessments are given three times per year to monitor students’ academic growth and to support 

teachers’ instructional decisions in real-time. MAP scores are nationally normed, and scores are linked to different states’ high-stakes tests’ proficiency scores- 

including Georgia. 

In the Griffin-Spalding County School System, MAP assessments serve three purposes for teachers:  

Universal Screener- To begin the year teachers assess each student’s current mastery of grade-level Math and Reading skills, to support teachers’           

 instructional planning, intervention, remediation, and enrichment decisions.  

Progress Monitoring: During the school year teachers utilize different features of MAP assessments to monitor individual students’ academic progress 

 based on specific academic interventions teachers provide them.  

Growth Over Time: Teachers utilize MAP assessments to measure students’ overall academic growth for the school year- growth is unique to each 

 student’s starting and ending point from Fall to Spring- academic progress each student specifically made for the year.  

The Griffin-Spalding County School System began administering MAP assessments to students in grades Kindergarten through 10th grade in the subjects of 

Math and Reading at intermittent junctures during the 2016-17 school year. As of the 2017-18 school year, all Griffin-Spalding County school now consistently 

administer MAP assessments in Reading (K-Gr. 10), Math (K-Gr. 10), and Science (Gr. 3-8) at three different points during the school year. The MAP assessments are 

now administered by all Griffin-Spalding County schools (as of 2017-18) during three different specified and consistent windows of time: Fall window: - August-

September; Winter window: November-December; Spring window: April-May.  

Features of the MAP assessment reports allow the Griffin-Spalding County School System to compare and disaggregate students’ results at various grade 

levels within each school, and at the district level. The reports include features that allow the school system to isolate student performance based on specialized 

programs they may participated in (including gifted services), by grade level, and by subject area. The 2017-18 school year was the first school year in which Griffin-

Spalding County School System had consistent, reliable, yearlong MAP data for all schools, in Kindergarten through 10th grade, to compare and disaggregate 

students’ performance results across the district, by grade levels, by subject areas (Math and Reading), and by individual academic programs.  

At the time of this report’s writing (March-April 2019), examining Griffin-Spalding County School System’s 2017-18 and 2018-2019 Kindergarten-10th grade 

MAP results in Reading and Math reveal similar academic performance trends for the school system’s gifted-identified students as was evident with the reading 

lexiles and Georgia Milestones Assessments results from 2015-2018 school years. That is, on the 2017-18 Fall to Spring, and 2018-2019 Fall to Winter MAP 

assessments, the school system’s gifted-identified elementary, middle, and high school students significantly outperformed their counterparts in other academic 
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programs and compared to all students within the same grade levels. These results were consistent with both the Reading and Math MAP assessments, as was the 

case for Georgia Milestones English Language Arts and Math assessments during 2015-2018.  

For example, with the most recent Reading MAP results (Winter 2019), the district’s gifted-identified students significantly outperformed all other students 

in grades Kindergarten through 10th grade in Reading and Math, including students participating in other specialized programs (Special Education Services and 

English for Speakers of Other Languages Services). On the Reading MAP assessment over the last two school years (2017-2018, 2018-2019), the district’s gifted-

identified students in grades K-5 scored a higher RIT score (a scaled index score) over all students in each respective grade by an average of 20.19 RIT score index 

points. Within multiple grade levels over the last two years there are examples of gifted-identified students’ demonstrating more observable RIT score growth 

between MAP Reading assessments than their counterpart students in the district. Lastly with the MAP Reading results, the district’s gifted-identified Kindergarten 

through 5th grade students’ Winter MAP performance percentile rankings (national percentile ranking) ranged from the 92nd to 99th percentile in comparative 

Reading performance over the last two school years. Conversely, the district’s all K-5th grade students’ MAP performance percentile rankings (national percentile 

ranking) ranged from the 14th to 59th percentile for comparative Reading performance during spring 2018 and winter 2019. 

Griffin-Spalding County School System’s middle and high school students’ Reading MAP results during 2017-2018 and 2018-2019 school years yield similar 

comparative results between gifted-identified and non-gifted identified students. On the Reading MAP assessment over the last two school years (2017-2018, 2018-

2019), the district’s gifted-identified secondary students in grades 6-10 scored a higher RIT score (a scaled index score) over all students in each respective grade by 

an average of 17.09 RIT score index points. Likewise, with the district’s elementary students, within multiple secondary grade levels over the last two years there 

are multiple examples of gifted-identified students’ demonstrating more observable RIT score growth between MAP Reading assessments than other secondary 

student subgroups. Lastly with the secondary MAP Reading results, the district’s gifted-identified 6th-10th grade students’ MAP performance percentile rankings 

(national percentile ranking) ranged from the 96th to 99th percentile in comparative Reading performance over the last two school years. Conversely, the district’s all 

6th-10th grade students’ MAP performance percentile rankings (national percentile ranking) ranged from the 12th to the 50th percentile for comparative Reading 

performance during spring 2018 and winter 2019.  

The district’s Math MAP results in 2017-2018 and 2018-2019 yielded similar results to Reading, in comparing the performance of gifted-identified students 

and all other students across elementary, middle, and high school grade bands. Again, the district’s gifted-identified students outperformed all other students in 

Kindergarten through 10th grade in Math, including students participating in other specialized programs (Special Education Services and English for Speakers of 

Other Languages Services). In Math MAP assessment results over the last two school years (2017-2018, 2018-2019), the district’s gifted-identified students in grades 

K-5 scored a higher RIT score (a scaled index score) over all students in each respective grade by an average of 17.97 RIT score index points. Like the MAP Reading 

results, within multiple grade levels over the last two years there are examples of gifted-identified students’ demonstrating more observable RIT score growth 

between MAP Math assessments than their counterpart students in the district. Lastly with the elementary-level MAP Math results, the district’s gifted-identified 

Kindergarten through 5th grade students’ percentile rankings (national percentile ranking) ranged from the 84th to 99th percentile in comparative Math performance 

over the last two school years. Conversely, the district’s all K-5th grade students’ MAP Math performance percentile rankings (national percentile ranking) ranged 

from the 11th to 61st percentile for comparative Math performance during spring 2018 and winter 2019. 

 Griffin-Spalding County School System’s middle and high school students’ Math MAP results during 2017-2018 and 2018-2019 school years yield similar 

comparative results between gifted-identified and non-gifted identified students. On the Math MAP assessment over the last two school years (2017-2018, 2018-

2019), the district’s gifted-identified secondary students in grades 6-10 scored a higher RIT score (a scaled index score) over all students in each respective grade by 
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an average of 21.11 RIT score index points. Likewise, with the district’s elementary students, within multiple secondary grade levels over the last two years there 

are multiple examples of gifted-identified students’ demonstrating more observable RIT score growth between MAP Math assessments than other secondary 

student subgroups. Lastly with the secondary MAP Math results, the district’s gifted-identified 6th-10th grade students’ MAP performance percentile rankings 

(national percentile ranking) ranged from the 86th to 97th percentile in comparative Math performance over the last two school years. Conversely, the district’s all 

6th-10th grade students’ MAP performance percentile rankings (national percentile ranking) ranged from the 9th to the 38th percentile for comparative Math 

performance during spring 2018 and winter 2019.  

In the case of both Reading and Math MAP results during spring 2018 and winter 2019 administrations, Griffin-Spalding County School System’s gifted-

identified students in Kindergarten through 10th grades demonstrated substantially high comparative performance when measured against students in the same 

grade across the country who took the MAP assessments in the same grades during the same windows of time. These results are born out with the national 

performance percentile rankings the district’s gifted-identified students achieved during both assessment windows: as high as the 99th and 97th percentiles were 

achieved in both Reading and Math, by the district’s elementary and secondary gifted-identified students, respectively. Furthermore, these same gifted-identified 

students (grades K-10) collectively achieved no lower than the 92nd percentile in Reading, and no lower than the 84th percentile in Math. These results demonstrate 

that the district’s gifted-identified elementary and secondary students performed in high comparative national standing in Reading and Math during the 2017-18 

school year and first half of the 2018-2019 school year. These facts do not diminish the urgent need to elevate the Reading and Math performance of the district’s 

other student subgroups. The district’s total non-gifted students’ percentile rankings ranged from the 9th to 61st percentiles in comparative performance, when 

collectively examining Reading and Math MAP results for spring 2018 and winter 2019. 

 

 

 

 

 

 

 

 

 

 

 

 



78 
 

Winter 2019 MAP Reading Griffin-Spalding County 
Schools 

Winter Mean 
RIT Score 

 Winter  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS K          All Students 148.5 31 12.7 58% 58 K 

GSCS EIP Students 143.4 8 13.9 58% 62 K 

GSCS English Learner Students 148.4 31 12.5 66% 67 K 

GSCS Special Ed Students 143.9 10 11.5 49% 45 K 

GSCS Gifted Students 173.6 99 17.3 100% 87 K 

GSCS Asian 158 88 19 100% 87 K 

GSCS Black 144.5 12 11.2 51% 48  K  

GSCS Hispanic 149.7 39 12.5 56% 60  K  

GSCS Indian 156.3 81 17.7 100% 91  K  

GSCS Multiracial 149.5 38 11.9 57% 61  K  

GSCS White 152.5 58 14.3 66% 69  K  

GSCS 1st Grade     All Students 165.6 17 10 45% 43 1st  

GSCS EIP Students 156.2 1 11.4 50% 47 1st  

GSCS English Learner Students 164.3 12 10.3 43% 41 1st  

GSCS Special Ed Students 155 1 8.1 40% 31 1st  

GSCS Gifted Students 182.3 96 4.8 22% 26 1st  

GSCS Asian 170.2 41 1.2 20% 3 1st  

GSCS Black 162.3 7 9.6 43% 38 1st  

GSCS Hispanic 165.1 15 10.2 40% 40 1st  

GSCS Indian 170 40 6.5 25% 30 1st  

GSCS Multiracial 168.9 33 10.2 49% 41 1st  

GSCS White 170 40 10.7 51% 47 1st  

GSCS 2nd Grade   All Students 177.7 16.3 9.8 49% 46 2nd 

GSCS EIP Students 166.7 1 10.9 47% 40 2nd 

GSCS English Learner Students 174.8 7 11.4 54% 56 2nd 

GSCS Special Ed Students 165 1 9 42% 36 2nd 

GSCS Gifted Students 201.9 99 9.1 61% 65 2nd 

GSCS Asian 182.9 42 13.6 71% 71 2nd 

GSCS Black 174 6 8.7 41% 36 2nd 

GSCS Hispanic 178.7 20 10.2 48% 44 2nd 

GSCS Indian 187 67 -2 0% 8 2nd 

GSCS Multiracial 179.2 22 11.5 60% 66 2nd 

GSCS White 181.5 34 10.7 57% 59 2nd 
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Winter 2019 MAP  Reading Griffin-Spalding County 
Schools 

Winter Mean 
RIT Score 

 Winter  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade  
Level 

GSCS 3rd Grade   All Students 188.5 14 8.8 57% 56 3rd 

GSCS EIP Students 179.1 1 10.7 57% 61 3rd 

GSCS English Learner Students 183.7 4 7.5 40% 34 3rd 

GSCS Special Ed Students 171.8 1 6.5 39% 28 3rd 

GSCS Gifted Students 209 98 8.5 69% 66 3rd 

GSCS Asian 158 1 3 0% 0 3rd 

GSCS Black 184.4 4 8.7 53% 53 3rd 

GSCS Hispanic 188.4 14 8.7 53% 54 3rd 

GSCS Indian 196 52 10 100% 0 3rd 

GSCS Multiracial 188.7 15 8.1 55% 52 3rd 

GSCS White 193.9 40 9.1 64% 64 3rd 

GSCS 4th Grade   All Students 196.5 13 7 55% 54 4th 

GSCS EIP Students 183.8 1 7.8 53% 52 4th 

GSCS English Learner Students 189.8 2 9.7 63% 60 4th 

GSCS Special Ed Students 179.6 1 7.9 48% 44 4th 

GSCS Gifted Students 214.8 96 5.7 57% 54 4th 

GSCS Asian 199.8 28 6 50% 59 4th 

GSCS Black 193.5 6 6.8 54% 52 4th 

GSCS Hispanic 199.4 26 8.8 64% 65 4th 

GSCS Indian 200.5 32 2.5 25% 36 4th 

GSCS Multiracial 198 19 6.3 52% 53 4th 

GSCS White 199.6 27 7 56% 58 4th 

GSCS 5th Grade  All Students 204.9 21 7.2 61% 65 5th 

GSCS EIP Students 193 1 9 60% 68 5th 

GSCS English Learner Students 191.2 1 9 65% 62 5th 

GSCS Special Ed Students 186.1 1 7.5 49% 41 5th 

GSCS Gifted Students 2220.8 96 5.7 68% 71 5th 

GSCS Asian 203 14 3.5 25% 42 5th 

GSCS Black 200.9 8 6.8 58% 60 5th 

GSCS Hispanic 205.2 23 8 70% 69 5th 

GSCS Indian           5th 

GSCS Multiracial 208.7 43 7.2 56% 75 5th 

GSCS White 209.3 47 7.6 65% 72 5th 
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Winter 2019  MAP  Reading Griffin-Spalding County 
Schools 

Winter Mean 
RIT Score 

 Winter Performance 
Percentile 

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 6th Grade    All Students 207.8 16 3.3 50% 46 6 

GSCS English Learner Students 200.8 2 5.3 67% 61 6 

GSCS Special Ed Students 190.5 1 3.1 40% 32 6 

GSCS Gifted Students 225.2 96 3.3 57% 61 6 

GSCS Asian 211.3 32 -0.9 43% 31 6 

GSCS Black 204.2 6 3.4 49% 44 6 

GSCS Hispanic 210.6 28 5.1 65% 65 6 

GSCS Indian 185 1 14.5 50% 60 6 

GSCS Multiracial 214.5 52 4.1 61% 63 6 

GSCS White 211.6 34 2.1 46% 40 6 

GSCS 7th Grade    All Students 211.5 21 4 57% 58 7 

GSCS English Learner Students 192.9 1 6.1 60% 56 7 

GSCS Special Ed Students 192 1 3.1 43% 41 7 

GSCS Gifted Students 229.5 97 2.7 58% 63 7 

GSCS Asian 223.3 83 3.7 67% 74 7 

GSCS Black 209.1 12 4.2 56% 54 7 

GSCS Hispanic 208.6 10 2.9 53% 53 7 

GSCS Indian           7 

GSCS Multiracial 214.9 38 5 73% 72 7 

GSCS White 214.8 37 4 58% 61 7 

GSCS 8th Grade   All Students 218.3 46 4.4 63% 63 8 

GSCS English Learner Students 202 1 4.2 56% 48 8 

GSCS Special Ed Students 202.8 1 7.6 65% 68 8 

GSCS Gifted Students 234.1 98 3.1 68% 72 8 

GSCS Asian 230.8 94 -1.2 25% 47 8 

GSCS Black 215.1 29 4.7 64% 63 8 

GSCS Hispanic 217.9 44 4.5 61% 54 8 

GSCS Indian 218 44 2 100% 0 8 

GSCS Multiracial 217 39 6.8 72% 81 8 

GSCS White 221.5 63 3.8 62% 64 8 
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Winter 2019  MAP  Reading Griffin-Spalding County 
Schools 

Winter Mean 
RIT Score 

 Winter Performance 
Percentile 

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 9th Grade   All Students 219.2 39 1.4 54% 54 9 

GSCS English Learner Students 205.3 1 0.3 45% 36 9 

GSCS Special Ed Students 197.2 1 0.1 43% 33 9 

GSCS Gifted Students 236.3 98 1.9 59% 58 9 

GSCS Asian 195.7 1 -0.7 67% 83 9 

GSCS Black 214.8 18 2 52% 50 9 

GSCS Hispanic 220.2 44 3.3 54% 55 9 

GSCS Indian 235 97 4 100% 0 9 

GSCS Multiracial 218 33 -1.8 40% 33 9 

GSCS White 223.7 63 0.8 57% 56 9 

GSCS 10th Grade    All Students 220.7 48 0.7 50% 52 10 

GSCS English Learner Students 198.8 1 4.8 76% 73 10 

GSCS Special Ed Students 192.8 1 -0.2 32% 30 10 

GSCS Gifted Students 239 99 2.6 68% 77 10 

GSCS Asian 225 69 1.7 33% 50 10 

GSCS Black 214.1 20 1.1 48% 47 10 

GSCS Hispanic 220.9 49 1.3 55% 58 10 

GSCS Indian 233 93 5 100% 0 10 

GSCS Multiracial 227.9 80 -3 45% 18 10 

GSCS White 225.2 70 0.5 51% 53 10 
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Winter 2019 MAP Math Griffin-Spalding County 
Schools 

 Winter Mean 
RIT Score 

 Winter Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS K       All Students 148.3 32 16.6 69% 75 K 

GSCS EIP Students 141.9 7 15.6 61% 63 K 

GSCS English Learner Students 148.8 34 16.9 69% 87 K 

GSCS Special Ed Students 141.9 7 15 59% 56 K 

GSCS Gifted Students 175.9 99 20 100% 91 K 

GSCS Asian 166.7 99 21.3 100% 99 K 

GSCS Black 143.1 10 15.3 60% 62 K 

GSCS Hispanic 149.3 37 16.8 74% 83 K 

GSCS Indian 159 88 17.3 67% 96 K 

GSCS Multiracial 149.6 39 15.8 65% 71 K 

GSCS White 153.6 63 18 78% 86 K 

GSCS 1st Grade   All Students 169 21 13 53% 51 1st  

GSCS EIP Students 160.1 1 13.5 50% 46 1st  

GSCS English Learner Students 170 26 14.7 53% 51 1st  

GSCS Special Ed Students 160.5 1 12.1 42% 36 1st  

GSCS Gifted Students 188.9 99 8 38% 36 1st  

GSCS Asian 168.6 19 7.6 20% 18 1st  

GSCS Black 165.2 7 12.2 50% 46 1st  

GSCS Hispanic 170.7 30 14.4 50% 47 1st  

GSCS Indian 170.3 27 11 50% 36 1st  

GSCS Multiracial 171.5 35 14.1 58% 54 1st  

GSCS White 173.9 50 13.9 60% 60 1st  

GSCS 2nd Grad  All Students 181.2 19 11 56% 55 2nd 

GSCS EIP Students 174 2 12.1 59% 61 2nd 

GSCS English Learner Students 181 18 10.8 58% 57 2nd 

GSCS Special Ed Students 167.9 1 10 48% 43 2nd 

GSCS Gifted Students 198.1 97 8.9 60% 57 2nd 

GSCS Asian 190.6 76 8.9 57% 50 2nd 

GSCS Black 177.2 6 9.8 49% 44 2nd 

GSCS Hispanic 182.5 26 11.6 58% 61 2nd 

GSCS Indian 186.5 51 10 100% 54 2nd 

GSCS Multiracial 181.7 22 13.3 74% 72 2nd 
GSCS White 185.3 43 12 61% 63 2nd 
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Winter 2019 MAP Math Griffin-Spalding County 
Schools 

Winter Mean 
RIT Score 

 Winter Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 3rd Grade    All Students 191.3 13 8.8 56% 53 3rd 

GSCS EIP Students 184.7 1 9.1 52% 47 3rd 

GSCS English Learner Students 189 7 7.7 42% 41 3rd 

GSCS Special Ed Students 173.8 1 6.8 43% 37 3rd 

GSCS Gifted Students 207.2 93 8 64% 58 3rd 

GSCS Asian 161 1 15 100% 0 3rd 

GSCS Black 187.8 4 8.4 51% 47 3rd 

GSCS Hispanic 191.5 14 8.7 51% 46 3rd 

GSCS Indian 190 9 7 0% 0 3rd 

GSCS Multiracial 189.9 9 7.1 46% 43 3rd 

GSCS White 196.3 38 9.7 67% 62 3rd 

GSCS 4th Grade     All Students 200.4 10 6.4 50% 46 4th 

GSCS EIP Students 189.9 1 6.2 45% 41 4th 

GSCS English Learner Students 196.6 3 7.5 58% 63 4th 

GSCS Special Ed Students 187.4 1 6.6 43% 40 4th 

GSCS Gifted Students 215.5 85 5.9 50% 46 4th 

GSCS Asian 211.8 68 9.8 75% 75 4th 

GSCS Black 197.4 4 6.3 48% 44 4th 

GSCS Hispanic 203 19 7.7 63% 60 4th 

GSCS Indian 198.7 6 5.3 33% 39 4th 

GSCS Multiracial 201.7 14 4 35% 30 4th 

GSCS White 203.3 20 6.5 51% 48 4th 

GSCS 5th Grade     All Students 209.6 16 6 52% 50 5th 

GSCS EIP Students 198.8 1 5.9 49% 44 5th 

GSCS English Learner Students 201.7 2 5 46% 40 5th 

GSCS Special Ed Students 193.3 1 6.5 57% 56 5th 

GSCS Gifted Students 224.7 84 5.2 51% 50 5th 

GSCS Asian 207.3 9 13 75% 86 5th 

GSCS Black 204.9 5 5 46% 42 5th 

GSCS Hispanic 212.4 26 6.5 61% 55 5th 

GSCS Indian           5th 

GSCS Multiracial 213.7 32 6 47% 45 5th 

GSCS White 214.1 34 7 58% 58 5th 
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Winter 2019  MAP Math Griffin-Spalding County 
Schools 

 Winter Mean 
RIT Score 

 Winter Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 6th Grade     All Students 211.9 9 4.8 56% 53 6 

GSCS English Learner Students 204.1 1 3.6 38% 26 6 

GSCS Special Ed Students 195.5 1 3.3 45% 38 6 

GSCS Gifted Students 230.2 86 6.3 70% 59 6 

GSCS Asian 220.9 44 -0.3 43% 7 6 

GSCS Black 208.8 4 5 58% 54 6 

GSCS Hispanic 212.9 11 4.9 56% 53 6 

GSCS Indian 184 1 6.5 100% 59 6 

GSCS Multiracial 217 25 4.6 63% 55 6 

GSCS White 215.9 21 4.8 54% 53 6 

GSCS 7th Grade    All Students 217.2 13 3.4 53% 50 7 

GSCS English Learner Students 202 1 7.1 73% 78 7 

GSCS Special Ed Students 197.6 1 2.5 48% 43 7 

GSCS Gifted Students 240.4 96 3.9 65% 57 7 

GSCS Asian 229.3 65 12.3 100% 95 7 

GSCS Black 213.9 6 3.1 50% 45 7 

GSCS Hispanic 217.6 15 4.5 61% 65 7 

GSCS Indian          7 

GSCS Multiracial 219.8 22 5.8 80% 68 7 

GSCS White 221.3 27 3.3 50% 47 7 

GSCS 8th Grade    All Students 224.2 30 4.3 59% 57 8 

GSCS English Learner Students 202.3 1 6.5 58% 54 8 

GSCS Special Ed Students 203.6 1 2.8 47% 36 8 

GSCS Gifted Students 247 97 5.2 74% 65 8 

GSCS Asian 250.3 99 5.3 75% 72 8 

GSCS Black 219.7 15 4 57% 55 8 

GSCS Hispanic 223.3 26 6 64% 63 8 

GSCS Indian 199 1 1 0% 0 8 

GSCS Multiracial 221.8 21 3.8 63% 54 8 

GSCS White 229 49 4.4 60% 58 8 
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Winter 2019 MAP Math Griffin-Spalding County 
Schools 

 Winter Mean 
RIT Score 

 Winter Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 9th Grade    All Students 225.4 24 3.2 60% 56 9 

GSCS English Learner Students 218.5 8 1.8 50% 61 9 

GSCS Special Ed Students 201.9 1 1.5 47% 44 9 

GSCS Gifted Students 246.4 93 4.5 76% 74 9 

GSCS Asian 2333.4 55 9 100% 86 9 

GSCS Black 220.4 11 4.2 63% 61 9 

GSCS Hispanic 227.3 30 0.3 46% 46 9 

GSCS Indian 230 41 7.5 100% 83 9 

GSCS Multiracial 225.9 25 2.1 61% 63 9 

GSCS White 230.4 42 2.5 58% 52 9 

GSCS 10th Grade    All Students 227 33 3.9 62% 63 10 

GSCS English Learner Students 197 1 5.5 50% 61 10 

GSCS Special Ed Students 198.3 1 6.6 69% 73 10 

GSCS Gifted Students 250.1 96 5.9 69% 73 10 

GSCS Asian 228.3 38 7.8 50% 68 10 

GSCS Black 220 13 4.9 66% 64 10 

GSCS Hispanic 231.3 49 1.5 58% 53 10 

GSCS Indian 224 23 -3 0% 0 10 

GSCS Multiracial 228.3 38 2.1 69% 69 10 

GSCS White 232.1 52 3.6 60% 64 10 
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Spring 2018 MAP Reading Griffin-Spalding County 
Schools 

 Spring Mean 
RIT Score 

 Spring  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS K    All Students          159.5 59 22.8 67% 71 K 

GSCS EIP Students 155.2 31 21.5 59% 60 K 

GSCS English Learner Students 161 69 26.5 70% 89 K 

GSCS Special Ed Students 154.8 28 18.1 48% 42 K 

GSCS Gifted Students *  *  *  *  *  K 

GSCS Asian *  *  *  *  *  K 

GSCS Black 156.8 41 21.4 63% 63 K 

GSCS Hispanic 161.13 70 26.2 68% 87 K 

GSCS Indian *  *  *  *  *  K 

GSCS Multiracial 161.8 73 22.6 61% 68 K 

GSCS White 162.3 76 23.9 74% 78 K 

GSCS 1st Grade     All Students 174.5 33 16.9 50% 47 1st  

GSCS EIP Students 166.1 4 16.4 45% 44 1st  

GSCS English Learner Students 173 25 18.3 56% 52 1st  

GSCS Special Ed Students 162.1 1 13.4 33% 33 1st  

GSCS Gifted Students 195.3 99 16.4 48% 47 1st  

GSCS Asian *  *  *  *  *  1st  

GSCS Black 170.4 14 16.2 45% 44 1st  

GSCS Hispanic 174.4 32 18.8 58% 53 1st  

GSCS Indian *  *  *  *  *  1st  

GSCS Multiracial 173 25 15.5 48% 45 1st  

GSCS White 179.4 61 17.4 54% 54 1st  

GSCS 2nd Grade   All Students 183.2 21 16.2 58% 55 2nd 

GSCS EIP Students 174.4 2 16.2 51% 49 2nd 

GSCS English Learner Students 179.4 8 15.1 49% 43 2nd 

GSCS Special Ed Students 167.4 1 13.1 34% 29 2nd 

GSCS Gifted Students 205.5 99 15.1 72% 64 2nd 

GSCS Asian *  *  *  *  *  2nd 

GSCS Black 178.3 6 14.3 47% 45 2nd 

GSCS Hispanic 183.3 21 15.9 53% 52 2nd 

GSCS Indian *  *  *  *  *  2nd 

GSCS Multiracial 184.1 25 16 60% 52 2nd 

GSCS White 188.8 51 18.7 72% 69 2nd 
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Spring 2018 MAP Reading Griffin-Spalding County 
Schools 

 Spring Mean 
RIT Score 

Spring  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 3rd Grade   All Students 192.4 17 11.5 54% 52 3rd 

GSCS EIP Students 184.4 2 12.5 49% 47 3rd 

GSCS English Learner Students 188.8 7 10.8 44% 40 3rd 

GSCS Special Ed Students 175.5 1 9.2 36% 28 3rd 

GSCS Gifted Students 212.1 98 11.7 80% 67 3rd 

GSCS Asian *  *  *  *  *  3rd 

GSCS Black 189.2 8 11.3 48% 44 3rd 

GSCS Hispanic 193.4 22 10.7 53% 53 3rd 

GSCS Indian *  *  *  *  *  3rd 

GSCS Multiracial 195.1 30 14 70% 61 3rd 

GSCS White 195.6 32 11.5 59% 58 3rd 

GSCS 4th Grade   All Students 199.6 16 9.1 55% 52 4th 

GSCS EIP Students 191.2 1 9.3 47% 44 4th 

GSCS English Learner Students 192 2 11 58% 53 4th 

GSCS Special Ed Students 179.1 1 7.2 39% 28 4th 

GSCS Gifted Students 217.4 96 10.4 74% 69 4th 

GSCS Asian *  *  *  *  *  4th 

GSCS Black 195.4 5 8.3 46% 43 4th 

GSCS Hispanic 198.3 12 10.1 58% 56 4th 

GSCS Indian           4th 

GSCS Multiracial 203.32 34 9.3 57% 56 4th 

GSCS White 204.4 41 9.9 64% 60 4th 

GSCS 5th Grade  All Students 205.9 18 7.9 57% 55 5th 

GSCS EIP Students 197.1 1 8 51% 48 5th 

GSCS English Learner Students 192 1 6.9 36% 30 5th 

GSCS Special Ed Students 187.2 1 9.4 53% 50 5th 

GSCS Gifted Students 224.1 97 7.5 72% 69 5th 

GSCS Asian *  *  *  *  *  5th 

GSCS Black 201.7 5 7.6 53% 51 5th 

GSCS Hispanic 207.8 26 7.4 54% 52 5th 

GSCS Indian *  *  *  *  *  5th 

GSCS Multiracial 211.3 47 9.7 66% 66 5th 

GSCS White 210.5 42 8.2 62% 61 5th 
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Spring 2018 MAP Reading Griffin-Spalding County 
Schools 

 Spring Mean 
RIT Score 

 Spring  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 6th Grade   All Students 208.3 12 4.5 49% 47 6th 

GSCS English Learner Students 188.8 1 2.8 17% 30 6th 

GSCS Special Ed Students 189.5 1 5.1 30% 33 6th 

GSCS Gifted Students 227.5 97 5.8 71% 65 6th 

GSCS Asian * * * * * 6th 

GSCS Black 205.1 5 4.4 45% 41 6th 

GSCS Hispanic 207.6 10 4.9 43% 42 6th 

GSCS Indian * * * * * 6th 

GSCS Multiracial 211.7 26 4.5 52% 49 6th 

GSCS White 211.7 26 4.5 56% 54 6th 

GSCS 7th Grade    All Students 214.4 29 3.2 51% 49 7th 

GSCS English Learner Students 197.9 1 7.3 64% 49 7th 

GSCS Special Ed Students 195.3 1 2.8 36% 26 7th 

GSCS Gifted Students 233.1 99 5.5 72% 66 7th 

GSCS Asian * * * * * 7th 

GSCS Black 210.6 13 2.1 45% 40 7th 

GSCS Hispanic 212.1 18 5.9 60% 56 7th 

GSCS Indian * * * * * 7th 

GSCS Multiracial 212 18 3.7 54% 50 7th 

GSCS White 218.3 51 3.7 55% 53 7th 

GSCS 8th Grade   All Students 218.1 40 3.3 52% 52 8th 

GSCS English Learner Students 208.9 7 8.9 71% 66 8th 

GSCS Special Ed Students 203.5 1 5.1 47% 45 8th 

GSCS Gifted Students 234.8 98 3.4 59% 62 8th 

GSCS Asian * * * * * 8th 

GSCS Black 213.2 18 1.9 41% 42 8th 

GSCS Hispanic 220.6 53 5.6 69% 62 8th 

GSCS Indian * * * * * 8th 

GSCS Multiracial 218.2 40 2.6 46% 42 8th 

GSCS White 222.7 64 4.4 60% 58 8th 
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Spring 2018 MAP Reading Griffin-Spalding County 
Schools 

 Spring Mean 
RIT Score 

Spring  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 9th Grade     All Students 219.1 35 0.6 43% 47 9th 

GSCS English Learner Students * * * * * 9th 

GSCS Special Ed Students 192.8 1 0 23% 16 9th 

GSCS Gifted Students 235.9 97 2.9 57% 66 9th 

GSCS Asian * * * * * 9th 

GSCS Black 213 12 0.9 42% 44 9th 

GSCS Hispanic 220.6 43 -0.2 56% 57 9th 

GSCS Indian * * * * * 9th 

GSCS Multiracial * * * * * 9th 

GSCS White 221.9 50 0.4 43% 49 9th 

GSCS 10th Grade    All Students 220.4 46 -0.2 41% 48 10th 

GSCS English Learner Students * * * * * 10th 

GSCS Special Ed Students 198.9 1 -2.2 36% 35 10th 

GSCS Gifted Students 234 94 -1.1 33% 46 10th 

GSCS Asian * * * * * 10th 

GSCS Black 213.6 18 -0.6 42% 47 10th 

GSCS Hispanic 225.4 69 -1.1 35% 46 10th 

GSCS Indian * * * * * 10th 

GSCS Multiracial 221.7 52 -6.1 10% 29 10th 

GSCS White 223.8 62 0.6 43% 50 10th 
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Spring 2018 MAP  Math Griffin-Spalding County 
Schools 

 Spring Mean 
RIT Score 

 Spring  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level  

GSCS K           All Students 161 61 29 81% 89 K 

GSCS EIP Students 156.3 33 28.4 74% 84 K 

GSCS English Learner Students 163.8 77 33.8 85% 95 K 

GSCS Special Ed Students 153.2 18 23.2 59% 63 K 

GSCS Gifted Students *  *  *  *  *  K 

GSCS Asian *  *  *  *  *  K 

GSCS Black 157.9 42 27.5 76% 84  K  

GSCS Hispanic 162.4 70 32.3 85% 93  K  

GSCS Indian *  *  *  *  *   K  

GSCS Multiracial 164.8 81 29 87% 90  K  

GSCS White 164.3 79 30.3 86% 93  K  

GSCS 1st Grade     All Students 179.7 43 22.3 63% 65 1st  

GSCS EIP Students 171.4 7 21.8 58% 59 1st  

GSCS English Learner Students 179.3 41 24.6 77% 76 1st  

GSCS Special Ed Students 168.7 3 20.7 55% 54 1st  

GSCS Gifted Students 200.8 99 24.9 86% 80 1st  

GSCS Asian *  *  *  *  *  1st  

GSCS Black 174.8 17 21 55% 53 1st  

GSCS Hispanic 179.5 42 25.2 73% 79 1st  

GSCS Indian *  *  *  *  *  1st  

GSCS Multiracial 177.8 32 19.5 55% 54 1st  

GSCS White 185.6 79 23.6 72% 73 1st  

GSCS 2nd Grade    All Students 185.8 16 16.5 52% 50 2nd 

GSCS EIP Students 179.6 2 16.8 50% 47 2nd 

GSCS English Learner Students 186.1 17 17.1 55% 57 2nd 

GSCS Special Ed Students 169.3 1 13.7 36% 20 2nd 

GSCS Gifted Students 203.4 96 15.3 57% 53 2nd 

GSCS Asian *  *  *  *  *  2nd 

GSCS Black 181.5 5 15.2 43% 42 2nd 

GSCS Hispanic 187.4 23 17.3 58% 59 2nd 

GSCS Indian *  *  *  *  *  2nd 

GSCS Multiracial 186.4 18 16.8 56% 53 2nd 

GSCS White 190.8 42 18.2 62% 59 2nd 
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Spring 2018 MAP Math Griffin-Spalding County 
Schools 

 Spring Mean 
RIT Score 

 Spring  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 3rd Grade    All Students 197 16 14.2 57% 54 3rd 

GSCS EIP Students 190.3 2 14.1 53% 51 3rd 

GSCS English Learner Students 193.4 6 11.8 41% 44 3rd 

GSCS Special Ed Students 182.1 1 10.9 36% 27 3rd 

GSCS Gifted Students 211.8 90 14.7 66% 62 3rd 

GSCS Asian *  *  *  *  *  3rd 

GSCS Black 193.7 7 13.4 54% 51 3rd 

GSCS Hispanic 196.2 13 11.7 41% 43 3rd 

GSCS Indian *  *  *  *  *  3rd 

GSCS Multiracial 201.4 38 14.4 57% 55 3rd 

GSCS White 200.3 32 15.4 62% 60 3rd 

GSCS 4th Grade     All Students 206.6 16 11.9 55% 53 4th 

GSCS EIP Students 198.6 2 10.8 47% 44 4th 

GSCS English Learner Students 203 7 12.5 63% 62 4th 

GSCS Special Ed Students 187.2 1 8.4 35% 30 4th 

GSCS Gifted Students 222.2 89 12.7 57% 54 4th 

GSCS Asian *  *  *  *  *  4th 

GSCS Black 201.7 5 10.5 48% 43 4th 

GSCS Hispanic 208.3 23 13.3 64% 65 4th 

GSCS Indian *  *  *  *  *  4th 

GSCS Multiracial 209.5 29 12 45% 46 4th 

GSCS White 211.8 41 13.1 62% 58 4th 

GSCS 5th Grade     All Students 213.9 19 9.7 51% 50 5th 

GSCS EIP Students 204.8 2 8.8 44% 45 5th 

GSCS English Learner Students 206.3 3 8.2 47% 45 5th 

GSCS Special Ed Students 196.7 1 8.7 44% 45 5th 

GSCS Gifted Students 233.7 93 11.6 70% 62 5th 

GSCS Asian *  *  *  *  *  5th 

GSCS Black 209.6 7 9.2 48% 45 5th 

GSCS Hispanic 217.2 31 10.1 50% 48 5th 

GSCS Indian *  *  *  *  *  5th 

GSCS Multiracial 217.1 30 8.5 53% 51 5th 

GSCS White 218.6 37 10.4 54% 51 5th 
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Spring 2018 MAP Math Griffin-Spalding County 
Schools 

Spring Mean 
RIT Score 

 Spring  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 6th Grade   All Students 216.3 13 7.5 51% 50 6th 

GSCS English Learner Students 198.3 1 3.3 25% 21 6th 

GSCS Special Ed Students 195.2 1 4.9 35% 28 6th 

GSCS Gifted Students 238.6 95 12.2 87% 75 6th 

GSCS Asian * * * * * 6th 

GSCS Black 212.3 5 6.6 43% 41 6th 

GSCS Hispanic 217.7 17 7.2 47% 44 6th 

GSCS Indian * * * * * 6th 

GSCS Multiracial 216.6 14 7.2 48% 44 6th 

GSCS White 220.6 28 8.7 63% 60 6th 

GSCS 7th Grade   All Students 221.6 20 5.6 54% 51 7th 

GSCS English Learner Students * * * * * 7th 

GSCS Special Ed Students 200.3 1 3.6 51% 49 7th 

GSCS Gifted Students 244.2 97 9.6 78% 74 7th 

GSCS Asian * * * * * 7th 

GSCS Black 216.8 8 5.1 46% 44 7th 

GSCS Hispanic 221.1 19 6.2 64% 56 7th 

GSCS Indian * * * * * 7th 

GSCS Multiracial 221.8 21 6.5 54% 53 7th 

GSCS White 225.8 37 5.8 60% 56 7th 

GSCS 8th Grade   All Students 225 27 4.8 55 51 8th 

GSCS English Learner Students 223.1 21 9.6 71% 69 8th 

GSCS Special Ed Students 204.4 1 3.3 43% 43 8th 

GSCS Gifted Students 245 93 5.2 66% 53 8th 

GSCS Asian * * * * * 8th 

GSCS Black 220.2 13 4.3 51% 48 8th 

GSCS Hispanic 231.3 52 6.6 58% 53 8th 

GSCS Indian * * * * * 8th 

GSCS Multiracial 227.5 36 3.6 48% 46 8th 

GSCS White 228.7 41 5 60% 53 8th 
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Spring 2018 MAP  Math Griffin-Spalding County 
Schools 

 Spring Mean 
RIT Score 

 Spring  Performance 
Percentile  

RIT Score Growth 
Observed  

% Met Projected 
Growth 

Median Student 
Growth Percentile 

Grade 
Level 

GSCS 9th Grade   All Students 223.8 17 0.6 37% 35 9th 

GSCS English Learner Students * * * * * 9th 

GSCS Special Ed Students 190.9 1 -2.9 13% 22 9th 

GSCS Gifted Students 246.4 90 2.3 46% 39 9th 

GSCS Asian * * * * * 9th 

GSCS Black 216 4 -0.4 33% 31 9th 

GSCS Hispanic 231.7 43 3.6 44% 41 9th 

GSCS Indian * * * * * 9th 

GSCS Multiracial * * * * * 9th 

GSCS White 228.5 31 1 39% 39 9th 

GSCS 10th Grade     All Students 229.2 38 1.2 49% 47 10th 

GSCS English Learner Students * * * * * 10th 

GSCS Special Ed Students 206.5 1 -0.5 36% 36 10th 

GSCS Gifted Students 245.2 88 0 41% 43 10th 

GSCS Asian * * * * * 10th 

GSCS Black 220.1 13 -0.4 40% 42 10th 

GSCS Hispanic 232.8 52 3 55% 54 10th 

GSCS Indian * * * * * 10th 

GSCS Multiracial * * * * * 10th 

GSCS White 234.2 57 1.7 55% 51 10th 
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Summary of Academic Outcomes Data Findings: 
 

a. The district’s gifted-identified students have achieved significantly higher reading lexiles than their non-gifted-identified counterparts in 3rd-12th grades for 

multiple consecutive school years.  

b. A significantly high percentage of the district’s gifted-identified students have achieved reading lexiles in the mid-to-high range as 3rd-12th graders for 

multiple consecutive school years (ranging from 81%-100%). 

c. A wide performance gap has persisted for multiple consecutive school years in reading lexile performance at the mid-to-high range between the district’s 

gifted-identified students and non-gifted students.  

d. The persistent performance gap in reading lexile performance at the mid-to-high range between the district’s gifted-identified students and non-gifted 

students typically widens between 3rd grade and 12th grade. 

e. For multiple consecutive school years, the district’s gifted-identified students scored “proficient” or “distinguished” on the Georgia Milestones assessments, 

in all subject areas, at significantly higher rates than the district’s non-gifted students, in 3rd-12th grades.  

f. For multiple consecutive school years, approximately 27% of the district’s gifted-identified elementary students have scored “distinguished” on the Georgia 

Milestones English Language Arts and Math assessments, in 3rd-5th grades.  

g. For multiple consecutive school years, approximately 28% of the district’s gifted-identified middle school students have scored “distinguished” on the 

Georgia Milestones English Language Arts and Math assessments, in 6th-8th grades.  

h. For multiple consecutive school years, approximately 22% of the district’s gifted-identified high school students have scored “distinguished” on the Georgia 

Milestones English Language Arts-related and Math-related assessments, in 9th-11th grades. 

i. The district’s gifted-identified students significantly outperformed all other GSCS students in Kindergarten through 10th grade on the last two school years’ 

MAP Reading assessments (spring 2018, winter 2019). 

j. Gifted-identified students’ demonstrated slightly more average growth between Fall 2017 and Winter 2018 MAP Reading assessments than all other 1st-5th 

grade students in the district. 

       l.      The district’s gifted-identified Kindergarten through 10th grade students’ MAP Reading assessment performance national percentile rankings ranged from  

               the 92nd to 99th in comparative Reading performance, over the last two school years. 

       m.   The district’s gifted-identified students significantly outperformed all other GSCS students in Kindergarten-10th grades on the last two school years’ MAP     

               Math assessments (spring 2018, winter 2019). 

       n.     Gifted-identified students’ demonstrated more comparative growth on the spring 2018 and winter 2019 MAP Reading and Math assessments than all     

               other Kindergarten-10th grade students in the district (with only one exception – 1st grade math, winter 2019). 

o. The district’s gifted-identified Kindergarten-10th grade students’ MAP Math assessment performance national percentile rankings ranged from the 84th to 

99th in comparative Math performance. 

 

 

 
 



95 
 
Conclusions 
 

In concluding this review, there are a number of positive outcomes and features associated with its gifted education program that Griffin-Spalding County 
School System should rightfully celebrate as evidence of the successes the system has had educating its gifted-identified students for multiple years. Firstly, as 
evidenced in the district’s MAP assessment results over the last two years, the district’s gifted elementary and gifted secondary students perform at a very high 
level in Math and Reading compared to students taking the same assessments nationally. Since the MAP assessments are a widely used national formative 
assessment instrument for math and reading, this means that GSCS’ gifted students’ high performance is transferable and comparable across broad demographic 
and geographic contexts (NWEA, 2016). These results are supported with GSCS’ gifted students’ reading lexile performance on the Georgia Milestones English 
Language Arts assessments in 3rd-12th grades over the last four school years. Since 2015, gifted-identified 3rd-12th graders in GSCS have achieved reading lexiles in 
the highest performance band of their respective grade levels at rates as high as 100%, and with multiple examples, across multiple grade bands, of such. In all test 
administrations since 2015, with the exception of 4th grade in 2016, all grade levels achieved the highest reading lexile scoring band at a rate of at least 53%. These 
results for highest reading lexile bands achieved provide some consistency with recent MAP reading assessment results, although it must be acknowledged that 
these are entirely different instruments intended to assess similar constructs. This fact would impact the consistent validity between both sets of results. The 
district’s gifted-elementary and gifted-secondary students have overwhelmingly scored a minimum of “proficient” on the Georgia Milestones assessments in all four 
core subject areas over the last four school years. These revelations should also be acknowledged as evidence that gifted students within GSCS have authentic 
access to and demonstrate proficient performance on the Georgia Standards of Excellence in the required content areas, in grades 3 through 12. There is 
discernible room to improve outcomes at the “distinguished” scoring band on the Georgia Milestones assessments, as GSCS’ gifted elementary and gifted secondary 
students have achieved this scoring band at an average rate of 26% over the last four school years.  
 

Additionally, the Program Challenge staff should be acknowledged for providing the school system’s gifted elementary students with meaningful and 
impactful educational experiences for a long period of time, with minimal administrative involvement, oversight, and interfacing. This is due to the nature of the 
program’s configuration and the district’s organizational structure. For the duration of the program’s existence as a self-contained program, it has been without a 
sole educational administrator whose duties are exclusive to leading the gifted education program. In recent prior years, administrative oversight of the program 
was aligned to the school district’s Director of PreK-12 Curriculum, who has full time responsibilities and oversight of the district’s curricular program and its 
implementation. As of the 2017-18 school year, the district’s organizational structure was shifted, and Program Challenge now falls under the supervision of the 
Executive Director of Elementary Education, whose full time duties are administrative oversight of the system’s 11 elementary schools, evaluative supervision of the 
11 elementary principals, and supervision of the district's Pre K program and English for Speakers of Other Languages (ESOL) program. The Program Challenge staff 
and teachers have done the best they can within their capacity of addressing some of these leadership aspects in an ad hoc manner, as matters have arisen over the 
years, without a solely focused gifted program administrator, housed on site. These are all the more rationale for the appreciation and acknowledgement due to the 
Program Challenge teachers and staff for the impactful learning experiences they have long-provided to their gifted elementary students in a professional manner 
with minimal administrative support and oversight, for a long period of time. Open-ended survey responses from school-district stakeholders in January 2019, as 
well as Program Challenge-specific surveys conducted during January 2018, confirmed that a wide array of school district stakeholders perceive Program Challenge 
favorably and as having a significant positive impact on the learning experiences of the district's elementary-level gifted-identified students.    

 
 Furthermore, the school district’s secondary-level gifted courses teachers and administrators should be acknowledged for each of their efforts to ensure 

and provide meaningful and relevant learning experiences for GSCS’ gifted-identified middle and high school students, with limited involvement and direction on 
gifted programming, from central office, for an extended period of time. This review substantiates that overall, the gifted education program within GSCS has 
received inconsistent administrative involvement and oversight of the program, at both the elementary and secondary levels, for an extended period of time. The 
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leadership tasks for GSCS’ gifted education program, specifically, that this review revealed are inconsistently addressed include: vision setting, continuous 
improvement and inquiry cycles, consistent classroom observations and feedback, school-wide goal setting and progress monitoring, formative data analysis and 
reporting, communications and community relations, professional development, logistical and operational adjustments, and gifted students’ social-emotional and 
behavioral supports. The reasons these have been inconsistently addressed over time are due to the gifted education program does not have a dedicated 
administrator at the central office level, whose sole duties focus on leading the program. Leadership tasks such as these would ordinarily be reviewed and 
monitored in a traditional school-setting by a principal, or within a traditional district department-setting by a full time administrator. The current literature on 
gifted education and from gifted education support agencies discuss that gifted programs in K-12 school settings should engage in, and have dedicated full time 
personnel to monitor, and report on outcomes associated with such leadership activities (NAGC, 2010), normally provided by a school principal or program director. 
Improved academic outcomes, even those associated with gifted students, are a challenge to continuously expect and to emerge in the absence of consistent, 
regular, centrally located district leadership presence, involvement, oversight, and direction for the teachers and staff of the gifted program. 

 
Next, Griffin-Spalding County School System’s stakeholders directly and indirectly associated with the gifted education program expressed negative 

perceptions of the program at a minimal rate on the stakeholders’ perception survey utilized for this review. Therefore, there does not appear to be any widespread 
negative perceptions or undercurrents about the program permeating the community by those most directly impacted by its services, and by stakeholders on the 
periphery of the program. On the contrary, parents and students directly and indirectly associated with the program, expressed positive perceptions at the highest 
rates of all stakeholder groups on the perceptions survey instrument. These two stakeholder groups (parents and students) also expressed at high rates through 
their survey responses that they were informed on the program’s practices in order to evaluate its effectiveness. This suggests at a minimum the perception that 
generally effective partnerships and collaborative relationships exist with the parents of gifted-identified students within the gifted education program, especially at 
the elementary level. However, open-ended survey responses from a wide array of school district stakeholders during this review confirmed that many stakeholders 
associated, and not associated, with gifted education within GSCS perceive the district's current secondary-level gifted programming to be inadequate (as currently 
utilizing the advanced content model, solely at the secondary-level). Open ended comments on the stakeholders’ perception survey for this review included the 
consistent theme that the district should do more to address the giftedness and daily learning needs of GSCS’ gifted-identified middle and high school students, 
beyond solely scheduling them for available honors or Advanced Placement courses (per the advanced content gifted services model).  Also, the fact that teachers, 
support staff, and administrators from around the school system expressed that they did not have enough information to respond to questions on its practices and 
effectiveness at rates between 27% and 42%, supports the conclusion that Griffin-Spalding County School System’s gifted education program will need to improve 
its communication and collaboration with these internal stakeholder groups into the future in order to improve its service and outcomes. These perception results 
from internal district stakeholders also suggest that, overall, the gifted education program within GSCS has operated less as a cohesive program, and more as a 
cooperative, for an extended period of time.  
 

The ethnic demographic data associated with Griffin-Spalding County School System’s gifted-identified students over at least the last five school years 
provides important insights. These data demonstrate that the district’s recent prior gifted-eligibility review practices have yielded statistical disproportionality 
between African American students identified for gifted-services compared to other ethnic subgroups served by the system. This identified disproportionality is 
similar to other school systems nationwide that serve a diverse array of learners, especially students of color (Floyd, 2012; D’Orio, 2017). It should be acknowledged 
that currently within GSCS this disproportionality is not rampant for all ethnic subgroups served, as at least three ethnic subgroups’ representation in the system’s 
gifted identified population are aligned with their percentage shares of the district’s total population (Hispanic, Asian, American Indian). However, this review 
process does demonstrate that in order to remedy the underrepresentation of the district’s African American students identified and served in its gifted program, 
the district will need to continue to examine and think differently about its gifted eligibility referral processes, instruments, and communications into the future, in 
order to expand access to gifted education services for all students served by the school district. Examination and revisions to the district’s gifted-eligibility referral 
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and review processes began during the 2018-2019 school year. The impact of these revisions is too premature to assess at the time of the writing of this report 
(April to May 2019).  

 
Additional and comparable revisions to the gifted referral and eligibility review process at the secondary levels are also warranted, as evidenced by the 

disproportionality revealed within this report. The disproportionality revealed within this report is not unique to Griffin-Spalding County School System, as 
comparable data from the State of Georgia shows similar rates of disproportionality for African American students’ under-representation within gifted education 
programs across the state, over the same five-year period (2015-2019). School districts around the country that have shown promise remedying disproportionality 
evident in their gifted populations have thought differently about and eventually changed their practices in relation to their gifted referral processes, eligibility 
instruments, staff trainings, communications, understandings of cultural proficiency, and through opening multiple identification pathways (Floyd, 2012; D’Orio, 
2017; Burney and Cross, 2006; Elhoweris, et al, 2005;  Ford, 1998; Ford, 2007; Ford, et al, 2008; Baldwin, 2002; Frasier, 1994; Frasier, 1997). The Griffin-Spalding 
County School System may consider similar innovations to address its present disproportionality in the near future. Some options for innovations to address this 
disproportionality are included within the recommendations of this report.   
 

Finally, during the 2018-2019 school year, the district-wide Gifted Model Review Committee convened for Griffin-Spalding County School System, to explore 
and recommend improvements for the gifted education program into the foreseeable future. This report represents a comprehensive summary of the documentary 
evidence, quantitative and qualitative outcomes and outputs, demographic enrollment data, scholarly literature and trade association reports, and published 
manuals and resources that the Committee examined and analyzed, and the system-wide recommendations for improvement, born of this work. The system’s 
school board-approved Strategic Plan called for this committee to convene during 2018-2019, and for the committee to: a) Develop a plan for the GSCS gifted 
model; c) Review current models and their pros and cons; d) Review alternative models allowed by the Georgia Department of Education; (GaDOE) e) Research best 
practices for serving gifted students; f) Develop recommendations for serving gifted students; g) Provide training if needed on new models; h) Implement new 
models. Therefore, Griffin-Spalding County School System has an exciting and important opportunity before it to consider the possibilities, capacity, timeline, and 
priority of the recommendations contained within the following subsection of this report (Recommendations). The system has fulfilled its promise, originating from 
the Strategic Plan, to engage in a robust and comprehensive self-evaluation of its district-wide practices across all grade levels, to identify and support the 
educational experiences of its gifted and talented students, and to more effectively identify students who may be eligible for gifted education services. The district 
has yielded some success with this endeavor up to this point. However, as a school system committed to continuous improvement and transparent reflection, the 
data reviewed within this report suggests that there is room to continue the district’s improvement efforts to allow for more authentic gifted identification 
processes, which in turn should allow for more diverse participation in the district’s gifted programs, with more consistency, with more discernible differentiated 
learning experiences, especially for secondary-level gifted-identified students. The intent of these improvement efforts is to heighten the ascent of the academic 
outcomes and career readiness of the district’s gifted students, to enhance the collaboration and communication between the system’s gifted and general 
education staffs, and to more effectively educate parents and other external stakeholders about the gifted program’s features and outcomes. This is all in stridence 
towards our Mission to empower students to graduate college and career ready; and towards our Vision to be an agent of change, transforming our students into 
future-ready learners and contributing members of society. 
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Listing of Recommendations:  
 

The final subsection below provides recommendations that the Gifted Model Review Committee presents, as a result of this review, to strive towards the 
intended enhancements and improvements for Griffin-Spalding County School System’s gifted education program. Recommendations are presented within four 
different domains that emerged as areas of recommended improvement and enhancement for Griffin-Spalding County School System’s Gifted Education program: 
a) Program Infrastructure; b) Staff Capacity; c) Student Learning Experiences; d) Stakeholder Communications. With each recommendation that is presented, the 
corresponding rationale the recommendation is based in, which emerged from the review process this report encapsulates, are also presented.  
 
Program Infrastructure Recommendations: 

a. It is recommended that Griffin-Spalding County School System identify a specific full time Gifted Education Program Administrator position to solely 
administer, lead, and monitor the gifted education program, with daily involvement and presence with the program, to build its capacity, and lead the 
program’s development, implementation, and periodic assessment of its comprehensive features, in the realms of, but not limited to: service delivery 
models, gifted curriculum development, gifted referral process, stakeholder communications, gifted staff development, program evaluation, and 
enrichment experiences for gifted students. 

i. The recommendations that follow are presented under the pretense that Griffin-Spalding County School System’s capacity to implement them  
                                are greatly enhanced with the identification and selection of an experienced and competent gifted educator to lead and monitor the gifted  
                                education program on a full time, daily basis. 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; 
Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Gifted Education Programing Standards; Other school district’s 
gifted education resources review; Published literature review. 
 

         b.  It is recommended that GSCS adopt a system of officially identifying a staff member as the gifted education liaison within each GSCS school, at all grade  
              bands, to assist and coordinate the school-level and district-level gifted education program features, including but not limited to: gifted curriculum  
              implementation, gifted referral process, stakeholder communications, gifted staff development, program evaluation, and enrichment experiences for  
              gifted students. The work of the school-level gifted liaisons would be coordinated and supported by the recommended district-level gifted education  
              program director/coordinator (see Recommendation “a”). 

i. As a component of this recommendation, it is recommended that GSCS consider options for additional time and/or stipend compensation for a  
    selected staff member to serve as the gifted education liaison within each GSCS school. 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; 
Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Gifted Education Programing Standards; Other school district’s 
gifted education resources review; Published literature review. 

 
          c.  It is recommended that GSCS gifted education program develop annual and long term goals and objectives, and adopt methodologies to evaluate its  
               progress and success towards those goals and objectives, as a distinct program within GSCS, to support gifted-identified students’ learning needs. 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Academic Outcomes Data Findings; Gifted Education 
Programing Standards; Published literature review. 
 
 



99 
 
           d.  It is recommended that Griffin-Spalding County School System adopt a universal screener for a second gifted eligibility criteria, at designated grade  
                levels. As a part of this recommendation, it is recommended that a mental abilities-eligibility screener be implemented for universal screening for all  
                GSCS students in 2nd, 4th, and 8th grades. 

1. Recommendation based in: Enrollment, Demographic, and Program Data Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; Published literature review; Georgia Department of Education gifted 
resources review. 
 

          e. It is recommended that Griffin-Spalding County School System continue to utilize the revised version of the current referral instrument (Characteristics  
               Instrument for Screening Students) for gifted eligibility review, which allows the referring individuals to present evaluative ratings of the characteristics  
               observed in each referred student. This revised instrument began use during the 2018-2019 school year. 

i.  As a component of this recommendation, Griffin-Spalding County School System is encouraged to adopt a characteristics evaluative rating  
                                index to more objectively review new referrals for potential giftedness, into the future. 

1.  Recommendation based in: Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; Stakeholder Perception 
Survey Findings; Gifted Education Programing Standards; Published literature review. 

 
          f.  It is recommended that Griffin-Spalding County School System continue the practice, which began during the 2017-2018 school year, of tracking gifted  
              eligibility referral data by students’ and schools’ demographic characteristics. 

1. Recommendation based in: Enrollment, Demographic, and Program Data Findings; Gifted Education Programing Standards; Published 
literature review; Georgia Department of Education gifted resources review. 
 

Staff Capacity Recommendations: 
          g.  It is recommended that Griffin-Spalding County School System support gifted-endorsed teachers to experience professional learning (internal and  
               external) that specifically enhances their ability to improve learning outcomes for gifted learners, and to differentiate their instruction based on their    
               students’ specific giftedness (i.e. gifted eligibility criterion). 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; Published literature review. 
 

          h.  It is recommended that Griffin-Spalding County School System develop new training and monitoring methods for the gifted referral process and  
               instruments, and In-School Gifted Review Team process, for all general education teachers, counselors, and administrators at all grade bands. 

1. Recommendation based in: Enrollment, Demographic, and Program Data Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; Published literature review. 
 

           i.  In response to the disproportionality this review revealed between GSCS’ Gifted Education Program’s student participation and total district enrollment,  
               Griffin-Spalding County School System is recommended to include components of cultural proficiency and its potential impact on the gifted referral  
               process, in future staff trainings on gifted eligibility and referral procedures. 

1.  Recommendation based in: Enrollment, Demographic, and Program Data Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; Published literature review. 
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          j. It is recommended that GSCS explore logistics and potential fiscal impact for offering current GSCS teachers a partial and/or full subsidy for pursuing and  
             achieving gifted endorsement onto their current Georgia teaching certification, with some stipulations of service provided back to the school district, in  
             exchange for this subsidy. 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Georgia Department of Education gifted resources 
review. 
 

         k.  It is recommended that Griffin-Spalding County School System develop opportunities for the district’s gifted teachers and the general education teachers  
              to collaborate around gifted students’ academic and social-emotional progress, outcomes, instructional and assessment practices, and integration of  
              gifted and non-gifted students’ educational experiences, within their respective schoolhouses, (within the realms of feasibility). 

1.  Recommendation based in: Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Gifted Education Programing 
Standards; Other school district’s gifted education resources review; Published literature review. 

 
Student Learning Experiences Recommendations: 

l. It is recommended that GSCS’ gifted education program develop methodologies to support its gifted-identified students to determine and monitor their  
                 own individual long term academic and social-emotional goals associated with their academic and social-emotional outcomes, across their grade band  
                 progression, and associated with their giftedness- such as an Individualized Gifted Plan for each gifted student, or similar mechanism. 

1.  Recommendation based in: Committee’s analysis; Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Gifted 
Education Programing Standards; Other school district’s gifted education resources review. 
 

m. It is recommended that GSCS expand its efforts to differentiate gifted learners’ educational experiences to address their students’ specific giftedness  
                    (i.e. gifted eligibility criterion). As part of this recommendation, GSCS is encouraged to develop specific goals and timelines to measure progress  
                    towards its eventual growth with differentiated instruction for gifted students based in their identified giftedness. 

1.  Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; Published literature review. 
 

n. It is recommended that GSCS gifted education program expand its commitment to expose gifted students to college and career exploration  
                  experiences in a manner that broadens their understanding and challenges their current comprehension of college and career readiness (at  
                  developmentally appropriate levels), and addresses their specific giftedness- including, but not limited to, expansion of age-appropriate local  
                  internships for gifted students. 

1. Recommendation based in: Committee’s analysis; Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Gifted 
Education Programing Standards; Georgia Department of Education gifted resources review. 
 

o.  It is recommended that consistent gifted education curriculum frameworks be developed and refined at the elementary, middle school, and high  
                    school levels, to enhance and extend GSCS’ gifted students’ access to rigorous curriculum. 

i. As a part of this recommendation, it is recommended that GSCS gifted-endorsed teachers eventually develop these curriculum frameworks, in  
   conjunction with GSCS Division of Instructional Services. 

1.  Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; 
Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Gifted Education Programing Standards. 
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p. It is recommended that gifted-endorsed teachers receive professional learning experiences and on-going support to implement appropriate elements  
    of the district’s eventual gifted curriculum frameworks, guides, and resources, to be developed. (see Recommendation “o”). 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; Published literature review. 
 

q.  It is recommended that only gifted-endorsed teachers are selected to teach elementary, middle school, and high school gifted-identified  
     classes/courses, regardless of the gifted service delivery model the class/course represents (cluster, resource, advanced content, internship,      

                   collaborative, etc.). 
1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Stakeholder Perception Survey Findings; Academic 

Outcomes Data Findings; Gifted Education Programing Standards; Other school district’s gifted education resources review; Published 
literature review; Georgia Department of Education gifted resources review. 
 

r. It is recommended that gifted-endorsed teachers selected for gifted classes/courses specifically utilize the eventual gifted curriculum frameworks,  
                  guides and resources as the foundation to plan for and implement the academic content and learning experiences for gifted students within their class  
                  (whether cluster, resource, or advanced content) (see Recommendation “o”). 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; Georgia Department of Education gifted resources review. 
 

s.  It is recommended that Program Challenge continue intact and provided each week to elementary-level gifted students within GSCS, as has been in  
                   place for 25+ years within GSCS. This recommendation is presented in addition to other programmatic recommendations for elementary-level gifted  
                   education (resource gifted model). 

1.  Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Georgia Department of Education gifted resources review. 
 

t. It is recommended that all elementary schools within GSCS integrate the cluster model into their master scheduling for daily gifted education services  
                  for gifted elementary students within the respective homerooms they are enrolled in at each respective grade level (cluster gifted model) (in addition  
                  to resource model Program Challenge). 

i. As a part of this recommendation, it is recommended that elementary gifted cluster homerooms are taught by a gifted-endorsed teacher, and  
   that the eventual gifted curriculum frameworks developed, be utilized as a basis for how homeroom teachers seek to differentiate the learning  

                                experiences planned for the gifted students within the clustered homerooms (see Recommendation “o”). 
1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; 

Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Other school district’s gifted education resources review; 
Georgia Department of Education gifted resources review. 
 

u.  It is recommended that the advanced content service model continue to be provided for each middle and high school gifted student within GSCS, as a  
                   means for direct access to honors-level and advanced placement-level courses within the four core content subject areas (Math, English Language Arts,  
                   Science, Social Studies). This recommendation is presented in addition to other programmatic recommendations for secondary-level gifted education. 
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1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; 
Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Other school district’s gifted education resources review; 
Georgia Department of Education gifted resources review. 
 

v. It is recommended that a gifted “connections” (or equivalent) course eventually become offered to GSCS’ middle school gifted students, taught by     
                  gifted-endorsed teachers, as an option for the daily course schedules of gifted middle school students (resource gifted model). 

i. As a part of this recommendation, it is recommended that the course content and products may be differentiated in a manner to reflect the     
                                gifted learning needs and giftedness of the gifted students within the course, and that aligns to the recommended gifted course curriculum  
                                frameworks developed (see Recommendation “o”). 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; 
Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Other school district’s gifted education resources review; 
Georgia Department of Education gifted resources review. 
 

w. It is recommended that a gifted electives course eventually become adopted for local elective transcript credit, and become offered to GSCS’ high  
                   school gifted students, taught by gifted-endorsed teachers, as an option for the daily course schedules of gifted high school students (resource gifted  
                   model). 

i. As a part of this recommendation, it is recommended that the course content and products may be differentiated in a manner to reflect the  
                                gifted learning needs and giftedness of the gifted students within the course, and that aligns to the gifted course curriculum frameworks  
                                developed (see Recommendation “o”). 

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; 
Stakeholder Perception Survey Findings; Academic Outcomes Data Findings; Other school district’s gifted education resources review; 
Georgia Department of Education gifted resources review. 
 

x. It is recommended that GSCS explore and consider options for the development and eventual implementation of an Internship Service model for  
                  individual high school gifted students, in a manner that integrates access to and the expertise of the local business community, and aligns to the  
                  internship gifted services model approved by the Georgia Department of Education (internship gifted model).   

1. Recommendation based in: Committee’s analysis; Documentary Analysis Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Georgia Department of Education gifted resources review. 

 
Stakeholder Communications Recommendations: 

y. It is recommended that GSCS gifted education program enhance and expand its communication practices and methodologies to broaden the audience  
                  and reach of its messaging around its practices, effectiveness, and information produced by the program in support of its gifted students, across all    
                  grade bands. 

1. Recommendation based in: Committee’s analysis; Enrollment, Demographic, and Program Data Findings; Stakeholder Perception Survey 
Findings; Academic Outcomes Data Findings; Gifted Education Programing Standards; Published literature review; Georgia Department of 
Education gifted resources review. 
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z.  It is recommended that Griffin-Spalding County School System make the gifted program’s annual system-wide data available to stakeholders related to  
     gifted students’ academic and behavioral outcomes, gifted participation, gifted referrals, and newly-determined gifted eligible students, including     
     students’ and schools’ demographic characteristics on gifted participation. 

1. Recommendation based in: Enrollment, Demographic, and Program Data Findings; Stakeholder Perception Survey Findings; Academic 
Outcomes Data Findings; Gifted Education Programing Standards; Published literature review; Georgia Department of Education gifted 
resources review. 
 

aa. It is recommended that GSCS provide assistance and support to the district’s schools’ staffs to educate and inform parents/guardians more frequently  
                     and more efficaciously on the features of gifted education and gifted referral/eligibility procedures within Griffin-Spalding County School System. 

i. As a component of this recommendation, it is recommended that GSCS consider options for additional time and/or stipend compensation for a  
                                selected staff member to serve as the gifted education liaison within each GSCS school (see Recommendation “b”). 

1. Recommendation based in: Committee’s analysis; Enrollment, Demographic, and Program Data Findings; Stakeholder Perception Survey 
Findings; Gifted Education Programing Standards; Other school district’s gifted education resources review; Published literature review; 
Georgia Department of Education gifted resources review. 
 

bb. It is recommended that Griffin-Spalding County School System develop and implement an appeals process, and associated procedures, for  
                     parents/guardians to pursue for gifted referrals deemed not eligible by initial review. 

1. Recommendation based in: Documentary Analysis Findings; Enrollment, Demographic, and Program Data Findings; Stakeholder Perception 
Survey Findings; Gifted Education Programing Standards; Published literature review. 
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41. Do you have any additional feedback you would like to provide to assist us to improve our GSCS Gifted 
Education Program? 

  

Elementary students should have gifted services and support outside of PC center days. System should better utilize gifted trained teachers at all 
levels. Is instruction truly based on individual strengths and needs. 

I love the gifted program. 2 of my daughters are in it and they love it. They have learned so much and are able to go above and beyond their potential 
in this setting. 

When evaluating students for the gifted program, not all learning styles are addressed. A student's lack of visual learning as a primary should not 
disqualify them in the creativity category. Many students that are not gifted in other areas are qualified due to this, whereas others that are creative in 
other areas miss out on the opportunity to push themselves beyond due to their lack of artistic ability. 

I would like to see a gifted program in each school, instead of at a different location. This would allow for students to receive focused gifted instruction 
every day instead of one day per week. 

Much more emphasis/concern/funding is put toward lower performing students. Unfortunately, the students with the brightest futures are given very 
little attention since they are usually successful. The students that will be the leaders of our community one day get overlooked. They deserve more, 
but it seems our county puts every ounce of effort/money into other programs. 

I feel that the elementary model, of pulling out gifted students is an outdated one. Serving those students at home schools would probably be a better 
model to follow moving forward. 

I believe this current model is outdated and does not reach all gifted students. Every school and classroom should offer appropriate learning activities 
for all students. This pull out model is too limiting. 

No Ability to observe any of the process that goes into making Gifted Program fair for all students. How and Who do we consider if a student is Gifted 
or not? The definition for is Gifted is having exceptional talent or natural ability. Make sure we are being fair across the board. 

Buy More Chromebooks! 

It’s awesome 

My child loves PC. She is well supported here and wishes she could attend every day. She has even not gone on a field trip at Crescent in order not 
to miss a PC day (the scheduling couldn’t be helped). She has thrived under their direction and the facilities are amazing. What a wonderful asset to 
our children! Thank you 
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Feel as though parents are not informed enough about child’s learning and when they can improve a head time before they are tested 

The gifted program at the elementary level seems to be stable and in place. However, there needs to be continued review of the gifted program for 
middle and high school students. 

GSCS Gifted Program has a limited number of Minority students 

Program Challenge is absolutely my child’s favorite part of the week. It is wonderful to hear all about the innovative ways that they learn. The PC 
teachers are a gift to this county and all the students that are taught by them. 

Having a separate campus for gifted students is a waste of resources. You don’t move remedial students off campus, why move gifted students? 
They should be served on their on campuses. They should not lose instructional time riding from school to school 

I would like to see a separate gifted “class/program” return to middle grades education. 

The gifted program provided through GSCS has been a wonderful experience for our child. The facility which is maintained for Program Challenge is 
a wonderful resource which, we believe, adds a lot to the experience. We only wish that there was a better way to challenge and engage our child 
throughout the other four days of the week. She often complains that her work is boring or monotonous. We may not be aware of the day to day effort 
being made by our staff at Crescent, whom we love; but, from our end, we would like to see it a bit more challenging or fulfilling for our child 
throughout the week. 

Resources seem to be limited in the program because gifted students do not have access to title 1 equipment and technology. This limits their access 
to technology and the teacher's ability to teach them effectively. There should be equal access to technology for all students. 

The gifted program provides more for my student that does the home school. My students cannot wait for PC day. PC meets the needs of my student 
better than the home school does. 

Please continue the program at the gifted center. The students receive instruction there that is delivered to students that need to work together on 
their level. Taking the students to different setting guarantees that the focus is on their instruction. There are too many distractions in their home 
school that would interrupt the time they need to have a full day to focus on their work! Please keep this method of delivery to maintain the wonderful, 
specialized instruction. The home school setting guarantees their right to a full day of instruction. 

The gifted program is amazing as it is 

My son started the gifted program in 3rd grade. It was amazing every year. Sadly, he is now in 6th grade and there is no longer those opportunities. It 
is sad that the school system can't figure out a way to continue this program beyond elementary school. 
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PC is the reason that we still reside in Spalding County 

The gifted program is necessary for our kids in order to continue to improve. 

Just let the kids learn. Quit complicating the process with paper work an evaluations. 

My child was tested and barely fell below the criteria for being a part of the program (only fell below in one category and not by much). I personally 
know of other families that their child is allowed to be in the gifted program based on having siblings that are in the program and having parent(s) that 
are involved in the program. I do not feel that it is in the best interest of our children to have this program based on personal connections but it should 
be based on ALL children meeting the criteria. This is a disservice to the child involved that did not meet the criteria and also have to those that 
scored really close and could have possibly scored high enough the next year. The teachers of my child were baffled that she did not make it and 
recommended that my child be re-evaluated when eligible but we have not be contacted. 

One day a week is not enough time for these children at Program Challenge. 

More time needs to be devoted to gifted education teaching i.e.: more than one day a week. Surrounding counties provide multiple day and or 
dedicated teachers to schools. 

I feel that GSCS should look at possibly hiring a K-12 Gifted Coordinator to help support the gifted education of all students in our system. 

The Program Challenge Center has no playground equipment for its students to use for recess. This is unfair to gifted students. 

Students should be tested for each content area. Testing in elementary school often puts students at a disadvantage in middle school. If students 
aren't gifted in a content area, they shouldn't be in that class. Just because they are gifted doesn't mean they are gifted in every content area. This is 
unfair for both the gifted student and the student who doesn't get the opportunity to be in s honors class. Also, students should be placed on academic 
probation if they make lower than a C average. 

(My answers vary wildly depending on whether I thought the question was for elementary, middle or high school) My children attended GSCS several 
years ago (from kindergarten through graduation) but I am employed by GSCS so I am still aware of the positive and negative aspects of the Gifted 
Education program (K-12). My children LOVED Program Challenge (K-5) and I felt that was a great start to their gifted education, especially after the 
separate Program Challenge Center was formed. One day per week was dedicated to THEIR learning and they enjoyed being with other gifted 
students. That is still the case at Program Challenge. However, when they took middle school and high school classes, it was very disappointing. I still 
see that in the students that leave here in 5th grade. They return for a visit or their parents talk to us and tell us how disappointed the gifted education 
is once they leave elementary school. Gifted children learn differently than their peers and deserve the best GSCS can give them. Some even slip 
through the cracks and do not graduate! I wish more could be done to monitor each and every one of them along their educational journey to ensure 
they receive what they need, especially in middle and high school. 



135 
 

I like the engagement of PC being in a separate location than regular attended school, and the interaction with kids of other schools. 

Often middle school does not meet the needs of our gifted students. Additionally, I the elementary level encourages a disconnect between gifted and 
regular education. It is not a cohesive learning model in its present form. 

As staff analyze data related to gifted student performance, please take time to share plans for interventions with schools. Collaboratively, school 
based teachers and gifted staff, we can encourage and support continued growth of our gifted population. 

I feel blessed my daughter is able to attend the Program Challenge Center (and son also went through the program for 5 years). It is an amazing 
program that enriches their learning. 

Once a gifted child is out of elementary school they feel dropped by the whole program. There are AP classes but that is all. There is nothing to 
maintain their interest or to help them further themselves. Basically they are taught it would be more expedient to take standard courses and get 
straight A's and the rewards that come with those grades than to be challenged and having to struggle thru harder work. They aren’t given access to 
any additional colleges other than local for dual enrollment. They feel cut adrift and left feeling why try so hard. My child went on a field trip for careers 
and at the career fair she was asked about future plans. When she said Harvard Medical or Johns Hopkins Medical teachers and some of the ones 
running booths laughed at her. Each time she would walk past they would point and laugh and call her Harvard girl in a derogative disbelieving tone. 
There is no support for gifted or children in this community who want to do better than local schools. 

My child loves PC and the teachers/staff there. She has thrived in the environment and wishes she could go to space every day. Having their own 
building is an amazing resource for our county! 

I think that the teachers that are selecting the students for the gifted program should be carefully monitored because there are many students 
overlooked for this program due to the teachers personal issues or mishaps 

Program Challenge meets gifted students needs better than any county I have seen however that falls apart at the middle school level 

This is my second child to go through the gifted program, we LOVE it! 

Students who are performing BELOW grade level expectations in the regular classroom should not be allowed to CONTINUE in the gifted program. 

I am happy that the GIFTED program is being revamped for the sake of middle and high school students. They need to be identified, and given the 
tools and teachers they need to be challenged and given the rigor needed to be successful. 
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Listen to the kid 

Yall do a great job. 

yes by getting more challenging things for the program 

Yes, I believe you should you should teach more than just the typical subjects but also common sense; I also believe you should make way for 
learning to be more fun. 

Are Gifted students considered Special Ed? 

whoever is reading this have a good day : ) 

Yes, You should add me to it ;) 

improvements for more work 

No, I don't have enough information about the gifted students teachings I can give to answer truthfully. 

Yes you could improve how teachers get more one on one with students to make sure they are passing 

How can I be in a gifted class 

Your school is super supportive. 

No, not really, although I do think that there should be specialized classes at an early age depending on what certain students, gifted or otherwise, 
want to learn. 
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Overall, the gifted programs (in the cases I have experienced) have been very effective, however, have become far less effective as of this year, 
mostly due to the apparent failures of RCD curriculum to meet the needs of the people that are being instructed. This does not apply in the rigor 
department, however, this curriculum is very strict, not allowing teachers to address any issues that may arise in the gifted program. 

I will now try to make all A’s and let you know that I’m going to try my best to get there. 

I just want to go to seventh grade next year 

Are Gifted students considered Special Ed? 

That those kids how do this good for them they really have a gift cause I know I am not good at testing but they are. 

Why am I not in honors when I have good grades 

Be more persistent with utilizing data. 

just keep doing what you do. its working trust me. 

Have funnier more hands on stuff for us these classes are boring they don't fit good standards and yes I am a gifted student and these classes could 
use a whole bunch of improvements 

do what you do 

Yes, I do to me everyone is gifted in their own way so what these school systems need to do is just base people's classes by a certain thing. Maybe 
like based people's classes by their grades because that is the only thing they do with honor so why not do it with the rest of the kids or base people's 
classes by their commitment like if they are actually coming to school to learn and not just as a babysitting place for their parents. So y’all need to 
think what y’all are doing cause sometimes i am in a room with some kids that want to learn and then put in a room full of kids that don’t want to learn. 
And if their friend wants to go with them than just let them that is their education. So then the people who wants to learn can get the education that 
they need. 
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nothing else to say it good the way it is 

more fun ways to learn. 

They should do more of what they are doing i have grown up with the gifted program it was a fun experience and changed when going into middle 
school 

teach the kids more 

yes I would learn more and listen 

GSCS is a good district 

more challenging things 

this is the worst school I have ever been to 

no just do your best 

to put me in the gifted program so there would be less distractions of kids who don’t care about learning 

Yes, I’m Annalissa Argo an honor roll student and as one of those I say that my first honors class of the day ELA with Ms. Kimbrough she provides 
her honors group with not to hard but not too easy assignments. And my second honors class of the day Ms. Pinholster she is out but we have a sub 
named Mrs. Courtney and she only provides help if needed otherwise she lets us figure stuff out all by ourselves witch in my opinion increases my 
learning abilities. My last honors class would be Mrs. Dunson she has created an interactive notebook for study needs, bells and note taking in google 
classroom. Ms. Dunson usually will teach us through songs and models which in my opinion helps improve my education in science 

Math and ELA 
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No thanks, but this survey was really helpful thanks! 

Well, sometimes I don't feel engaged in m MTSS class because of students that aren’t even supposed to be in there are talking! And I'm Really 
Annoyed by It. But Overall I’m Happy How My MTSS is IF You Want TO Talk TO my MTSS Teacher he is named: Charles Bean. 

The purpose of this course catalog is to help you and your parents develop an understanding of the high school program and course offerings at 
Griffin-Spalding County .... knowledge and skills students 

Try not to have as many high expectations it is really annoying. 

No I don´t have any feedback but thanks for the survey. 

Help us 

This is a Great Program and very useful for kids it applies to. I love it as well as My Daughter School. Futral Rd Elemental Rocks. Way To Go Mr. 
Steel an Mrs. Curtis 

The program entry evaluation is subjective, at best. In addition, there is racial disparities between the Gifted program and the regular program. I am 
very concerned that the program admission is based on who you know and race rather than actual ability. 

My answers are based on my school and we are not very strong in the area of delivering a challenging gifted program. 

Many of the questions were difficult to answer because I do not supervise these teachers and I have very little knowledge of the inner workings of the 
program. Up until this year there has very little communication between program challenge and the schools. Therefore, many of my response are 
based on perception and what I have been told. Not what I have seen or experienced personally. 

It would be nice to get back to a model where teachers could collaborate with PC instructors about student behavior and performance in the 
classroom on a monthly type basis. At one time, something like this was in place, but I haven’t seen anything like it in a wh ile. 

give us something fun to help us not be bored every day in class 

Have mercy on us students, school shouldn't be too easy for us, but please have a heart. 
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No you are doing great 

\the class placement is ridiculous i get split up from the "smarter" class because I failed 1 test last year and 1 c on my report card and even better i 
threatened to get backhanded by a teacher and the school system obviously couldn't care less so that’s why i couldn't care less about this survey 

Bring back PC for older students and grades because that helped us get to where we are and it suits our individual needs 

The chrome books we use in class are so strict, numerous amounts of extremely helpful material becomes inaccessible. 

I'm going to be honest. Half of the things we, as students, learn are utterly useless. Instead of learning about how to graph a quadratic equation or 
how to determine if a particle is a beta or an alpha, we could learn how to vote or how to get a job. We could even learn what to put on a resume or 
how to complete a college application. All of these things, I'm positive, will be more useful than knowing what the difference between a logical fallacy 
and an ethical appeal is. Also, wake up! We will have calculators at our fingertips. This is the MOST technologically advanced generation. Instead of 
going to school to learn, we go to school to get good grades. Thank you for your time. 

more time to rest 

No response/No ability to observe 

Yes we need more instructional time with teachers 1 on 1 so that we can truly understand the content being taught. 

better work 

I wish we did not have to do this 

focus more on individual needs 

How am I supposed to take part in this survey if I'm not gifted, I'm in honors? I didn't go to Program Challenge. 
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standardized tests should not exist 

We should not have Georgia Milestones 

Standardized test should not exist. ( I know you won't do it) 

Standardized test should not exist. 

The curriculum isn't helping anyone and I don't like it and neither do the teachers. 

no standardized testing. People get test stress 

YOU GOTTA DO BETTER 

Get us a teacher so we actually learn stuff. 

Give us assessments to help us grow 

We need a Ela teacher because we don't have one 

We would like to have a Ela teacher. 

Get us a ELA teacher for Mrs. Young's classroom 
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Yes if you want to be a good GSCS Gifted Education Program don't give us quizzes! 

Keeping everyone in the class with a consistent learning rate to keep everyone on track and going back to review topics that most of the class doesn't 
understand 

we should have more connections 

help gifted students get recognized more 

treat us a little differently (not too much or act like the honors are below us) than honor students, because gifted is different and contains people that 
are slightly more intelligent than honor students (NOT BEING RUDE!) 

There is a lot of unit task for a semester there is 16 4 for each class 

no because it is fine the way it is 
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